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LEpwodnipyniLu

NplE gnponlubnieintl swyw bt ywjdwup wjt hpwlwlwglbint hwdwn wuhpwdtown
wpnunnipnluuGpu ne hdnneegnluuGpu GU:2wuh  np - wugtpbu  Gquh  nwunigdwl
hhduwywl ULwwuwnwlubphg JGyp hunupwihu  gnponcubnuenit dwywiblu  E,www
wowybpwnubpp wbwe E alwydnpblU nL qupqwglblu funupwihu Ywpnnnieyniuubn W
hdwnncpniultn:

Uwpnuwjhb jnipwpwlynip  gnpdnitubingeiniut nlbh hp 2wpdwnhpp W JdGpobwywl
Lwwuwnwyp,nphbu hwulbine hwdwp dwpnp Juuwnwnned £ Uh 2wupe gnpdnnniejntuutp,npnup
Unywbu nublu hpGug Jhowllyw] upwlUl no Lwywunwyp:@npdnnnipjwl  Lwywlywyh
hpwywluwgdwu hbn wju wwpunynud £ ,wju Ywd wjt swihny Lywuwnbiny Jepolwlw
Lwwuwnwyh hpwwluwgdwlwnp:1

3nLpwpwlynLn gnpdnnnLpjwlu Jwuwnwnpnudp wwhwlontd E npn2wyh
Ywpnnniejndulutp,npnug Juwuwnwpw Ywd pbph albwydnpwdnieindup hp npwwu ud
pwgwuwlwl wagnbgniejntll £ pnnunud JEpolwlwl Lywwnwyh hpwwuwgdwl ypwi:
Rdniin B wju Jwpnp,npu punn Jwpnnnupgntuubph Jh 2wpp  gnpdnnniejnilltn
Ywuwwnbiny,6howun,wpwa nL uwmwpjw,hpwwlbwgunwd E dbpobwywl bywwnwyn:

funupwjhu gnpdntubnientup UnyUwbu wwhwuonwd E npnpwyh Ywpnnnipynduubp W
hdwnnipejntulbn:UtY bwhiwnwunipynu uqdbint hwdwp wugwd wbhpwdtown E unwpbg
Udh 2wpp gnpdnnnienuutp,npnughg  jnipwpwuyncepl ntuh  hp  Jwplwnp nbpp
Lwhiwnwuntejwl 6hon alewynpbinL gnpdnid:

OphUwl She asked if the boys were present at the meeting.
Tom recites the poem.

Lwhiwnwuntejntup  6hown wnnwgbint hwdwp  wlbhpwdbn Bl npn2wyh
wpnnnipjnduubp,npnue hbwpwynpneintt Yunwt 6honn L wpwg  uwnwpbino
hwdwwwunwupuwl gnpdnnniejnllutn: Ywpnnnipynluubpp wbwne £ hbwpwynpni)ncu
nwl Jwpnnu 6hpn W wpwag Juunwpbp wpnwuwlwlwu,pwnwihbu b pGpuwwlwywl
pwadwrhy gnponnnipinilubp hwuntu yepolwlwl bwywwnwyh hpwlwlwgdwl wjuhUgl
hunupwihu gnpdncubniywl Swdwdwlu:Npwbugh Jwpnphdnun  4Gpwny  funupwjhl
gnponcubinieintt dwywih, Lnwppbp Jwwpnwyh Ywpnnnieinluubpp wbwe £ ny Jhwjl
altwynnpybu,wy bwle hwugytlu wyinndwnhquh wuwnmhéwuh,wjuhuel, npwlg Yuwnwnpnudp
wbwpe £ |hup Buprwghunwlygwlwl, wpwa nL 6hpwn, wjt hwdwpw npwnpneEynll swhbunpe E
wwhwuoh hununnhg,wjjwwbu Upwlp YJhuwlbqwpbl dJdwpnnu 6hon,wpwag  ,uwhncl
wnpwunwhwynb Ywd puywib:

1.A.A NleoHTbeB--<<HeKoTOpble NPobieMbl 06y4EHUA PYCCKOMY A3bIKY KAKMHOCTPaHHOMY>>W3-
8o MIY 1970,cTp 21-22




Ltquywl  ophUwswihnipynilubph hwdwoéwjt  pwnbpp Jhdjwlg Juwwlygbin
wpnnnieyntup pwdwpwp  sh funupwihb  gnpondubnipyndt Swywibine  hwdwn;Wn
wwjdwup wUhpwdbon E, pwg ny pwwpwp:Uwpnp wbwe E ndbwly huph ,puwn
hpwnpnipywl  hp ghwnwygnipywl  Jdte  dudwd  Jdhwnpp  pwlwdnp  Yuwd  gpwynp
wnwunwhwjnbng,hbswybu bwle gpwynp Ywd pwlbwynp wpunwhwjnwd Jhinpp hwulwlwint
hwdwn ,6houn Lwpwg gnigwlygb] wuhpwdbon Yupnnnoejntulbn:

Cuwn hpwnpnipjwl dujwd dinph wpunwhwjndwl W puywidwl upnnnijndububph 6hpwn
Lwpwgq gniquygnudp fununcd £ wju JwuhU,np inyup wudbwynpnipyncul ntuh punupwjhl
hdwnnicpejntulbn:Legniubph nuncgdwt Jbo 2w Yuplnp B junupwjhu uwpnnnoejntubbnh
W hdwnnieniubbph albwdnpnudU ne quipgwgnudp,npwbu funupwjhu gnpdnitubnie)nlu Sw-
Jwibint wuhpwston ywjdwu:LEgntuEph nuwpngwywl nruncgdwl hhdbwlwl Lywwnwy-
UGphg Jtlp hwnnpnwygdtbiu E,ntunh wbing £ wahuwnb,npwbugh nuypngwywl dpwanh
wwhwuoubph uwhdwlubpnud, Jh Ynnuhg alwydnpybl no wynndwunhquh wuwnhéwuh
hwugdbl [Ggwlwl gnpdnnnieinilutn Juwwnpbine Jwupnnnieyndubbp, Jdjnwu Ynndhg
Upwlg hhdwl ypw alewynnybl nL quipgwwl funupwihl hdinncyniulbn:

Owunuwp [Ggntubphnwpngwlwl nuncgdwl hwnnpnwygdwu Lwwunwlp ywhwlonwd E ,np
nwnngh 2nowlbwydwpunp Yupnnwlw punupwihl gnpdntubnieinitu dwydwib) dpwapned Upo-
Jwd rbtdwlbph uwhdwlUubpnud;buy Udwlu gnpdntbutnie)nct Swywbint hwdwp Lw wbune
E nllUw hwdwwwunwupuwl funupwihb Ywpnnnieyniulubp W hdinncp)ncduubp ,npnug aliw-
Jwpdwl Jhongp dJwpdnipniu E:lunupwihb hdinnip)niup Gupwnpnud B pwqUwwhuh
(lGgywywl W punupwhu Ywpnnnipjwniubbn,npnup wbunp £ hwugytl wywnndwwnhquh
wuwnhbwUh.lununnp, wnwlg nwnpnjwl YEunpnunwd wwhbine (Gguywlu Ynndp,ne-
Lwy (huh wyn Ywpnnnipjnlububpu ogunwagnpoting, wuhpwdton Jhuinpp hwnnpnbine Yud
punnuubinthwdwn:Lequht - nhpwwbwnbine hwdwnp  wpwybpinp wbne B Juwpnnulw
pwaUwehy nL pwgdwwhuh gnponnniencllltn juunwpb Ggyuwlwl Unieh hbGn,huswbu a
book, two books, many books; a man,two men, water; much water; he comes, they come, does
he come?;do they come?he went; did they go?

Wwybpwp wbwe £ jupnnwlw,wnwug nwnpnipjwl Eunpnunud wwhbine (Gquywu
alp 6hpunn W wpwag,wynndwwn Yepwny dwnwjtgutp nhwue Jdunph pwlwynp Ywd gpwynp
wnpunwhwjndwlp,puywdwul nt hdwuwnwynpdwlp:HYwlg Lwywunnn Jwndniejntuubph
Lwwuwnwyp |Egyhb imhpwwbwnbu £, IGgnu npwbu hwnnpnuwygdwl Jhong ogunwgnpdtn:

Ltquywl Jwnpdnieyniulbpp, nlubbwind abwwl thnithnpuncenluubph hbn uwywo
ndqwpniejnlultph  hwnpwhwpdwl  huunhp, wbwep B dwnwjbl hunup  Juwnnigbino
Lwwwnwyhu,npwle wybwne £ nlubbwl hwnnpnwygdwl nunnywdnip)ncl:

FYypngwwl pwnwwwwnph W pGpwywuniejwl nwunignudp wbwne B Juqdwybpwb
wjuwbu, np nwnwgwudnn pwnbpu no pGpwywlwywl  GplnypUbpp  hwonpnwpwn
ogunnwgagnnpdybl  punupwjhu  gnpondubnieyjwl Jbo:Wnwhuh  hdwnnpyndiulbp W
wpnnnipynduubp alwynpbine hwdwp  wuguhwwnblh £ GBppununoeynduubph W
JGUlwhununieynlulph nGpp:UYGh  Jwbpwdwut  jwlUpwnwnUwle  hwnlwwbu
EnyhununiynlllbphU,npntu funupwjhu hdinnwenluutph alkwybpdwl Ywplenp Jhong:



Pwlwynp pjunuph nLuncgnd

LGgnt Jh Ynin,wdpnnowlywl W wlpUnhwwn qwpqwgnn hwdwlwpg Ehuly pwlwynn
hunupp © wyn hwdwlwngh ophbwswihnipintlutph hhdwl Jpw swdwiynn gnponcubine-
pintu:Ligyuywl hwdwlwpgu niuh hp Jhwydnpubpp.hUuyniu, alnyre, pwn, pwnwlw-
wwygninipintb,bwhwnwuncpintu Lwyu:buly bwhiwnwuntentup Lwle funuph Ljwqu-
gnyl Jhwdnp E-Lwhiwnwunigejwl Udwl hwwnlwuhop™ Jh Yynndhg Gauh,djntu Ynnuhg
hunugh Jhwdnn thubp onwp (Ggntutph ncuncgdwl wnole fuhuwn Yuwplnp puunhp £ nuncd:

Pwlwynp punuph nwunigdwl hwdwp dGpnnuywl gpwywlnipjwl Jte pungodnud Bl
htwnlyw| hhduwywl wnwludbwhwuwnynieyntulbnp.

1.Swpdwnhp
2.bpwnpuywl ywydwlbwdnpywdnipynil
3.ﬂLr1r1L{wan|ajnLU1

1.Uwpnp hununwd E npnpwyh wywhwlony,UbpghU wbhpwdtunnientuhg npnjwd:Swpdw-
nhrep dwpnntu dnnud £ wpunwhwjndbing, unbndnud £ hUus-np pwl wubint wuhpwdtwnne-
pInLtu,Uinwnpnpnit , gwlynip)ndu, e Jwpnne ghnwygnopjwlu Jbe duynud £ Jhuingp,npn-
2wyh E nwnunwd, et Jwpnp h®Us £ nigned wubp W husnl”:Swnpdwnpep Jwpnnt wpunwhwjn-
JbinL upwUl E,wnwlg nph dwpnp npltk gnpdniutniynit sh swdwinid:

2. Uwpnnt unupl hpwnpwlwu E:Uwnpnnt ghnwygnipjwl Jte dhuinpp suynd £ uwwd
wnpunwbguywlu Jh 2wpe hwbgwdwlbplubph wdpnnonipjwl htn W dwpnu wpunwhwjun-
dnud E pun hpwnpnipjwl dujwd dnph:Uwnpnnt funupl wupwywnbih Yepwynd Yuwywd E
hpwnpnizjwl hGwn, wb wwng £ no hwuwlwih ndjwp hpwnpnipjwu Jte: lunupwjhl
wnnyntbwydbwn gnponcubingenu swywitint hwdwp,pun nywy |Egyh ophbwswihniejniu-
utph 6hoin uaguywd Lwhiwnwunipinullu wbhpwdbn wwjdwl Euwlwyu ny pwdw-
npwp:Npwbugh jntpupwlynip bwhiwnwunceintu npn2wyh hu$npdwghw hwnnpnh,nctubuw
hwnnpnwlygdwl wpdtip,wbwne £ JGpwptpdh npnwyh hpwnpnieyw:

LnyUuhuly hpwnpnipjwl pwnwnphsh thnithnpunpjwl nbwpenwd Unglu Uwhiwnwuniyndul
Ywpnn £ hwlwnwy Jhinp wpnwhwynbi:Ophtuwly <<Quwlgp husbg>>Uwhiwnwunteinilp
ogqunwagnnpdble wnwppbp hpwnwancenuubpnud:Uh - hpwnpnupynduncid wju Ywpnn E
wpunwhwjnb] nwuh wdwnpw, huy dnwunwd nwuh uyhgp:Legquwl nbuwllyntuhg unyl
Lwhiwnwuncentup hpwnpneeintuhg Ywudwd wpunwhwynnd £ hwwnwly hdwuwn:3Gwnk-
Jwpwn ownwn |Ggntubph nruntgdwl dwdwlwy pwlwynp funuph wpnnitbwybun nlbwyne-
pyncultp alLwydnptiine hwdwp wuhpwdbown £ wwywhndbp wpwybpnh wpunwpbpwd Lwhuw-
nwuncpjnlluGphhpwnpuywt  wwydwluwynpwdnipyntup: Fwuwpwlunwd  hpwnpwywl
hpwyhtwlubn Ywnpbih £ unbindt] vmwpptp Jhongubpny quwlwl wwpwaqwlbn,nbpwjhu
hpwyhtwlyubn: bpwnpnipinllubpn upbih £ unbndb] Glubind wawybpunubph YELUuwhnp-
ohg;4wl GplnyprUbp,npnue wwylybtpwnh Ywuenwd Ypyuynd Gu:Wn GplnypUbph 2nene
gnnuygubipp 2wwn £ ogunwd pwlwynp funugh quipgwgdwln:

1r. B. PoroBa-<<MeToaunKa 0by4eHus aHrnaninckomy asbiky>>J1, 1975 ctp. 156-157



OnphUwy® T: Your hands are dirty. What must you do?

P: I must wash them.

T: Where do you usually wash them?
P: In the bathroom.
T: What do you wash them with?
P: 1 wash them with water.
T: Do you wash them with hot or cold water?
P: 1 wash them with hot water. | don’t like to wash with cold water.

bpwnpnienilutp unbndonint jwjwanyu Jhongubphg £ puwnp:luhun wpgnibwydbun Bu
listen, ask and answer Jwu read, ask and answer inhwyh Jwpdnipjntubtpp,nphwpnyncupnud
qupgwuncd GU Epyhunuwlywl nluwyniynduubp:

3.6pp pun hpwnpnirjwl Jwpnne ghunwlygnieyjwl dte suynwd £ dhwpep, npnpwyh £
nwnunwd ny Jhwju wjl, b hust husne £ wubin,wyp pE n°U £ wubing, n’Jd £ nunnwd hp
hunugep: NLnnyuwdnipnllu wagnnud £ funuph ypwi:Uwpnp Unyl aleny sh fununcd hp dunnh,
hwuwywyhg puytpne,nLunctgsh Ywd gnpdpluybnno htiwn:

Gpp nwngdwl Jto sh wwwhnyyned npnpwyh nunnyuidni)ncu,wpwlytpunp sh hdwlunwd
n’p Ywd n®d bwgh. jw'd wnwuwnwnhU EUwynud,juw’d hwnwyhu W wwnnthwUhg nncpus:

NptJu,tpp wpwybpnh wnole punubint puunhp £ npdnud,wbhpwdton £ ywhndb] Upw
hunugh nLnnywidnienlup:

Ophwl® Ask your friend...Tell the class...
Explain to your younger brother...

[wnnpnuygdwl  dwdwlwly Ywplenp Lpwlwynentut nlubU fununnubph  wwiphgep,
hunuwlygniejwl pEJwU,fununnh Uhdhlywl, dGunbpp p wyu:

Pwlwynp funuphlb hwwnndy £ swjbwnpynieyntubbph,ubpdnddnn pwnbph oqunwgnpdnidp,
wnwunwhwjnnirjwl Junpbnceintul,ypdwwn albph ogunnwagnpdnudp, awjuh hunnbwghwl:

Wu pninp wnwuouwhwwnynypynduubpp ,wl2nwn,s6U Yupnn nwpngwlwl nruncgdwl
wnwplw nwnUw], pwjg npwlup wbtwe £ hwyyh wnuybl hwnlwwbu Gpyhununipjwl
ncuncgdwl Ubo:



Enyhununcpinitup npwbu pwbwynp funueh nrunigdwl Jhong

Aypngnud pwlwdnp hunuph nwunigdwl hhduwywu puunhpp dpwagpbph wwhwluolbph
uwhdwuutbpnwd Juipbpp pwlwynp wpunwhwinbine W niphoh pwbwynp funupp ubi-
hwulwlwnt hdnniejnllubph alewdnpnudu E:Wn hdnncegnllubph albwdnpdwUl nunn-
Jwo whuwwnwlel ulyuynud E nwungdwl wnwohl wuwnhuhg W pwpnilwlyynud no
Jwuwnwpbuagnpdynwd £ dhusle pwpap(wdwq) wunhéwUh wdwnpwp: Npwbu wjn whuw-
wnwlpeh hGnlwle nwpngh 2powlwywpwnp whnh jupnnwbw pwbwynp hwnnpnwlygytip
nwnpngwywl prtdwutnph 2nLpo:

Grbt pwlwynp funuph pwnwnphsubph hwpwpbpnieintup Uepywjwglbue gdwwwwnybnh
alny ,wjl YntubLw hEnlyw wmGugep.

Pwlwynp lunup

/ \
1.Unpbpp pwlwynp 2. ubi-hwulywlw
Upunwhwjwnby
/ \

w.JGLwhununiynu p.tpyhununieiniu

UWuhpwdt? £ nmwppbpwlywd dnuinngnid gnigwpbipt) JGlwhubunipjwl, Gnyhununigywl W
hunugp UGNy hwulwuwnt nuncgdwlp:Lpwlghg jnLpwpwyniplu nluh Jnupwhwnncy npd-
Jwpniejnibutp W wnwUdbwhwwnynipynlulbp  ,npnup wbwe £ hwodh wnUdblu W
wpunwgnytu hwunny Jupdnipynduubph hwdwwnpgnud:6pyunuwywl hdinnceintuubph
qwnagwgntdu huglhU sh Yuwpnn wwywhnyb] JGLwhinuwlwl hdnnyeynluutnh quipgwgnudp
W hwywnwyp:Nuntdbwuhnbind npwughg jnipwpwuyninh wnwudbwhwwnynieynutpp ,
wUhpwdbown E ybp hwub] nupngwywl ntunigdwl hGn uwwd Ywplenpngnylu pulnhp-
Utpp W gt npwlg (nLodwlu wpnntbwydbn Gnwlwyubnp:

Ltpywjwgubup Gphununuenulu npwbu pwlwynp funuph nwuncgdwl Jhong W huwn:buly
h®Us E Gpfununieyniup W h"usne £ Ywplinp Gphununcejwl ntuncgnedp:

Epyhununieyntl pwnp dwgbp £ hntuwpblu nhwing pwnhg,npp Lpwlwynwd £ qpnyg,
hunuwlygnipntu 2 jwd  wdblh  wlbawlug Jhole:  Ghyhununiejwl  jnipwpwlsnen
wnpwnwhwjnnieyntt nunnwd £ punuwlyght  h hwpgnudu wd h wwwnwupuwl:
Qpwywlunierjwl Jbo Gpyhununieindup Ypwwph puniprwgnpdwl Jhongubiphg E: Gplyhun-
uncentup Lwl gpwywl-thhihunthwywywl dwup E,thhthunthwjwywl npn2 Gpytp gpydt Bu
Gpyhunuwlwl alny:

Enyhununipyntup hwnnpnwygdwl ale E,nph pupwgenid Gpyne Ywd wybh punuwyhgubn
thnhuwbwynwd BU Jhdjwlg thnfuwwjdwluwynpnn wpunwhwjnnyandulbn:Cun npnud wyn
wpunwhwjwnncendulbpp Yuwdwd Gule W bwhinpn, W hwonpn wwwnwhwjnnipnllubph

hGwn: Gphununiywl Jbe thnhuwnwpawpwn uwywd wpnwhwjnnieniulbpp Ynyynd Bl
7



nGwlhyubnp:NEwhyubpp nubl ny  Jhwyu  hdwuwnwihb,w); bwle  Ywnnigywdpw)hlu
thnhuwnwnd Yww: Ywnngwdpwiht W hdwuwnwiht  thnpuwnwpd Jww nlubgnn
nbwhlYutipp Ynsdnd BU Gpyrunuwlwl Uhwulnceyncultp?:

NGwhyutpp swybwnpe E Uunybwywuglb] bwhiwnwunipjwl hGn:Wu Ywnpnn £ Ubpwnb] Gy
Jwd Jdh pwlh Uwhiwnwunipnduubp:Mwnwupwl nbwhyubpp Ywpnn G Ypéwn aleny
wpwnwhwjwnyt] Unyuhuy Jhtsl G4 pwin:

OnphLuwy ----When did you meet her?
------- Two hours ago.
-------- Where do you live?
--------- In Vanadzor.

GEnpyhununipjwl nLuntgdwl hhdpnid wbwnpe E nub| ny p6G wnwuahu nGwyhy wpunwhwjnnie-
jncup, wyl hdwuwnwihlu, Jwnnigywdpwihlu thnnunwpd Jww nubgnn W hpwnpwywl
wwjdwuwynpywdnreintu ntubgnn Gpyunuwlwl Jhwulncynduubnp:

1,H. 1O WWBepoBa <<O4epKM NO CUHTETUKY PYCCKOM Pa3roBopHOM peun>> M 1958



EnyhununLpEjwl nLuncgdwu ubpyuwjwgynn
wwhwlolubtpp,nddwpnpjnibutpp 64 hwnpwhwpdwl

nLnhubtpp

Ownwp Ggndubph nwpngwlwl Spwgptpp npnpwyh wwhwuolbp £ UGpYwjwgunwd Bpy-
hununLejwl nwungdwlp: UpwlGpunubph Bpyhunuwlwl hdnncejntlubpp nwuwnpwUhg
nwuwpwl wbwpe £ weblU,punuwjuytl nL wunhtéwlbwpwn Juwnwpbiwanpoybu,nnwbugh
wowybpwnlubpp ywpnnwlbwl gpnigb] nwypngwlwl rGdwubph 2npe W ny Jhwjb:2pnygh
pUurwgepnd wpwybtpunp wbwne £ jupnnuwluw hu$npdwghw hwnnpntp W hwpgbph Jhon-
gny bwl unwlw], hwunwwnb,hwdwawjuyt, guhwwnb] , hp ypwptpdndugpp gnyg nwg
annygh pupwgenid 2n2withynn twppetip hwpgtinh, plnyrUtph nunbwetnh Uwundwdp:

Wu huunhpubipp (nwdtint hwdwn wuhpwdbwn £ uqdwybpwb Gplunuwywl hdnnceniu-
utph  alwynpdwllt  nunnywd  wywluwdnpgwd, bhwdwswih LW Lywwnwywuwg
w2huwwnwlp:Upnwuwltwlwl, pGpwwlwlwl W pwnwihb wnpnnnipynlulBpp ,npnug
untnoynud Bu |Bgyuwywu Uneh Jwnngdwt b wdpwwundwl wunhwUunwd,wybune E
hhup hwunhuwlwU wju wuwwnwleh hwdwp:

Epyhununiynlul ncluh hp Jncpwhwwnyneeynduutpp,npnug hhdwlb Jypw wuhpwdbn £
wuwwnbl Jwpdnienduubph Jh wjbwhuh wdpnnoncejntu,npu wwwhnyh  wwlybpunh
Epyhunuwlwlu hdinnip)nlbubph aliwynpnudp,upwl hbwpwynpnieintu tnw gpnigbp hp un-
dnpwd onwp |ayny:Utpnnwlwlu ninntgnygubph Jdte Upynid BU Gpyhunuwlwl hGunlywy
wnwhbhwhwmunLrajnLUUbnnlz

1. Gpyhununiejntll hbwpwynp £ wwlwynpbLwt Ywhujwd E funuwyhgubphg,npnug
wnpunwhwynwd nbwhyubpp yuwwywod Gu Jhdjwlg hGwn:3ncpwpwlynip Unp wpunwhwjunne-
LU wwjdwlwynpywd £ hpwnpnipywdp Yud bwhunpn wpunwhwjnncpjwdp:

2. 6pyhununieintlu hpwnpwlwl E,wn wwwnbtwnny Upw pnjwlnwynceintup hbwpwdnp £
hwulwUuw Jhwju wyn hpwnwpancpjwl hhdwl dpw, npnud wjl unbnoynwd E:bpwinpne-
RJntup Ywnpnn E (hub wpunwitgulwl jud Ynuinbepuwnwyhl:

3. bpyhununcenuu nluh qqugdniupwiht Gpwugwdnpnid: 2pnygh pupwgenwd h hwjn Gl
gwihu hunuwyhgubph wwnpnwdubpp, hnygbipp, npnug £} wwhwlonwd GU jncpwhwunnly hus-
Gpwlg,pwnwihl nL pbipwwuwywl vhongubin:

Ephununiywl hhdpnud puywo £ nbwyhyubph thnpuwlbwynwdp,npnug fupun pwgqUdwqul
Gu.nGwhy-hwng,nbwhy- wuwnwuhuwl, nbwhy- hwuwnmwunned,nbyhy-dhunncd, nbwhy-
huunpwlg ,nGwihy- hpwdbip b wyil:

1.A.A NleoHTbeB--<<HeKkoTOpble Npobaembl 06y4eHUA PYCCKOMY A3bIKY KAKMHOCTPaHHOMY>>W3-
8o MTI'Y 1970,cTp 8-9



Utp Juwunwpwd hGunwagnunniejntuubpp gnyg B wndbpnp nypngwywl nwuwagpebph Jup-
dniyndulbph . hwdwywpgnud  pwdwpwn 36U Gpylunuwywl  hdnnieynillbph
qupgwgdwll nunnywd Junpdniejniubtpp:Ywlpe hhdwlwlwunwd hwpg nL wywunwupuwl
ntwhyubphg Ywguywd [pubind,s6U  wwwhnynd wUhpwdbon hdwnngeynlulbph
alLwydnpnudp:Epyhununieyjwl Ube wlunpwn 2wwn B oqunwagnpdynd hwpg- wywwnwupuwl
ntwhyubpl,uwyuwit wju hwugbgut] hwpg-wwwnwupuwuh® Lywlwynwd £ fuhun uwhdw-
Lwhwybi:UEpnnwlywl gpwlwlnipjwl Jte Jhpunn pUlwnwunyb] £ Gpyhununipywt Ldwl
uwhdwhwthwhmdn:l

Epyhunuwlwlu hdnnieynluubp qupqwglbine hwdwnp Yhpwndnn hwpg- wwwunwupuwl
Jwpdnipntuubpp Yuwwnwnynwd GU hhduwlwunwd nruncghy-wiawlbpn juwh Jbo:Yhunwn-
ytup Jwpnwug Jhole wnbnh ntubgnn yGunwuh hwnnpnwygnudp,yuywwnbue,np hwnpg-
wwwnwuhiwl Gpyhununieyniup oqgunwagnpdynd £ npnpwyh tinhwh hwpgwpelunceintuubnh
dwdwlwy,nph pupwgend Jwpnp gnudbiny jwpdwd ne wbhwughuwn yhtwynd dgunnud £
huwpwynphu  swth 2nunn wqwundbitpp Jwpnp  gnpnygh  pupwgepnid  gunuynud  E
wwwnwuhiwunnh ntpnud,bw ubunwd £ punwuwthbl gnnyghg:Nuptdu,Gpe wawlbpwnp
gunuynwd £ Jhounn ywwnwuhuwlnnh ntpnud,Uw win wwpunwwunyentup wwnwnpnd E
inhwénipjwlp W dgunnud £ wquunybp win yhtwyhg:

Typngwwl wypwyunhwynud Yhpwnynn hwpg- wwwnwupuwuh nbwencd, unuwyhgubph
hwdwn punugh pnywlunwynipjwl Unpnuegniu syw,pwlh np wdGbwwnwpwdywos Junpdnt-
pintllbphg Utlyp dwlune wnbpunh pndwunwyniejwl 2nepe wadwybpwynn hwpg- wyw-
tnwupuwll E: Swpg wndnnp sh hblnmwwunnwd Unp hubnpdwghwjh abnpptpdwl Lwywunwy, W
wwwnwuhuwunnu Ef sh hwnnpnnod UpwU Unp wnnbnGYynieyntubbn: YGunwuh hwnnpnwygdwl
Jto pUwywl no npwdwpwlbwywl BU wju hwpgbpp,npnue hGnwwunnud Bu Unp
hu$npdwghw atne pbpbine Lwwwwly:Wu nbuwlybnhg Unyuwbu UJwl hwnpg wWwunwu-
huwlltpp s6U Ywpnn wprynibwybun |hubp Gpynuwlwl hdinnipnduubph alewdnpdwl nu
qupgwgdwl hwdwp,npnyhbinle Upwue s6U phunwd UbpphU wlhpwdtunni)nluhg:Ukp
Lwwuwnwyp (Gquh nunigdwl wywydwulbpp hbwpwynphUu swi YEunwuh hwnnpnwygdwl
wwjdwulutphu Jnwbgubu Enpbdu wbwnp £ hwyh wnUbp Upywd wnhwh hwpg-
wwwnwupiwl Jwnpdnientuubph pbpnueinluutpp,thnpuwpphutp npwue wybih wpnynduw-
ybwn Jwndnipyndulbnny:

Enphununtejwl nuntgdwl hhdpnud wbunge £ nub] hduunwjhU,junnigwopwihl thnfuwnwna
ww W hpwnpwlywl wywjdwlbwdnpywodnipintu ndubgnn Gpyhunuwlwl Jhwulnieyniuubp:
UhwuUntpyntup undnpwpwp pwnugwd £ unuwygniejwlu unnn,fupwlnn b Upwl nGwy-
ghw hwunhuwgnn ntwhyutphg: YEUunwuh hwnnpnwygdwu Ut wyu nGwthyutph punypp
huhunn pwgdwwhuh E:Aruncdbwywl bwywwnwyny npwle wbwne £ udpwynpb,nwuwyuwn-
gb| nL Unnbjwynpb:

Aypngwywl  nwngdwl  wnwpyw wbwnp b nwnuwl  Gpylunuwlywl hGunlyw
Jhwulnrpynculbpp.

1. Rwpg-wywwnwuhuwl
2. 3wnnpnnd-hwng

3.3wnnpnnud-hwnnpnnud
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4. 3wng-hwng

Nrunigsh huunhpu £ allwydnpbp Gpypunuwywl Jepnhhojw) Jhwulnieynlulbp Yuagubin
hwdwn wuhpwdbn nbwhyutph wpunwhwjndwl W npwlg hhdwlu Jpw npwdwpw-
Lwywl wjwpundwdnieintu nlubgnn Gpyhununiendiuubp Yugdbtint hdinnipyncuubp:

LUEUnwuh qpnuygh pupwgend funuwyhgubpp hwéwhi hwjnunwd BU 2UunphwlwnLenLl,
dnnnyunitup, qwpdwup,hhwgdniue, hwdwawjunigndt Lwyiu:Wn  wywwbéwnny £
wowybpwnlubpp wbwne £ jncpugubl Jh 2wpe ywwnpwuwnh $pwquttp.hbuswbiu thank you,
you are welcome, sorry,with pleasure,how nice, good luck,| think, as for me,by all means W
wjb:NMwunpwunh  $pwqwubph pun  hpwnpnipjwl  ogunwagnnpdondu  wluhpwdtn  Gu
wowlybpwnubphu,npwle gqpnygp nwnpaunwd U wybh YEunwuh:

Gphfununiejwl  Jhwulniejniububph  nwngnudp wbne £ uyubp wdbbwwwpg hwng
wwwwuhpiwl  Jhwulnieintbhg W hwonpnwpwn pwpnwglbi:Upunwpbpdbn nGwyhyubph
hustpwlugh 6Gounnie)ntup swbwe £ Uphwh nwunigsh npwnpnueiniuhg;WwlyGpunutphu
nywd hwpgbpp wbwne £ nunnyud |hublu wuhwjnh ywpqwpwudwUp,wd hwjnlUhh 2npe
hwybyw| wnbnGyniejntlubp unwlwnu:Ldwu  JwpdnuenluuEph Yuwwnwpudnd Upwlg
wbwp £ hwonpnwpwp jupnnwlwl oguinwannst hpbug unynpwd |Ggyuywl Ujnep ingjuig
wnhGunwywu Ywd pbwlywl hpwnpnientuhg pfunn hwnnpnwygdwl puunhpp (nwGnL hw-
dwp:UWwlybpnhu wbwne s& wnwownybp dpwgwywl huunhpubp,on™ hwpgbp wndte LUywph
ontpe W wwwmwuhiwlube: Gpyunuwywl  hdinngpywu abwdnpdwlbwywwnwyny
Jwpdnipntuubp wuwnwnbihu hwnnpnwygdwlu puunhpp wbunge £ pungdywd (huh,wywng nu
hwulwUuwih thup wpwybpwnubph hwdwpupw Ggulywl Ywpnnnieinduubph wnnudny h-
npwannobih:

Swng-ywwnwupiwl Jhwulnipjwl Jdbe gfuwynpp hwunhuwunwd £ hwpgp™ wnwohl
nGwhyp:Mwunwuhuwl nbyhyubpp Ywpnn GU Ywpé |huby:

Aypngwwl nwungdwl wypwynmhywynwd, Gpp Ywunwpdnd BU hwpg- ywwnwuhiwl
Jwpdnipntuutbp,dtup wpwlbpnubphg wwhwlonwd Bup hwpgh |phd ywwnwuhuwl,npp
cwwn nbwetpnud 6howin sE:Npwbugh Gpyhununoenulubpp plwlwl hustl, Gpthuwlbnhu
wbwpe £ Jwpdbgub] lmw Yunptd ywunwuhuwllubp,unyuhuly Yuwpé hwpgbn:

--What is your next lesson?
-- English, and yours?
----Russian.

Nwunighsutiphg  2wwbpp  (bwle  Gu)wwhwUond  GU  wwp GBpywnp  hwpgbp W
wwwnwuhuwllbn:Op®

--What is your next lesson?
--0Our next lesson is English. What is your next lesson?
--Our next lesson is Russian

Nrunigdwl Jdbo wybwne £ ogunwgnpdt| pbwlwl Epyhununipywl Unwp:Gwwn nuncghsubn
wnwnpynwd U wunbind,np phd ywuwnwupiwllbbpt wdpwwlunnwd BU wpwybpuinh Ghown
Lwhiwnwunteintu uwadbine yuwpnnnieyniun:
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Swng-ywuwnwuhuwl Gpyhunuwywlu hdnnizywl dlwynpdwl hwdwn wpwlybpunp wybne E
Jwpnnwlw wpunwhwjnb nEwhy hwpg W nbwihy wwwnwupiwl:NHEwhy ywwunwupuwlp hp
hdwuwnny nL uwnnigywdepnyd Yuwhuywd £ nEwihy hwpghg,wju wybih hbown £ jncpwgub),wgn
wwwnbwnny 3-nn nwuwpwunwd wdtbwwwng Jhwulncejntubbph nwuncgnudp uluynud E
nLuncghy-wwlbpun W owpnibwyyncd wpwybpun-wwytpn yuwh Jto:

--What is it?

-- It’s a book,

--Are you a school-boy?
--Yes, |l am.

__Does he go to school?
--Yes, he does.

Lwhipwl wjuwhuh Jupdnienduubp Yuunwpbp,wpwlybpnubpp wbwne B Jupnnwuwl
6hpin wnnugb] hwpgwiwlu W dhunwlwl Lbwhiwnwunienduubpn:Gpp wwybpunubpp
wnwownlynn hwpgbphu upnnwunwd GU 6h2n Wwwnwupuwub| wuhpwdtown Eupwl

Jwpdtgub, Uunp hubnpdwghw  wwhwlonn hwnpgbp  wnwESpywd  hwunwnwywl
LwhiwnwuntpnlUubpp hwpgwywl nwpdubip hwnnpnuwygdwl wnnwdny 2wwn ghy wpnn £
oginwlwn [hubp wwlyBpnubph:Wwytpinh hwnpgp wbwnp E wnpwdwpwlunpblu phuh
hwhunpnwygwywlu fuunphg W nunnywd (huh Upw (NLeJwlp:

4-nn. nwuwpwUunwd wpwybpunlbpp wbwe £ jncpugubl 250 pwn W allwydnpblU punhwlncp,

punpwlywl W npn2 hwwnnwy hwpgbp Yugutine ywpnnnieyndu:Wu Ujniep Upwlpe wbwne E
ogqunwagnnpdbl Gphununyejwl Jbo:R3wnpgbph Juwnnigdwl pbpwlwlwlwl Yuwnpnnniejntulub-
np alwynpbintg htGwnn, wuhpwdtn £ wju UGpwnb] GplununiejwlU Jwpdnieintuubph
dto:On.” Upnud GU qwlwqwl wnwplwlbp,huy wowlbpnubpp punpwlwl hwpgbph
Uhongnd wwpgnud GU Upwlg tnnwpptp hwnwuhoubp: LUwl Jwnpdnieynluubpp uyuncd Bl
nLuncghs-wwybpun W owpnuwynwd BU wpwlybpun-wawybpun uwwh Jboe:

T: 1 think you have an interesting book.
Ann: Yes, | have.
P1.lIs it English or Russian?
Ann: It’s Armenian.
P,: Is it in your bag or on the table?
Ann: It is in my bag.
Or
T: Aram, | think you have a younger brother.
Aram: Yes, | have.
P1: Does he go to school in the morning or in the afternoon?

Aram: He goes to school in the afternoon.
12



P, Does he learn English or French at school?
Aram: He learns German.

Swppwlwl nwuwnpwulbphg uyuwd,ny Jhwju wbwne £ unynpbgubp hwnpg-wywunwuhuwl,wy|
Lwl hwnnpnnud-hwng  Gpyhunuwlwl  Jhwulnipjwl wdtbwwwpg dlbpp:On.” wwnpq
wwuwnywlubhnipyniu

T: There is a textbook on my table?
P.. Whose textbook is it?
P,: It’s mine.
Or
T: There are two pencils on the desk.
P1. Whose pencils are they?
P,.They are Armen’s pencils.
Muwngbl,hus Yupnnn Ewub W sh Ywpnn wubp wpwybpwnp
T: Aram is a pupil?
P;.Can he read and write Russian?
P,: Yes, he can.
Ps.Can he play chess?
P,: No, he can’t.
Mwnab gnponnnijwl inbnp ,dwdwliwyp
T: They have breakfast.
P1: When do they have breakfast?
P,: At 8 o’clock.
Ps: Where do they have breakfast?
P,: In the kitchen.

Wu innhwh Jupdnrpyntulubpp Gprunuwwl Jhwulinegncuubp unbndtine uwpnnnieyndultn
EU albwydnpnud,huy npwlug hhdwl ypw huwpwynnp £ punwjutp Gprununceiniup,utdwgub
nGwhyubph pwlwyp® wywhnybiny npwug tnpwdwpwlwlwl Yuwwp, Jngh qupgwgnudp:

Wwybpwnubpp wybweptk juwpnnwlwl ogunwagnndt) jntpwgwd winbuwyh hwpgbpp ndjwg
wudh Ywd Gplnyph JwuphUu wlUhpwdbon hubnpdwghw unwlwint hwdwnp: NLuncghsp
wnwowpnynw £ wwybpwmubphu  JGyp  Jjpuhg  hUu$Snpdwghw  unnwlw]  hpklg
punwuheubph JwuhU:Wwybtpwnutpp gnygbpny gnnugnud BU dhdjwlig hbwn 22nyny, hGuinn
Ubpywywgunwd nwuwpwuhl:

Op’ Ann: Is your family large, Aram?
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Aram: No, it is not. It is small.
Ann: Where does your family live?
Aram: My family lives in a small house.

2nnignn qnygbiph thnthnfuncywl hGwn Unpneeynidu £ dinunwd gnpnygh Jbo, thnpuynud E
pnquwlnwyncpintup, pwlh np jncpwpewlsynn wpwybpn  nbnGynyeinud £ wwithu hp
puwnwuheh Jwuhlb:LJdwl gnnygubph nGwenud jncpwpwlsnen wpwybpun huel £ npnaned hn
wnpunwhwjnwd nbwhyh pnjulnwync)niup:

Wwytpwubphu gpnygh UntGint hwdwn YwpBlh £ viwnppbp Junepbp wpunwhwynB,ubunhn-
Utip wnwygoqunwagnpdt Lywnputin,yhnhnutin,nhnwywnhy $hidtp:

Nruncghyp wd Jh wpwybpun nwuncgsh oqunijwup, wpunwhwjnnud £ Jh Jhng, wpwybpun-
ubpp hwngbn Gu tnwhu:
T: We have a new pupil at our school.

P,. What is his name?
P,: How old is he?
Ps: Where does he live?

Ywnbh £ wnwownyb ,np wpwybpnubpp qpnygh Jhongny inbnbynieynduubp unwliwu
Jdbyp Jjpup dUlnwl opdw wnnUwlwwnwpnipjwl,nwl/puwlwnwuh, Jwiphyhu ogubint
dJwuhU W wyjL:

Onhuwy’

T: Aram’s family got a new house last month.

P1:How many rooms does your new house have?

P, It has four rooms

Ps:What street is your new house in?

P,.It is in Aghayan street.

Or

T: Children, it was Ann’s birthday yesterday. Speak with her about the day.

P1:l am sorry, Ann, | didn’tknow about it. | wish you many happy returns of the day.
Ann: Thank you very much.

P,: Who was present, Ann?

Ann: My uncle and aunt, my two cousins and some of my friends.

P3: How did you spend your time?

Ann: My cousin played the piano and we all danced. You know, my aunt sings very well. She

sang folk songs.

14



Ps.l am very glad you had a good time.

[wng-ywuwnwuhiwl,hwnnpnnud - —hwpg  Gppunuwlwl  Jhwulnweyntuubpp gpnugbithu
ogunwagnndbnt hdinnuenluutpp wnwyb] qupqwgubinyg, wpnbU pwpdp nwuwpwuubpnud
wowybpwnubphu wbwne £ Junpdbgub hwnnpnnud-hwnnpnnud W hwpg-hwpg Gpyhunuwywu
Jhwulnrpjniuubph ogqunwgnpdbincu:dwndnieniuubph hwnnpnwygdwlu hubunhpp,wpunw-
ptpynn nGwhyutph wpunwuwlwlwlu W hunnuwghwjh 62nnceyntup 2wpnibwynd £ Juwg
nLunLgsh nwnnNLERjwl Ynuinpnuncd:

Nwunwghsp hwpgbpnd nhdnwd B wwybpinubphu W Upwlg huunhpu £ 62gpunnud
dinglub:Ntunighyp wunwd £ pwnbp, npnuep oqunud GU  wpwlybGpunubphu 6ogpunnudutin
Ywuwnwnb:

Onhuwl’

T: Will you open the door? (hot)

P:Is it hot in the room?

T: Will you switch on the light? ( dark)
P: Is it light in the room?

Wu wnhwh Jwpdnieinibubpp wdpwwunnwd G wyn Jhwulneeyniuubph ogunwagnpodwl
Ywpnnnieyntup W bwhiwwwunpwunnid Gpyhununceywl dBe Yhpwnbine hwdwn:

Swonpn wuwnhbwuncd nLunighsp unbndnud £ hpwinpneenitu,huy wpwybpunubpp uunud Gu
annigbi wyn hpwnpnieynilhg plunn hwnnpnwlygdwl ilnph hwdwawju:Ophuwy’

T: You have difficulty in translating the text. Ask Ann to help you.
--Have you any spare time, Ann?

A: What can | do for you?

--Will you help me to translate the text?

A: When do you want me to do it?

--After the classes, if you are free.
A: With pleasure.

__Thank you.Ann
A: Don’t mention it.

Utn Ywndheny btpyhununigjwl nwunigdwl Jto Updwd Jwpdnipyndulbph Yhpwnnodp
nwghnUw nt wpryntbwydbun E nwpaunwd ncuncgdwl ypngbup:
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Gqpwlwgnipinitu

3Gwnwagnunnnh wnwe sh wnbih hwpgbpp pludwd W ypolwlwl abwybpwydwdp nub), wyg
pUlwnybihe puunhpp wbwne £ Juunnwhbp hGunwgnunnnh wusbwywl wphuwwnwluehl: (9.
Enhywl)

Epyhununijwl  wnwpptph oquniejwdp unynpbp,npp Gu oquwgnponud GJ nwubph
pUrwgenid,hbwnpwynnpni)nlut tnwhu wpwybpunubphtu pulywitl nLuncdbwuhpynn Ujncep
W jnpwgltp wjb wybih funp hdwunwpwluwywl Jwwpnwynwd:UGp pninpnwubphudBug
ogunwagnpondble fudpwjhu wohuwwnwle W wywnhy Gpyhununcendu:WwlyGpunubph hbn
Jhwuhu dJtup wyunhynptl Jdwulbwygnudbup pUuwpynudubphlu W wuhpwdbnnipjwl
ntwencdninnnid W nunnnpnnud wpwytpinutph dnepbpp:Uhlunyudwdwuwy, yGuphUegutinu
Gup Upnud ,eE hUuswhuh oqUniejwl Ywphe ntbh wju Ywd wjbu unwdpp:Wu w2huwwnwlep
,huswbu Lotghlg ,renylE tnwihu wybh jwy dwlwsb| GpEhuwubphu,hwuywlw, b huswhuh
oqunrpjwl Ywphe ntubl Upwue,unynpbgunwd £ unynpnnutph dinpbpp 6hoin nunnniejwdp
nunnnpnbli: By Gwue wju Ggpwhwugdwl,np nwuhg nwu BpGhuwubpu wdbh wy Gu
Ywpnnwunwd wpunwhwjink| hptlug Jnebpp,upwlue wunhtwlwpwp wybh wnenbYynLE)nLu
U atne ptipnud nyjw rEdwih yepwpbpjupqupgwuncd EUpwlg pwnwwwwpp,pwbwynn
wpunwhwynybine  hdnnuzjwniluubpp:fwuh  pupwgenwd  hwngbpp  pwpépwgunwd  Bu
wwlybpwnubph Jwnwdnp gnpdndutbinieinip ,pnyp GU wnwihu pninphU funubi:Rwinpgbpp
Lwwuwnnud Bubpthuwihybpneowywl, pULwnwunwywl Jnwdnnnipjwlp qupgugdwln:

Epyhununiywl  nunwgnuwdp oqunud B wpwlybpunubphU unynpbp ubdhdjwlg, pwglbg
nbnGywwyniendup W Jbpnobp wyu: binbpwlywnpy nwunigdwl hhduwwlu wpdtelu wjl
E,np wjl calil E tnwihu Jwnwywnpb unynpnnubtiph dwlwynnwywl
gnponltubinLynlup:GpyununEjwl nungnudp Lwwuwnnud £ wwlbpnubph Jdnuin Unp
inhwh Junwdnnnipjwl
alLwynpdwlp,nwuwnhwnpwybunbndwannd,wynhd, wulywhu,huglnLpnyl npn2nidlbn
wjwgubint  punnduwly, hwdwpawyubpniun,npp  Jhpnn Yagunh  hupbwynpniejwl:
Qnpdlwywuncd ogunwagnpdbiny EnpyhununLejwl nLun,gdw
wnbhuuninghwU hwdngybghue,np wpnynibwydbn Jwuwdwpdwlwl thnpuwgnbignipjwl
hhdwlu Jpw Juwaqdwybpwywd nwup ntuh Jh 2wpp wnwdbingendultn: 1.Wwybtpwnubphu
wwuwpwunnud B wpryndiwybn wphuwwnwleh ,wwwhnynud £ wdpnne nwuwpwlh
grwnywodnieintup @ 2.%wuh Uneep jntpwgynud B pninp wpwybpunubph Ywnuhg:
3.2wubiphb inhpnudE hwdwgnpdwygnipjwl W thnpuwnwnd oguwnipjwudpuninpunp:

Enhununcejwlp onwn Ggntutp undnpbgubine unynpbint wuthnpuwphubiih Jhong k:
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Qpwlywuncp)nLu

1.U.U. 2bohyjwl--<<Ulq|pEU Fwlbwdnp funugh ntunignudp >>
Lnyu hpwuwnwnpwsnieyniu: Gplwl -1981

2.<<0wnuwp Ggnubpp Swjwunwund>>Ghnwdbernnwlywl hwunbu
3.UuqltpEU  hwupwyppwlwlt wdwaqg nwpngh swihnpn2hsubpn W
opwapp—33 UYppniypjwu L ghnnypjwlu . Lwhiwpwnpnipjwl
Uppwlwl opwanpbph YyEunnpnu: Gplewl 2009
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Ubkpwénipiniu

Uppnipjult  qopépupwugh tjuundudp wljwinulijuit  dnnbtgnudp  Jbpoht
wnwphubph pbpwgpnid unghw-punupwlwuit qupqugnidubph, wnkptunnghwljwut
wnwonptpwugh uJhwnnwdubpny wuwjdwiwynpjus twlwb  thnthnpjumpmnibtutph  E
tupwupyyt;: Snipwpwisnip dhowduyp b dudwbwluoppwtt stumd ku  hpkug
nipuhwnljmpmniattpp b niumgdwt hwdwljupgnmid yuwhwignid wy] Uninkgnidubp:
Npuhu hwdwohwphwihtt Yppwlwb wohiwphh dwu’ wiqikpkih npubu onwp 1kqyh
niunignidp bu whwp E ghunwpll] npybku hwunnppuljgdbnt Jupnnnipjniuubph
qupguguuip  Jhndws  Yppwlub  gnpépupwg:  Pull  hwunnppulgulut
hdunnipniitiph b gnpéwnnyph qupqugnidp unghwj-dpwnipuyhtt  Uninkgdw
wnhpnypnud k:

Lignit  hpwgynid Lt hwuwpwlnipjut  (Eqquiut  gnpéniubnmipjudp,
hwnnppulgdwt vhgngny, b hkug dwpynt hwnnppulgnidng onwpynid nt gununud
opitjuinpy ntuynipini: Zunnppuljgdwt dky , junubint pupwgpnmid kqnit hpugynid L
ppwlwt funuph dhgngny: Gy pwlh np funupp, hp htppht, ny wy puy £ bpk ny
wlhwwnh, nju) dwpgnt junupwjhtt gnpénitbnipjut wpynitp, wyw uw hupuht
wwhwbegnid k junuph nt (kqyh b, npu htwnn Thwuhtt n1 gpu vhongny, wmthwnwljwh nt
hwuwpwiuwlwuh  tojuhwpwpbpnipjutt  nuuwpwtnipni:Uju hknwgnunipjut
opowtwlnid putniphjwtt Jueuktp hwnnppulgnidp onwp (kqh juuwduindui
pupwugpnid ,ppuw wpynibwybn Jhpuenudp b juquuljbpynidp, ntunh vwhdwukup
Ubp wpunwiiph tyjunnulj ni ppighpubpp:

Zhnugnunmpyul byunulji o pugwhwpnk] wpynibun]bn hunnppuljgdui
Enipjniuip:

Zhnmgmnnipjub inhpubph o
1. niunmdtwuhpl) phidwghtt yepwpkpnn ghnwuniunidbwljutt gpuljutinipiniup,
2. pmguwhuwyntk] wpynitwybn hwnnppuljgdwip tywunnng ntunigdwb dkpnngubpp,

3. winpununtw] wpynibwdbn hwnnppuljgdwt hpwlwbwugdwip  wbgkpkuh
nuuwdwdbphl:



Qniju l

Unghw-dpwjnipuyghtt mkunipjut wpynibudEnnipiniup onwp 1kqih
nrunigdwi b wpynitwybn hunnppuygdwt gnpdpupugnid

Unghwj-Upwnipuyht  hwdwwnbpunh qunuthwpp qupqugpt; £ Lh
Yhgnunulht: Skunipjut ntuntdbwrnipjut wdktwg uwynp wpwdiwhwnlnipniut
nt opownupdwhtt pununphsp «Uudh qupqugduid dbpdwju gnunwy (UQUSQ)
qunuthupt b dhgnuulhtt puinipugpnid E «Utdh qupqugdut dbpdwlju gnuhu»
(UQUQ) nputiu «juuinhpubptt mtjujn nskint Jupnnnipjut hpulubh dwjupguyh b
swthwhwutbph wnwolunpnnipjuup Jud hwuwlwlhgutph htwn
hwdwgnpébwljgnipjudp nwdkint  htwpwynp  dwlwpnulh  dhowluyp»[2; 28]:
Jdhgnuulynt «UQUA»-h Ykpupkpju) wkumpniip sh pugunnid unynpnnh dhuygiuly
qnpstnt upnnympjnibp, wdbihtt wy ghunwpldnud £ npubu pighph wijupe pstn
hpujut  dwwpnul:  «UQUI»-u dwwnbtwbpomd E wowlgnipjmt b
huptwljupquynpdwtt  hwpwpkpnipniubpp:  «buptwjupquynpdwi»  qunuthwpt
wpunuwhwyjnnd £ wyt thnthnjunipiniutibpp, npnup mbinh tu niibund «UQU»—n1d:

«ULQUI» i «Plplnuljuupgquiynpni» thnfuhwpwipbpnijpinialbpp

Uuab QUraUsUUL
Utrauuu ansh

|

Q6. 1 Ugpynip’ [van Lier 1996: 190] [9, 190]



Gbwyunlbp I-mud tkpluyugus o «UQU»—h b «Puptwljupquynpluin»
Uholi thnpjuhwpwpbpnipjniiibpp: Gphynt opowtwljukph dholi Enws wnwpwdnipniup
gnig L mmwjhu Uh owipp ghwnbkjhputp b hdwnnipjniuutp, npnup dupnp Jupnn E dknp
ptpkp niphoubph wewlgnipjudp: «UQU3»-u puwnpywsé pwpn ghwbjhp E npp nhn
sqhwh, puyg Yupnn £ unynply niphoh ogimipyuap: Ophtwly pwipn gnpd junwpbne
hwdwp wuhpwdtsn L «cunghwjuljut wowljgnipini» (scaffolding), nph pupwgpnid
tdwbuwljdwt (imitation) Jud wnweunpnnipjut (guidance) Uhongny gnjnipjnit niikgnn
ghwnbihpp dhwynpynud E thnpdhti: «UQUI»-h opowbwmljhg npnipu Wnipbpp jud
ghwbkjhpubpp dwwnskih skt unynpnnh hwdwp: Fuyg unynpnnh «<hipttwjupquynpdui
gnnht» Juwpnn b puguyudl), ek tpuwt wpudunpdit hwmdwyuunwupwit b
hujuwuwpuwlpnus nkuniputitp «UQUI»—h spowtiwlnid ghwnbkjhp YEpnbint hwdwn:
Gdbwyunlp 2-nud ubpluyugdws G wyn nbunipubbpp: «<buptwupquynpdwi
gnnht» punuyunn pbuniputpp Unghwj—dowlnipwjhtt mbunipjuip wnbsynid E
scaffolding-h  qunuthwpp: Nuydwbwlwinpit wi wbdwbbup «unghwjulut
wowlgnipjui»: Uju wntisynid E dhgnunulnt unghwj—dpwljnipujhtt nbkunipjup kplnt
Unnunyd: Lwpu wjt whwsmd t o unghwqulul  thnuhwpupbpmipnibitph  nbpp
unynplm gnpépupugnid, b kpypnpy pugmind b owyp dwpnljuig wqnbgnipniup
tptjuwgh qupqugdwit Jpu: Ownwp (kqh nrunigdwb gnpépupugnid wowlbkpunp
qupqugdut  dwlwpnulp npnotjp nddup bk Fpw hwdwp b unghwjulut
wowlgnipjutt qunuthwpp Jupbnp bk «Unghwjulwt wowlgnipjub» (Scaffolding)
qunuthwphtt bt winpunupdby Fpnibbkpp, Lwupndp b Uwkp, Intwpnt, Unnpsp,
dwhpup b Zwquht, Ywnt, Ppniubkpp, Ynnubp b Twdp, Ohpwt b wyp: Cunn dnigh,
Ppmittph U Mnup npybu unghwpulwb hwdwnbpun undnpupwp pyupdnd |
Unnbjwyhtt opphttwlp jud tdwbwlnidp: Uwljuytt ntunigsh dhpwdwnnipiniup jupnn
1hut] wybiht, pwt wyny Gpyniup: «Unghwjuljub wewlgnipiniup» (scaffolding)
niunigdwtt qonpéptpugnid unbnénd E unynpnphtt mpwdwnpynny wowlgnipjui
npulp U pwbwlp: «Unghwjulwmb wowlgnipniip» pimpugpynud £ kg
wnwid iwhwnlyn pyntiitkpny



» htnnwppppnipinit wnwowgut] wnwewnpuph tjundwdp,

» yunqlgut) wnwewnpupp,

» oquti] hmuuknt tywwnwlhi,

» okl Juplnp wpwbdtwhwnlnipnibubpp, ppu wpyniipnid wpwewgus
wnwpwdwjinipnibtbpb nt hppkwpulwb nsndp,

»ytpwhuljiy wnwownpwuph YJwunwpdwt plpwgpnid h hwyun  Ejws
hhwupwthnipjniip,

» gniyg mw] Juunupyuwsd hnbwjwlwbt mwppkpulyp?

Oumup (kqh nuundbwpnipjut  gonpdpupwgnid, unynpnnubtph  phpp
unghwjuljutt thnpugnpswljgnipyut wpyniupnid  Jhpwjuenigtiny, «unghwjuljub
wowlgnipjniipy ppulinpdnid b puquupinge wnwewnpubpibph dke  Ukpdtyny
dhophtiwl] phuwntpp: Swpbhgunwuph wdbjwind £ wjt hbnwgnunipniutubph phip,
npnup puunid kb Judpughtt Jud qnuygqbpny woluwwnwiuph thnhugnpsuljgnipijut
phtwdhlut jud wqptgnipniup (‘dntwpn (1994), Nikju (1999), Thiq (1993), OdPpw
(1994)): Luubny ownwp (kqyh nrunidbwnnipniip unghwjwlub huldmmhpumnul‘
Inuwpnt onid E thnjugnpébwljgnipiniup unynpnnubph dholi, huswhuhp tu nhpuyght
huwuntpp, pwpgUuunippiutbpp b hwpgugqpnyg-wnwewnpwupubpp:  Intwpnih
Jupshpny «Ynikiunhy» wowlgnipniup Yupny b hwbqkgul)] wthwwn unynpnnh
lEquljut  jupnympmbubph  qupquguwip, tpp unynpnnubpp ppkup  hpbug
nhunwplinud ki npybu ghnbjhph wnpnip unghwjwjuwi dhowduypnid: Fwuwljhgubph
unghwjulju wewljgnipiniup tw phunwplnud £ npybu thnjugnpswljgnipjuts wnpynip,
npn Jupnn E pupbjudl) junwpnudp:

Pultiun]idp Ibwpnt hwdupmd b unghwpulub wewlgmpimb ghuwl b
uljutw] hwpwpbpnipniutbpnd [4; 33-56], hull Lwupnidt wybt wnwewpymd E
nbnbjunynipmt thnjwbwlnng wowewnpwupubph thnpuwpkt [5; 1-26]: Udbkjup
unghwjuljub wowlgnipjut b E hwdwupmd «<hwdwgnpswlguihtt Gpljfununipiniup»
onup (hkqlh mumguwh gnpsphipugnid dphwdwdwiwl wyt phuwplbng b
Swhwsnquljmb, U unghwjulwi qnpénitbmpmits [8; 97-114): Cuwn  Uykjup

wnpuupbpdus funu Eplnt ynnukpn  Swbwsnnului gnpénitknipinitin b w
purwphp p R nuanp patll] qnnp ejniun np



wpyniupp, tkpu Et hwdwgnpswljguyhtt Epljjununipju b ntuntdbwljut wpnyniuph
uUbto [8; 97]: O 1kqyh ntuntdtwnnipjut mbuwtlnithg thnpugnpswljgnipjut nkpp
Jupunpynid £ npybu niumdbwenipjut wpynitph dwnwlwpwp... Upnyniup, np
«wuynid by, b wpnynitp, np wpnkt «aaugws by [8; 102]:

Pwpup b Quihdnpp jupbnpnud Bu qpoygh, hupgdw, hEnwnupd juuwh nt
pugunpmpjul wplumnipmbp wpwewnpuiph wipnne Juwwnwplwi phpugpnid’
hwnjuwybu nunigdwt wpwehtt thnynid: Upwbp wmbpunh onipe Juwwpynn
wpfiwwnnwpp  hwdwpnid Gt dYhgnuulnt  «pupt hp htnn  jununyph/ghuljnipuh
ipuwhwinntl] unghwpuljwt thnpjugnpdwljgnipjutyy ophimly: «Lwy wbkpuwnp qpnygh
puykp k: Skpuwnbph onipe jununypp swpnitwlwlwb qpnyg b [8, 159-160]: Unnjuuh
Jwunpshpny 1kqyh jnipugnidp mtnh E ntubinud hwdwgnpswljguyhi gnpdptipugnid, Gpp
1Equlul «wpwownpwph» Enipnitt widhpwybu Jepuhnynid £ unynpnnubph
npnowlh qnpéntubinipyut [3; 173-193]:

Uwyhqunup hunnppuljgujut gnpstwjut wnwewnpwupubpnid Juptnpnud k
ny  dpuyb  bywwnwlwihtt  (Eqyh oquwugnpdmdp,  wyb wnwgwnpubiptph
hunnpuljguljui b dpwlnmpwiht punypp: Shpnunping wwuppkp hpudhdufuhb
Uhoun]uyplph unbnsuwi wihpudbonmpniip puuuwypnghunid tw wpwewplymud k
tyunwluyh Eqyny -2 pnybk wbngmpjudp hwpg nt wwnwujuwh, bjupbbph
ogunuugnpénid, juwpwbwghtt gnpénibbnipnibtp, jupd ghwhwnwlwikp nt jupshp
nwpphp phdwtbph onipe: Ldwbwwybu wy Jupdnipmoibtbbpnd  (Wupugpujub,
pupwghl gnpénpnipinit, wbnbkimpnit  pwnnn, hwodbwnynipmit wnynn) tw
ghpnunpnud £ wuwppkp ppupfwluyhtt dhgunuypbph unbnsuwh
wihpwdbynnipniip nwuwypngtunid [6; 28-29]:

Unghwj-dpwlnipuyhtt gnpénuubptt nt unghwi—dpwlnipuyhtt hwdwwnbtpuwnp
Jutjunpnonid ki onnwip (Eqyh nrunigdwtt b nunidbwpnipjut hwnnppulguljub
punypp nunigshtl Yhpugplin] puquuphy gnpsunnypibp (Chyq, Nikju, Uundhgnb):
Cun Thigh dwdwiwlh phpugpmd wihpudton b qupqugil] <hwunnppulgulub
Juwpwin: Uyt wwhwignid £ unghw-hniquljut dptnnpwn, npunnbkn unynpnnp guninid
E winpy b ubkpgpuyus wihwwn: «wnnppuljgulub juwpwbp» punpnoynid k
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huwdwgnpéwljgnipjut ngny, npunbn unynplnt tyuwwnwlujhtt (kgnit unghwjuluh
hudpunhwinip thnpdu k£ [7, 309]: Thiqp onnwp (kqyh ntunigdwt qluwynp phpwjup
hwdwpnud £ ibppnlioju) upnyniiwlnpimbubph/yndyknkighwikph qupgugnudp
npuytu hwunnppuljgujut hdwnnippiuibph wihpwdbon  twpwwywydwt: Unghw)-
Uowiljnipuyhte Jupnnnitwlnipniup 1Equljhp dnnnypnh Upwlnipuyhte
wnwbdtwhwwnlnipniutphtt Swinpnipnit k' Unghwjujut jupnpnibwynipniup
unynpnnh Juunnwh hwnnppulgmpmnitt b jkquljhpubph htn b unghwjulut
hpwyhdwlubkpnid hwinnpnuljgytint Jupnnnipniup: Liquljuit
Jupnpnibwlmipnitp (pujwpup punwwwowp b phpwlwunipinit) hp hbppht
ttpwpnid | wy) Eupulndytntughwuttbp.

» unghw-1kqulijut Jupnnpnitwlnipinit ((kqyh Jhpwenipiniup hpunpnipjuip
hudwywwnwupwb),

» Tununyp/nhuljnipu (qpnyghtt dwubwlghint ntbwlnipni),

» nuquujupulut jupnynibwlnipnit (UEhh pipujutnipjut b pupuwywowph
pugtnh dwuht junubjnt nttwlnipjni) [7; 1-2]:

U. Uwilhgunup wpwowpynid E hwnnppuljgujut hdwnnipjniuubpp  qupqugity
hudwyuwwnwupiwt hunnppuljgujuts Thowduwyph untindnudny [6; 28-29]:

Udthnthtn Jupkh E ok, np owwp (kgqnt unynpnnh unghwj—dpwlnipught
hpugklpjwsnipniip b bpw dowlmpuyht ninnusnipjudp niunignidp jupnn £

1. oquii] onnwp 1Eqyh ghwnbkjhph nipugdwin b (kqyh nhpuybwndwnp,

2. pwpbjuyl] Junupuyhtt gopémitbmipniip b Juunwpbjugnpsdt] owmwp hgnu
niunidbwnnnh (kquijut hdnnipniutbpp,

3. qupquguk] (kigqnt unynpnnh  hwnnppuljguljub, unghw—dpwlnipughtt b
puquulrwlnipuyhly, gnpstwluti-fhpwpwlju Yndybnkughwubpp,

4. qupqugub] junnnipniup hdwunwynpyuwsd hwmdwwnbpunnid,

5. wwwpwuwnbk] unynpnnhtt wwppbp  hpwdhdwljubpnid  unghwj—dowlnipwht
huwdwgnpéwlnipjut b hupunipniyu gnpstjuytpuh,



6. oquk] gnpsuwjut Yyutipnid hupunipnyu othytnit b hwnnppuljgytnit,

7. oquk] 1kqquyhp dnnndpnh wwypbulbpywh b dnwskjulbpyh, husybu twlb

Uowlnipuyhti dwnwugnipjut wybkih juwyt nt junp pdppdwip,

8. qupqugub] dpwlnipuyhtt Jupnnnipjniuubpp b wwppbpnipniuubpp pupnubng,
Swbwskint, punniubny, guwhwwnbint b wpdunpbnt jupnnnipinitukpp,

9. Adlwynpl] pwnupughwlwt wjiwhuh Yuwpnpnipniuubp b hdwnnipiniutbp,
huswyhuhp Ll hwdwgnpéuljgnipiniup, wqun puwnpnipjniup,
huptwljunwpbjugnpénudp, unknswgnpdwljwbnipniup b wyjb:

Uyuwhun] nuumdbwuppbim] Jbpp pdupluws htnhtwlibkph JEpnisnipniaikpp
thwunnmd  Lup ownmwup (kqh nrunigdwt  gnpépupwughtt  unghw—Upwlnipughte
ninnyuénipinit hunnpylnt wpynibwdtnnipniiut nt wthpudbynnipniun:



QLN 2

NkhUNPSP2-UTUYESS ONZULTLEMNRESNRULLENT BY UMBNRULUYES
20NNruasnire8nkue

«Mumghstikph dknpnid F wppnuphp wlbhwlwplhnp pkumpup  Epkprubkpps :
[npkpun Qnb Uhhwlb

Utwnwplkih | nn nupnguljutukph ppunuunhwpulsuljut
gnpéniubinipjut wpynibwybnnipjut pupdpugdutt hwpgnid Juplnp nhp niukh
tpwg niuntdbwnuljun npuuwuwndwunubpp: Utp dutjudupduljui
ypuwliunhfunud hwidnqyt) Eup, np nuypngulwbubph nppuyundwnubptt nu
tywunwlubpp juhunn wuppbpynid B dhohtt b wdwg nupngubpnid unynpnnubph
nppuuyuwndwunubphg: Zutpulppenipjut tpdws onuljutph ntunighsubph b Sunnutph
opowtnid junwpdws dbkp nhnwpynudubkph wpgniupnd puguwhwynt) Gup, np nndjuy
nuuwpwibpnid unynpnnubph ppyuyuwndwnubptt wytjh hbnwhwp Gu. tputg ks
twup unynpnud £ ghinulghyni, np munidbwlju Aknpphpnudubph hpkg whwnp ki ny
pt  quwhwwnwlwth, wj hbknwqu nne Jhbuwgnpdniubmput pupwgpnid
hwonqmpjnibikp  qpuiighymt hudwp: B hwlungpmpymb  vpw'  wwppulub
nuuwpuwbbpmd wowltpnubph Uks dwup unynpnid b pwpdp quuwhwwnwluih,
nuupultputph opowtnmd nppuwlwmt Jupyuuhy Abknp phphme b wy  wdwb
tywunwlubpny: Nwuwhwlwb sk, np pupnguluth  hupttwqtwhwnwlwuh
pupdpugdut, dwubtwynpuybu Juynit pupdp dujupnuljh hwugubnte gnpépupwugh
wpynibwybnnipniip dwjudwupdubpp yuydwbwynpnid &b gnpénitubnipjut tpw
npnuuuwwndwnibpny: Fwpdp huptwquuhwnwljuih dAbwdnpdwt gnpépupwugnid
dwuttwynpuytu  Jupbnpynd Eu Jig wwpbliwbbbph niunidbwdwbwsnnujub
npnuywwndwnutpp, npnup dbwynpdwt thnynd i b byuwuwnnd B iputg unynpljnt
guljnipjnit pnppnphlnii:

Uwtjujupduljut gqpuijubinipjui dky wpwidbwgynd i niunmidbwlub
gnpoéniubinipjui tjundudp nupnguljutitpht hwwnnily htwnlyuy
npruyungwnibpp
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w) ntuntdtwlju

P) paupdp Jupluthywyht

@) wthwonnnipjnitiitnhg pntuwhbnt

1) thnfuhwnnignn [1; 19] :

Zumipulppnipjut  tplip  wunmpfwtubpnid  Juquuibpyynny nrunidbwub
gnpépupugnid hwdwpwlh hwunhwynid tu dh pwpp gqnpénutbp, npnup trwbwluih
wqpbkgnipnttt b nibbuntd nunudbwpnipjutt ke hwennnipniuubp gqpubghint
gnponid.  ophtiwl]  nunigsh  hhwwppphp b wwpphpdnn  quubp  Jupbo
Jupnnnipjniup: Oppwt htnnwppphp b puquunbtuwy Eu (huinud wighugynn nuubtph
Uunpbjukpp, npputg pbpwugpmd Jhpundwsd dbpnnubptt nt huwpbbpp, wjipub
dkéwunid £ unynpnnubph hbwnwppppuénipiniup npug ujundwdp:

Cunn  hwipwlppmipjutt Epypnpny  wunhdwuntd  unynpnn  wpwlbpnubph
opowlimid whigugws hwpgdwl wpynibpikph unynpnnubph 36%-p thwuwnmd k, np
unpupwpulut  dnnbkgnmdubtpng  Jupnigjus nguup  dkdwgunmd L hphug
niownpnipniit nt wjnhynipjniup ntuntdbwnnipjut pupugpnid :

B gnkuwnh junup
g hophluurl nurn
guuthuwnuljub

“Thwugpudw 1

Uju hwdwwnbpunmd juhun Juplnp Lt niumgsh Ynnuhg unynpnnubph

wnwphpuyhtt b $hqhninghwljutt wpwudtwhwwnlnipnitiutph, wnjju] nuuwputh
11



kphjuwikphl phnpny wpwbdbwhwnlmpmbitph nundbwuhpodp b pun wypd’
numguwi gnpdplipugh Juquulbpuynuip: Ophtwl] ounn hwdwpn jutnhplbp Ll
dSwgnid  Yppnipjut wpwohtt wuwnmhdwbt wjwpunws b Gpipnpn wuwnhdwt
nbnuihnpujws wpwlkpnubph dnwn: Uw wuydwbwynpyws E ipwing, np hhigbhpnpy
nuuwpuinid guuuwyuunnn nwunighstbph thnthnjunipjnit £ jhunwd, b Epkjuwtkpp,
snpu wwph unynp (hubnyg JEY nwunmigsh wohimwnwtpht, hwtups pwpuynid ku
dvhwiuquuhg Uh pwth ntunigsh wwhwetbphti: Npny Epkjowukp hbpunnpku tu
hunpuwhwpnid wju thnthnpunipjnitubpp, hull btpwbg dh dwuht | wnwtduthwwnndy
Unnbignid £ wthpwdbon npputp hwnpwhwpbnt  hwdwp: Cun  hhughpnpy
nuuwpuighbph opowiinid wighugyws hupgdwh wpymbpukph bpkjuwbbph 78%-

n ndjup E hwpdwpynud tnp hpnnnipjup:

B nddupnipmibtbp

4 A B winwbdbwubu sh wiqpnud
Cronbeul

“Thuqpudw 2
Munighsitkph thnpuwphimudp dblyp dmum] s qqugnudibp Eunwgugimid pn uhe:

£hy sk twb wyb nhwpbpp, Gpp wowlbkpunp niunigsh «hulullulgulnp nuup,
kpkjuwik pp hwpghlt wughu b ppuljut wqunwupwb, phybn sh hwuljugh; Uw
wbwlmd L, np GpEuwt mth wjtyhuh wwwndwnubp, npnup puwbqupmd tu
pupdpwduyubt] hp mubkgws ndqupmipmitubph dwuhti: Nunigsh oughpt b gpuip
pugwhwynbjit nt nsnidutp nup: Ldwb phypbpnmd ppujub wqpigmpmit L

niubkunid wthwwnwlwt qpnuygubpp, npntg dhongny wowlkpup lYqqu niunigsh
12



upunuuuguynipiniit ni hnquuwpnipiniut hp hwunty, vw E hp hipphtt juywunp
wowlbipnh  mundbwlui  qopsphpugmyu wnunfl]  whlwolwbn  (hikmb:
Upwljtpntubtph ntudw tjundwdp gnigupbpwsd htnwppppnipjniup upnn b uduqby
Jud wdl] numgsh Ynnuhg bpwbg Juunwpwsd wohiwnmwiph  qhwhwndwb
wipryniupnid: Gph ntunighsp tjuwntby E, np wowlbpunp vyguuywshg wybkih withwenn k
gpuynp wopiwnwipp Juunwpk], wyw wthpwdbon b ghunwpynudp dbwlEpuyty
wjuybu, np wowlkpunp qqu hp nidbph tjuundwdp niunigsh niibkgud hwjuwnp b
hwulwbw, np wnwyk) npwnhp jhubknt nhypnid hupp Yupnn E pwn juyd wpyniup
niklwy: Ophiwl «pn pny; ndwd upjuwpibpt wjighuhlt G, np wdbh npwghp
wohunbynt ghypmd, ku Juunwh b, nm gpubp sthp poyp wws, jud «ow'n
dudwbwl] hwnljugpnt nwubpny wuupuunbnit b jubutbuy, np wbh JbS
hwonnnipniuutp Yniubuwur, «amt uy ku dhwnpy dhwljipynid, wmthpwdtown £ dh phy
k| nmupnuqgpnipjutt onipe wohiwmnkypp, «bwpunpny  wohiwnwiph  hwdbdwn  wyu

wohiunuiipl wkph jun] bu Junwpky, pupnitwlh pangb Yhpuyps:

Puguuwpwp b wqpnud hbnbjuw] wprnwhwjnnipniiubpp. <t qu sk sku
Jwpnn, Uk niphop pnn nishy, «<agu wpuwnwpp twpuwnbtugws b huip unwgnnubph
huwdwp», «pugkgh mbtwnpy b hwuljugw, np wjupw vpuwjubp dhuyt gnt Jupny thp
pnyy] nwpr, «wju fubunhpp phq skl pugwwnph, dhlbunyut E sku hwulwbw»: Cun
wowljkpuniiph opewlinid wighug]wsd hwpgdub wpnniupbph’ wowkpinibkph 43%-
htt ngunpmid ki nunigsh’ pphig Juwnwpus wopwnwbph Jkpupbppuy gnybunh
lunupbpp, hugh wpynmiupmd dbdwiunid £ huptwduunnwhnipniip b wdbjhtt wbbn

gutlynipniup :

Uswljpinttph unynpbint guuynipjut Jpu Uks wqnptgnipinit niikgnn hwenpy
gnpénup quwhwwnnidt b Qtwhwwnb] tywbwlnmd E wpdunpk, npuyk, Jupshp
hwjntb), hul] gbtwhwwnwlwup thy k, phy, vwhdwt, dwjupgul: ©. 9. Futshlnduwt
gpnud £ «PJuiowlt wowlbpintbph  ghunbhpibph dwliwppuyh  swhwbho
vwhdwbws ywhknwlwbh dAbwswthtpny: Fhwhwwnnidp unynpnnh unbknswgnpdulju
gnpoéniubinipjul, ubpnidh dquunudutiph punwgh npuljuynpnidt k: BJubwtp plunid k

guwhwwnnidhg, b wyn hull yuwndwrny quuwhwwnnudp whwnp £ ninnnpph pdwbpwihi,
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wy] ny pk hwuwowlyp» [2; 32]: «Ftwhwwnnid» punp Yppwlub gqopdplpugnid
gnpéwénipjut Uke £ unbk) Gpypnpny hwdwohiwuphuwhtt unbpuquhg htnn: Uy jugt
hwulugnipnit E, npp tquwpugpnid b unynpnnubph ghwbihpubph Jbpwpbpug
unbnbklinipnittip vnwbwnt tywwnwlny wnknh niukgnn guijugwsé gnpénnnipniu:
unp  Udnnbgnudubpny quwhwwnudp ny  dhwytt  unynpnnh  wnwownhunipjub
thwutnwgpnidt E, wyj niunmigdwt pipugph upwtdwt, Jepuhuljdwi b pupkjuddut
dbjowtthqu: Uju tyywuwnnid £ unynpnnh huptwhwuwnmwndwp b hiptwqupqugduip
[2; 54]: Fuwhwwndwl hwdwlwpgp ntunigdw juunhptbpp wpwnnpnobint, ntunigsh b
dunnh dhol hEnmwnwpd juy wwywhnybnt hhdwljuwb gnpshpt E: Gnnipinit niukh
quwhwiniwi puquuphy dlkp b Ukpnnukp dhwynpughl, pimipwgpnn, hupnnpnohs b
wyj: 2021 pduwlwuh thbEnpjuph  4-ht 22 Gupwdupnipmiip  hwuwnunkg
Zuwlipulppnipjul whinwlwi tnp swhnpnohsp, pun nph vhwdnpughlt giwhuinnidp
Lgnpsh hwbpulppmipyub ppnpy dulupulmd’ uwuws 5-py quuupuih kpljpnpy
Ypuadjuyhg, huly Ypuubp nupngmud dhwynpuyht guwhwwnnuip  Yhnpowphinh
hupwhintuwljut punipwgpnudubpny [2; 15] @ Swppujut puuwpwbutpnid unynpng
wowltpunubph Sunnutph opowtinid Juwuwpdwés hbtwnwgnuumipnitttpp gnyg bLu
wnwihu, np Sunnubkph 34%-np Juwpbnpnud E  quwhwwwbhoh nbpp Yppului
gnpoépupwgnid, 62%-p nnoniunid E nmwppuut puuwpwbibipnid quwhwwnwhotp
skt npnonudp, huly 4%-h hwdwp hbingub b quwhunwljwbp Yihukh, phng:

a4 - B Pan 1l
W Pan 2

Pan 3

0- —
Juplnp sk Juplnpk dpliinyyub k

Yhwgpuiw 3 Juplinpm U bp wpynp qghwhwnwluith wnljuynipnp:
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Ujuyhuny, quwhwwndwt jud ppwpniudwt dudwbwl bu wihpuwdton k
nownpnipjnitt pupdul] hwnnppuygdwt wmwppbp dhongutphtt b ppuwug &hown
punpnipjutp, npnyhtnb guujugws yphynd jupnn b hnghpwbwlub jpunhpubp
wnwowgub]® hwugkgutiny hhwupwihnipjut b wbhwnwppbpnipjui:
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Bqpuljugnipinih
Uojuwnwiipp juwnwpbjhu Ejubup wjt Eqpuljugnipjutp, np ownmwp kqyp
nuuwywindut pupugpmd wppnibwybn hunnppuljgnid hpwlwbwgutine hwdwp
wthpwdtown E hwoyh wnuk) htwnlywy npnypubpp.

* Uhkp dwijujupdwulwt wypulnhumnd pnnp JEpnhhojw dwtlwdupduljut
wnbpiininghwubph Yhpwenudp htwpwynpnipmitt B mwjhu pugwhwynt; b
qupgugul] unynpnnubtph  funupp, giqupdbunuwlwt ntbwlnipmibtbpp,
untindwugnpswljut punyph hwtduwpwpnipjniuutinh hpujutwgdw
Jupnnnipnibiubpp btwbh gwunhwpull;  gwtuguws gnpéniubnipjutip
unbindwugnpswljub JEpwpkpuniiph gnigupbpdwt hwnlnipjni:

* ‘Unpwpuwp Jdwbjuwjupdnipmpiip wwhwionmd L wdpnpondhtt  JEpwbugby
dwiujupduljwt’  hisyhu  numgiwt wjigbu b quunhwpalswljui
gnpoépupwgp, nhinnwplk] unynpnnhtt npytu gnpéniubnipjutt unipjEljwn:

* Muunigsh funupp Y&nwlwb nbp nith unynpnnubph junupwjhtt hwunnppuljgdwb
Awynpdwt b wpynibwdbn hunnppuljgdwt hpwjuwbwugdwt gnpénid:

e  Upynibwdbtn hwunnpnuljgnipnit wnbnh b nitkudnwd, Gpp &hown Bu punpdus b
gpugtn Jhpunjws junupuyhtt Ukpnnutpp

*  Ouup 1kqyh puuwydutndwi b junupwjhtt hwnnppuljgdwt pupwugpnid jupbnp b

gquwynp btywwnwlp junuph qupgugnidi k:
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The essential meaning of the word "teacher” revolves around the act of imparting
knowledge, skills, information, or guidance to others. A teacher is someone who facilitates
learning, helps students acquire understanding, and supports their intellectual and personal growth.
The role of a teacher is to provide instruction, share information, and create an environment
conducive to learning. Teachers can be found in various contexts, such as schools, universities,
training programs, and even informal settings where knowledge transfer occures.

Teachers hold the highest regard for students after their parents. All cultures and religions
preach that students are supposed to respect their teachers and should try to learn from them not
only the academic curriculum but also the values of life

The term "teacher" reflects the vital role of individuals who play a significant part in
educating and nurturing the development of others, guiding them on a path of learning and
personal enrichment This is where the actuality of the teacher’s role lies.

The aim of this research work is to explore and analyze the evolving role of teachers in
modern education. It delves into the various dimensions of a teacher's responsibilities, their impact
on student learning outcomes, and the challenges they face in adapting to changing educational
paradigms.

Novelty The evolving landscape of 21 st century education requires a fundamental shift in
teaching philpsophies..Modern teachers should, nurture skills that empowers individuals to make
control of their lives. They will help them to become more independent thinkers and decision —
makers, capable of pursuing their goals, developing in their students the 21* century skills like,
critical thinking, problem-solving, creativity and collaboration, digital and technological literacy..
These skills are essential for addressing the multifaceted challenges of the modern world,
promoting innovation and creating a more informed, adaptable and forward-thinking society.

Actuality Today in Armenia teachers recognize the diversity of learners and adopt their
teaching methods to meet individual needs. Inclusion and differentiation are essentisl strategies in
today’s classrooms, ensuring that every student has the opportunity to succeed.

In Armenian schools foreign language teachers are responsible for imparting the
fundamental elements of the language, including grammar rules, syntax, pronunciation,
vocabulary, and language structures. They create lesson plans, design curriculum, and select
appropriate materials to ensure a comprehensive language learning experience. They encourage
active participation and engage students in various communication activities to enhance their
language skills. They provide constructive feedback to help students understand their strengths and
areas for improvement, guiding them toward achieving language proficiency.

At our schools Foreign language teachers often leverage technology to enhance language
2



learning. They use online resources, language learning apps, multimedia content, and virtual
communication tools to stimulate real-life language use.

This research work consists of Introduction 2 Chapters, Conclusion and Bibliography.

Chapter 1 which is entitled ” Brief overview of the role of a teacher in educational
process”.describes the historical role of teachers in education in different periods and cultures,
The evolving landscape of 21 st century education requires a fundamental shift in teaching
philpsophies..The impact of technological advancements, new pedagogical approaches and
methods challenge teachers to becomr facilitators of knowledge rather than mere conveyors of
information.

Chapter 2 which is entitled “The Role of a Foreign Language Teacher” refers to the role of
the foreign language teachers as mentors, qualities and skills that contribute effective and
impactive teaching and the overcoming challenges

Teachers inspire a love for learning and intellectual curiosity in their students. By fostering a
positive attitude towards learning, teachers encourage students to become lifelong learners,
continuously seeking to expand their knowledge and skills throughout their lives.

Learning a new language can be challenging, so foreign language teachers play important
role in motivating and engaging their students.Here are some criteria that a good teacher should
have to make positive atpmsphere to learn. passion for teaching,adaptability, patience, empathy,
caring mentorship, he should be innovative and creative , respectful of diversity, result-oriented,
he should show effective classroom management, positive role-model and so on.

Foreign language teachers introduce students to divetse range of perspectives, cultures,
traditions, customs, and values of the countries where the language is spoken. This helps students
understand the context and nuances behind the language, making their communication more
effective and culturally sensitive. Thus, teachers contribute to creating a more inclusive and
culturally aware society.

They use creative teaching methods, interactive activities, and real-life scenarios to make
the learning experience enjoyable and relevant.

By exposing students to diverse perspectives and ways of life, they help to create well-
rounded individuals who can thrive in an interconnected world..

Our goal as foreign language teachers goes far beyond fluency in a foreign language. It's
about fostering a positive atmosphere for learning, a place where curiosity is celebrated, mistakes
are embraced as stepping stones to growth, and speaking a new language becomes second nature



Bibliography provides us with the list of literal sources we have refered to while working

on our paper.

CHAPTER 1

Brief Overview of the Role of a Teacher in Educational Process
4



A teacher is someone who facilitates learning, helps students acquire understanding, and
supports their intellectual and personal growth. The role of a teacher is to provide instruction,
share information, and create an environment conducive to learning. The influence of teachers
often extends far beyond the classroom and the duration of formal education. Students often
remember and are influenced by the teachers who made a positive impact on their lives, shaping

their attitudes, values, and choices long after their time in school.

1.1 The Historical Tole of Teachers in Education.

Throughout history, teachers have played a critical and evolving role in education,
shaping the development of societies and individuals. The historical role of teachers can be
understood through different periods and cultural contexts .[ 9.pp106-120 ]

Ancient Civilizations: In civilizations such as ancient Egypt, Greece, and India, teachers
were often revered figures responsible for passing down knowledge and skills. In many cases,
education was limited to the elite classes, and teachers focused on instructing in subjects like
philosophy, mathematics, rhetoric, and ethics.

Medieval and Renaissance Eras: During the Middle Ages, education was often centered
around religious institutions, with teachers being monks or clerics. The Renaissance saw a revival
of interest in classical learning, and teachers played a key role in spreading humanist ideals and
classical knowledge

Industrial Revolution: As societies modernized and industrialized, the need for a skilled
and literate workforce grew. Teachers began to be employed in formalized school systems,
focusing on basic literacy, numeracy, and discipline. The role of teachers expanded as education
became more standardized.

Progressive Education Movement: In the late 19th and early 20th centuries, educators like
John Dewey advocated for student-centered learning, emphasizing critical thinking, experiential
learning, and the holistic development of individuals. This shifted the role of teachers from
authoritative figures to facilitators of learning.

Digital Age: The advent of technology has transformed the role of teachers once again.
Teachers now have to navigate the integration of digital tools into their teaching methods,
adapting to new modes of communication, and helping students develop digital literacy skills

Inclusion and Special Education: In the latter half of the 20th century, there was a
growing emphasis on inclusive education and catering to the diverse needs of students, including
those with disabilities. This required teachers to develop specialized skills to support students with

varying learning abilities and needs.



Globalization and Multiculturalism: As societies have become more diverse due to

globalization and increased migration, teachers have had to adapt their teaching methods to

accommodate students from different cultural backgrounds and languages.

21st Century Skills: In recent years, there has been a focus on equipping students with

21st-century skills such as creativity, collaboration, critical thinking, and communication.

Teachers are now expected to foster these skills alongside traditional academic content.

1.2 The Teacher’s Role As a Facilitater of Learning

A teacher's role as a facilitator of learning is pivotal in fostering effective education. In
this capacity, educators move beyond the traditional "sage on the stage" model to become
guides, mentors, and orchestrators of student-centered learning experiences. They create an
environment that encourages curiosity, critical thinking, and active participation. By
understanding each student's unique needs, strengths, and learning styles, teachers make their
instruction to maximize engagement and comprehension.

A facilitator of learning doesn't just impart knowledge; they cultivate lifelong learners
who can adapt, innovate, and think independently, preparing them for the complexities of
the modern world. Teachers play a multifaceted and influential role that extends beyond the
classroom, impacting the intellectual, emotional, and social development of their students.

[ 4. 115-146]

Educational Foundation: Teachers are responsible for imparting knowledge, skills,
and academic values to students. They lay the foundation for students' understanding of
subjects, concepts, and critical thinking abilities. A strong educational foundation equips
students with the tools they need to succeed in higher education and various career paths

Character Development: Teachers are role models who contribute to the moral and
ethical development of students. They instill values such as honesty, empathy, respect, and
responsibility, which are essential for building good citizens and contributing members of
society.

Critical Thinking: Effective teachers encourage students to question, analyze, and
think critically. They foster an environment where students can develop their problem-solving
skills, evaluate information, and form their own opinions. This ability to think critically is
crucial for making informed decisions and participating in a democratic society.

Lifelong Learning: Teachers inspire a love for learning and intellectual curiosity in
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their students. By fostering a positive attitude towards learning, teachers encourage students to
become lifelong learners, continuously seeking to expand their knowledge and skills
throughout their lives

Cultural and Social Awareness: Teachers introduce students to a diverse range of
perspectives, cultures, and experiences. This exposure helps students develop a broader
understanding of the world and fosters empathy and open-mindedness. Teachers contribute to
creating a more inclusive and culturally aware society.

Individualized Support: Teachers recognize and cater to the unique needs and
strengths of each student. By providing individualized attention, teachers help students
overcome challenges and reach their full potential, promoting a sense of self-worth and
accomplishment

Innovation and Creativity: Teachers encourage creativity and innovation by providing
opportunities for students to explore new ideas, experiment, and express themselves. These
skills are essential for addressing complex challenges and driving societal progress.

Social Skills and Collaboration: Teachers facilitate the development of social skills,
teamwork, and effective communication. Students learn how to work collaboratively, resolve
conflicts, and interact positively with others’ skills that are vital for success in both personal
and professional contexts.

Long-lasting Impact: The influence of teachers often extends far beyond the
classroom and the duration of formal education. Students often remember and are influenced
by the teachers who made a positive impact on their lives, shaping their attitudes, values, and
choices long after their time in school.

In a word through their dedication, expertise, and compassionate guidance, teachers
play an essential role in shaping a brighter future for individuals and society as a whole.

1.3 The Impact of the Technological Advancements and Pedagogical Skills on
the Role of Tteacher.



Technological advancements and enhanced pedagogical skills have significantly
transformed the role of teachers in modern education. The integration of advanced technology
tools in classrooms has enabled teachers to create interactive and engaging learning experiences,
tailored to individual student needs. With access to digital resources and online platforms, teachers
can diversify their teaching methods, incorporating multimedia elements, interactive simulations,
and virtual reality, thereby making complex concepts more accessible and stimulating for students.
Additionally, the evolution of pedagogical techniques has empowered teachers to adopt student-
centered approaches, focusing on active learning, critical thinking, and problem-solving skills.

Teachers now serve as facilitators, guiding students through collaborative projects and
discussions, fostering a deeper understanding of the subject matter. The combination of
technological innovations and refined pedagogical skills not only enhances the quality of
education but also equips teachers with the tools to nurture a new generation of digitally literate,
adaptable, and lifelong learner. [ 9. 36(10), pp. 1345-1360]

In a word, the teacher's role goes beyond merely conveying information; it involves
nurturing the holistic development of students, fostering a positive societal culture, and

contributing to the overall progress of a nation.

CHAPTER 2 The Role of a Foreign Language Teacher.



2.1 Language Teacher’s Role in Education

Teaching a foreign language is a multifaceted endeavor that extends far beyond the mere
transmission of vocabulary and grammar rules. It is a delicate process that involves cultural
sensitivity, patience, and a deep understanding of both the target language and the students’ native
language. One prominent theme in teaching a foreign language is the cultivation of effective
communication skills. A proficient language teacher must create a productive environment where
students feel encouraged to speak and make mistakes without fear of judgment. By providing
constructive feedback and effective assessments teachers help students understand their progress
and areas for improvement. A good teacher encourages self-reflection and growth. Teachers who
offer detailed feedback help students understand their mistakes and guide them toward making
necessary corrections. In doing so, they foster an atmosphere of trust and openness, enabling
learners to experiment with the language and gradually gain confidence. Moreover, teaching
cultural nuances and contextual usage of the language is equally important. Language is a
reflection of culture, and understanding the cultural context enriches the learning experience,
allowing students to comprehend not only the words but also the underlying social norms and
values.

To excel as a foreign language teacher, certain qualities are indispensable. First and foremost,
patience is key. Learning a new language can be a challenging and time-consuming process, and a patient
teacher can provide the necessary support and encouragement for students to persevere through difficulties.
Adaptability is another crucial trait; effective teachers can adjust their teaching methods to cater to diverse
learning styles and pace of progress among students. Empathy is equally vital; understanding the struggles
and apprehensions of language learners helps teachers provide tailored guidance, making the learning
journey more personalized and impactful. Lastly, enthusiasm and passion for both the language and
teaching are contagious. A teacher who exudes passion not only motivates students but also instills a
genuine interest in the language, inspiring lifelong learning. In essence, teaching a foreign language
demands not just linguistic expertise, but a blend of patience, adaptability, empathy, and passion to create a

nurturing and stimulating learning environment..

2.2 Nurturing Holistic Development.

Teachers serve as role models, exemplifying qualities like perseverance, dedication, and

empathy that are crucial for personal development. Through their mentorship, they help students
9



identify their strengths, weaknesses, and passions, guiding them towards fulfilling careers and
meaningful lives. Ultimately, a teacher's impact transcends textbooks, leaving an indelible mark
on the hearts and minds of their students as they embark on their journey of lifelong learning and
growth,

Providing guidance on academic and life choices is of paramount importance as it
empowers individuals to make informed decisions that can shape their future. Academic guidance
assists students in selecting the right educational paths, courses, and career trajectories, ensuring
they maximize their potential and achieve their goals. Moreover, life guidance helps individuals
navigate critical life decisions, from career choices to personal relationships and overall well-
being. It equips them with the necessary skills and knowledge to make choices aligned with their
values and aspirations.

[11 https://nctaf.org/wp-content/uploads/2017/03/What-Matters-Now-Updated.pdf ]

2.3 Personalization and Differentiation.

Catering to diverse learning styles, abilities, and backgrounds is a significant challenge
faced by educators, trainers, and instructional designers. This challenge acknowledges the fact that
learners have varying preferences, strengths, needs, and cultural contexts that impact how they
process and retain information. Addressing these diversities requires careful planning and
consideration to create an inclusive and effective learning environment. Here are some key
aspects of this challenge: [1 [pp.121-156]

Learning Styles: People have different learning styles, such as visual, auditory,
kinesthetic, and read/write preferences. Designing learning materials and activities that
accommodate these preferences can enhance engagement and comprehension. For instance,
providing visual aids, incorporating audio elements, encouraging hands-on activities, and offering
written content can cater to a broader range of learners.

Abilities and Disabilities: Learners have varying physical, cognitive, and sensory abilities.
Inclusive design principles involve making learning accessible to individuals with disabilities.
This might include providing alternative formats for content (e.g., text-to-speech, closed captions),
ensuring compatibility with assistive technologies, and creating user-friendly interfaces.

Personalized Learning: Personalized learning approaches are educational methods that
adapt instruction, content, pace, and assessment to individual student needs, interests, and abilities.
These approaches aim to create a more student-centered and adaptive learning environment,

promoting deeper understanding, engagement, and overall learning outcomes. Here are some
10
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personalized learning approaches and strategies for teachers to implement them effectively:

Adapting content and activities to individual learners' needs can enhance the learning
experience. Adaptive learning technologies and techniques allow educators to adjust the difficulty,
pace, and content of lessons based on each learner's progress and preferences.

Assessment Flexibility: Assessments should be designed to accommodate different
learning styles and abilities. This might involve offering options for demonstrating knowledge,
such as through written assignments, presentations, projects, or interactive quizzes.

Collaborative Learning: Encouraging collaboration among learners with varying
backgrounds and abilities can foster a supportive and diverse learning community. Group
activities can promote peer learning and expose individuals to different perspectives.

Continuous Feedback and Adaptation: Regularly seeking feedback from learners and
making adjustments based on their input can help educators refine their instructional approaches
and make necessary accommodations.

Flexible Content and Resources: The teacher should provide a variety of content formats
(videos, articles, interactive simulations) to accommodate different learning preferences and curate
a range of resources at varying difficulty levels to meet diverse student needs.

Individualized Pacing:Educators should use formative assessments to gauge student
progress and adjust the pace accordingly.and implement a competency-based approach where
students advance when they demonstrate mastery.

Data-Driven Instruction: They should collect and analyze data on student performance to
identify learning gaps and adapt instruction and use learning analytics tools to track student
progress and adjust interventions accordingly

Adaptive Technology: Teachers may Integrate educational technology tools that adapt
content and activities based on individual performance and utilize adaptive learning platforms that

provide real-time feedback and recommendations.

2.4 Analysis of the Teacher’s Role in Designing Effective Assessments and

Providing Constractive Feedback.

Assessment is a vital component of the learning and teaching process, serving as a
compass to gauge progress and ensure effective education. It encompasses various methods such

as quizzes, exams, projects, and peer evaluations. Effective assessment not only measures
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knowledge but also encourages critical thinking, problem-solving, and creativity. It provides
valuable feedback to both educators and learners, guiding instructional adjustments and promoting
continuous improvement. Furthermore, it motivates students to engage actively with the material,
fostering a deeper understanding and retention of concepts. Ultimately, assessment is the
cornerstone of a dynamic learning environment, facilitating growth, and fostering lifelong
learning. [2 pp.24-45].

Assessment Flexibility: Assessments should be designed to accommodate different
learning styles and abilities. This might involve offering options for demonstrating knowledge,
such as through written assignments, presentations, projects, or interactive quizzes.

Feedback and Improvement:The teacher uses a variety of assessment techniques, such
as formative and summative assessments, to measure different aspects of student learning. By
providing constructive feedback and effective assessments teachers help students understand their
progress and areas for improvement. A good teacher encourages self-reflection and growth.

Teachers who offer detailed feedback help students understand their mistakes and guide
them toward making necessary corrections. This fosters a growth mindset, where students see

mistakes as opportunities to learn and improve. [3. Pp 86-119]

2.5 Overcoming Challenges

Modern teachers face a wide range of challenges that can impact their ability to

effectively educate and support their students. Some of these challenges include:

[13 https://unesdoc.unesco.org/ark:/48223/pf0000233238]

Workload: Teachers often have heavy workloads, with responsibilities extending beyond
classroom instruction. They need to plan lessons, grade assignments, create assessments, attend
meetings, communicate with parents, and participate in professional development. This workload
can lead to burnout and a lack of time for personal and family life.

Student Behavior: Managing diverse classroom environments with students from various
backgrounds and abilities can be challenging. Teachers must address disruptive behavior,
bullying, and conflicts among students while maintaining a positive and inclusive learning
atmosphere..

Standardized Testing: The emphasis on standardized testing can create pressure on both
teachers and students. Teachers may feel compelled to “teach to the test,” which can limit creative
and critical thinking in the classroom. Additionally, high-stakes testing can contribute to stress
among students and may not accurately reflect their overall abilities.

Diversity and Inclusion: Teachers are responsible for creating inclusive classrooms that
12
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cater to the needs of diverse student populations, including those with learning disabilities,
language barriers, or different cultural backgrounds. Adapting teaching methods to meet these
diverse needs can be challenging.

Technology Integration: While technology offers new opportunities for enhancing
education, it also brings challenges. Teachers need to learn how to effectively integrate technology
into their teaching methods, address technical issues, and ensure that all students have access to
the necessary resources.

Lack of Resources: Insufficient funding and resources can limit teachers' ability to
provide the best educational experiences for their students. This includes access to up-to-date
textbooks, classroom materials, technology, and extracurricular programs.

Parental Involvement: While parental involvement is important for student success, it
can also pose challenges. Teachers may encounter parents who have differing expectations,
communication preferences, or levels of involvement in their child's education.

Mental Health and Well-being: Teachers often prioritize the well-being of their
students, but their own mental health can sometimes be overlooked. The combination of
demanding workloads, challenging classroom situations, and external pressures can lead to stress
and burnout.

Policy Changes: Frequent changes in education policies, curriculum standards, and
assessment methods can create uncertainty for teachers. Adapting to these changes requires time
and effort, and it can be frustrating when policies shift frequently.

Lack of Autonomy: Some teachers feel constrained by standardized curricula and testing
requirements, which may limit their ability to tailor their teaching to the unique needs and interests
of their students.

Professional Development: Access to meaningful and effective professional development
opportunities can vary. Teachers may struggle to find relevant and high-quality training that helps
them improve their skills and stay up-to-date with best practices.

In addressing these challenges, it's important for schools, administrators, policymakers,
and the education community as a whole to collaborate and provide teachers with the support,
resources, and recognition they need to thrive in their roles and make a positive impact on

students' lives.

CONCLUSION
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Summarizing the results of our work we came to a conclusion that the role of the modern
teacher is one that has evolved significantly in response to the changing educational landscape and
the needs of learners. Educators today are encouraged to move toward more student —centered,
inquiry-based and project-oriented teaching experiences

The role of the modern teacher is dynamic and multifaceted, requiring adaptability,
continuous learning, collaboration, and a deep commitment to fostering the growth and
development of his/ her r students. As we move forward, it is imperative that educators embrace
these evolving roles and continue to innovate in the pursuit of providing the best possible
education for the learners of today and tomorrow.

Technology, too, plays a pivotal role in the modern teacher's toolkit. It enhances
instruction, provides access to a wealth of resources, and enables personalized learning
experiences. However, teachers must also navigate the challenges of digital literacy and ensure
equitable access to technology for all students.

This research work has delved into the multifaceted dimensions of this evolving role,
shedding light on several key aspects like

o Educational foundation ( academic guidance and life guidance)
o Mentorship and guidence

o Holistic development

o Inspiration and aspiration

o Technology integration

o Cultural and social awareness

o Innovation and creativity

o Social skills and collaboration

o Diversity and inclusion

o Parental involvement

o Mental health and well-being

o Learning styles Personalization and differentiation

o Professional development and overcoming challengrs
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In essence, the teacher’s role goes beyond merely conveying information. It involves
nurturing the holistic development of students, fostering a positive societal culture, and
contributing to the overall progress of a nation. Through their dedication, expertise, and
compassionate guidance, teachers play an essential role in shaping a brighter future for individuals
and society as a whole.

Language is dynamic and constantly evolving. Foreign language teachers stay up-to-date
with language trends, teaching methodologies, and research in linguistics and education. They
continuously improve their own language skills and teaching techniques to provide the best
learning experience for their students.

A proficient language teacher must create an immersive environment where students feel
encouraged to speak and make mistakes without fear of judgment. In doing so, they foster an
atmosphere of trust and openness, enabling learners to experiment with the language and gradually
gain confidence. Moreover, teaching cultural nuances and contextual usage of the language is
equally important.,

My goal as a foreign language teacher goes far beyond fluency in a foreign language. It' s
about fostering a positive atmosphere for learning, a place where curiosity is celebrated, mistakes
are embraced as stepping stones to growth..

Foreign language teachers should focus on helping to understand the cultural context,
enrich the learning experience, allowing students to comprehend not only the words but also the
underlying social norms and values.

Teachers legacy isn't just measured in lessons taught but in the lives they've touched, and
the perspectives they've broadened,

All above mentioned reminds us that teaching is not just a profession; it's a calling and a

profound force for change.
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Introduction

Reading is not only a foundational skill in education but also a lifelong learning tool. It allows
individuals to access information, engage with literature, stay informed, and expand their
knowledge in various domains. Developing strong reading skills is essential for academic success,
professional growth, and personal enrichment. It is a skill that continues to evolve and develop
throughout one's life, enabling them to navigate the ever-expanding world of written information.

This is where the actuality of our work lies.

Teaching reading in English as a Foreign Language (EFL) to primary school students is a crucial
aspect of language education. It lays the foundation for effective communication, comprehension,
and literacy skills in a foreign language. The aim of our work is to provide an overview of the key
principles, challenges, and strategies involved in teaching reading to young EFL learners in primary
schools and to suggest solutions to problems we come across while teaching reading to young

learners.

This work highlights to the typology of reading difficulties and ways to overcome them at the initial
stage. This topic is relevant today, since reading is an active, constructive and interactive mental
activity, in the process of formation of which it is necessary to overcome a lot of difficulties. First
of all, these are difficulties associated with mastering the technique of reading, which involves the
assimilation of a system of graphic signs that are different from the native language, the formation

of the skill of sound-letter relationships, and systematic reading.

Language means are of great difficulty: unfamiliar words, unusual meanings, graphic phenomena.
A separate group of difficulties may include facts related to an unfamiliar culture, topic, situation of

communication. The way the message is presented can also be difficult.

The work consists of Introduction, 2 Chapters, Conclusion and Bibliography.

In the First Chapter, we talk about the challenges we can face to while teaching reading.
In the Second Chapter, we talk about how to overcome common reading difficulties.
Conclusion sums up the results of our work .

References provides the list of literal sources we have used while working in our paper.



Chapter 1

Some Study on Teaching Reading to Young Learners

Teaching reading in English to younger learners can present various challenges due to their
developmental stage, limited attention spans, and varying levels of language proficiency. Here are

some common difficulties and strategies to address them:

1. Limited Attention Span: Young learners often have shorter attention spans, making it
challenging to engage them in focused reading activities. To address this, use interactive and
visually appealing materials, incorporate movement and hands-on activities, and keep reading

sessions short and varied.

2. Phonemic Awareness: English has a complex phonemic system that can be difficult for younger
learners to grasp. Teaching phonemic awareness through rhyming activities, sound games, and

songs can help them develop the foundational skills necessary for reading.

3. Vocabulary: Limited vocabulary can hinder comprehension. Use context clues, picture books,
and real-life objects to introduce new words. Regularly review and reinforce vocabulary in different

contexts.

4. Letter-Sound Correspondence: Learning the relationship between letters and their corresponding
sounds can be challenging. Use multisensory techniques like associating sounds with gestures or
objects, and emphasize repetitive practice to reinforce letter-sound connections.

5. Decoding and Blending: Young learners might struggle with blending individual sounds to form
words. Use phonics-based activities that involve segmenting and blending sounds, and provide

ample opportunities for practicing with simple words.

6. Comprehension: Understanding the meaning of the text can be difficult for young readers. Ask
questions, encourage them to predict outcomes, and use visualization techniques to enhance

comprehension. Start with simple texts and gradually increase complexity.

7. Motivation and Engagement: Maintaining enthusiasm for reading can be a challenge. Offer a
variety of reading materials that align with their interests, and use positive reinforcement, such as

praise and rewards, to motivate their reading efforts.

8. Cultural and Linguistic Backgrounds: Young learners may come from diverse linguistic and
cultural backgrounds, which can impact their understanding of English texts. Create a culturally

inclusive classroom environment and select reading materials that reflect diverse experiences.



9. Fine Motor Skills: Developing fine motor skills is crucial for reading and writing. Include
activities that strengthen fine motor skills, such as coloring, tracing, and cutting, to support their

handwriting and reading abilities.

10. Individual Differences: Each child progresses at their own pace. Differentiate instruction by

assessing individual strengths and weaknesses and adapting teaching strategies accordingly.

11. Parental Involvement: Parents play a vital role in a child's reading development. Communicate
with parents about the importance of reading at home and provide them with resources and tips to

support their child's learning.

12. Overcoming Frustration: Reading can be frustrating when children encounter difficulties. Create
a supportive atmosphere where mistakes are viewed as part of the learning process. Celebrate their

progress to boost their confidence.

Overall, patience, creativity, and a supportive learning environment are key when teaching
reading to younger learners. Adapting your strategies based on their needs and progress will help
foster a love for reading and lay a strong foundation for their future language skills.

Elementary reading is basically learning to read going from non-literacy to literacy.

Our young learners begin studying a foreign language in the 3rd year of elementary school. They
began practicing elementary reading alongside with learning the alphabet The structure of their
ABC textbook enable them to start reading words once they learned 3-4 letters. By the end of the

year they are able to read and understand short texts

Teaching reading in English at the elementary school level presents a range of challenges that
educators must address to ensure effective learning outcomes. These challenges can be influenced
by students' cognitive development, individual learning needs, classroom dynamics, and the
educational environment. Here are some of the common challenges faced by teachers when

teaching reading in English at the elementary school level:

1. Diverse Reading Levels: Elementary classrooms often include students with varying reading
abilities. Some students may be struggling with basic phonics and decoding skills, while others are
more advanced readers. Teachers must differentiate instruction to meet the diverse needs of their

students.

2. Phonemic Awareness and Phonics: Young learners are still developing their phonemic awareness
and phonics skills, which are crucial for decoding and reading fluency. students might focus more
on literal comprehension rather than making inferences or understanding implied meanings in texts.
Teaching these foundational skills effectively requires patience, repetition, and creative

instructional methods.



3. Vocabulary Development: Building a strong vocabulary is essential for comprehension.
Elementary students might encounter unfamiliar words that can impede their understanding of texts.
Teachers need to employ strategies to introduce, explain, and reinforce vocabulary words.

4. Comprehension Skills: Developing comprehension skills goes beyond word recognition. Students
need to understand the meaning of sentences, paragraphs, and entire texts. Teaching strategies such

as summarizing, making predictions, and asking questions can help enhance comprehension.

5. Sustained Attention: Elementary students might struggle with maintaining focused attention
during reading lessons. Incorporating interactive activities, discussions, and hands-on projects can

help keep students engaged and motivated.

6. Digital Distractions: The prevalence of technology and screens can compete with students' focus
on reading. Balancing the integration of technology with traditional reading methods is a challenge

for educators.

7. Assessment and Progress Monitoring: Effectively assessing students' reading progress and
identifying areas of improvement can be challenging. Teachers need reliable assessment tools and

methods to track individual growth and adjust instruction accordingly.

8. Limited Time: Elementary school schedules are often packed with various subjects and activities.

Finding dedicated time for focused reading instruction can be difficult.

9. Support for Struggling Readers: Some students may require additional support due to learning
disabilities or language barriers. Teachers need to provide targeted interventions and collaborate
with specialists to ensure these students receive the assistance they need. Some EFL students may
be hesitant to participate in reading activities due to fear of making errors or being judged by their

peers.

10. Cultural and Linguistic Diversity: Elementary classrooms can be culturally diverse, with
students coming from various language backgrounds. Addressing language barriers and promoting a

culturally inclusive reading environment can be complex.

11.Cognitively Demanding: Reading in a foreign language requires more cognitive effort than

reading in one's native language. EFL students might find it mentally taxing, leading to fatigue.

12. Lack of Motivation: If students don't perceive the practical value of learning English or have

little personal interest, maintaining their motivation to read can be challenging.

13. Parental Involvement: Engaging parents in supporting their child's reading development at home
can be challenging. Educators need to provide resources, guidance, and open lines of

communication to foster a strong home-school partnership.



Parents might not be proficient in English themselves, which can limit their ability to support their

children's EFL reading at home.

14. Maintaining Enthusiasm: Sustaining students' interest and enthusiasm for reading as they
progress through elementary school can be a constant challenge. Teachers should use a variety of

engaging materials, genres, and activities to keep reading engaging and relevant.

Addressing these challenges requires a combination of instructional strategies, professional
development, and a deep understanding of child development. By being adaptable, patient, and
creative, educators can foster a love for reading in elementary students and equip them with

essential literacy skills for their academic and personal growth.

Reading is one of the most important types of communicative and cognitive activity of students.
This activity is aimed at extracting information from a written fixed text. Reading performs various
functions: it serves for the practical mastery of a foreign language, it is a means of learning the
language and culture, a means of information and educational activities, and a means of self-
education. As you know, reading contributes to the development of other types of communicative
activity. It is reading that provides the greatest opportunities for the education and comprehensive

development of schoolchildren by means of a foreign language.

When teaching reading at the initial stage, it is important to teach the student to read correctly, that
is, to teach him to voice graphemes, to extract thoughts, that is, to understand, evaluate, use the
information of the text. These skills largely depend on how fast the child reads. By reading
technique, we mean not only the quick and accurate correlation of sound and letter, but also the

correlation of the sound-letter link with the semantic meaning of what the child is reading.

It is the high level of mastery of the reading technique that makes it possible to achieve the result of
the reading process itself - fast and high-quality extraction of information. However, this is
impossible if the student does not have enough language skills, does not know how or incorrectly

reproduces sounds.

When teaching reading, it is important to inculcate an interest in reading. The need for reading in a
foreign language will be met when the content of the texts offered to students meets their cognitive

and emotional needs, their level of intellectual development. Texts should be informative, diverse in
genre and subject, which in turn is an important factor in the successful mastery of this type of

speech activity.

Learning to read according to EMC "English with Pleasure/Enjoy English-1" actually takes place

from the second lesson, when children get acquainted with the first letter of the English alphabet,
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memorize its name, realizing the fact that it can be read in different ways. Acquaintance with letters
and letter combinations takes place over the next 38 lessons and ends with learning the song “the

ABC” and holding a holiday dedicated to the English alphabet.

The next step is learning to read. Some words are already known to students, because. in the process
of getting to know the letters, the children were asked to write off the words with the corresponding
letters from the blackboard. To consolidate the rules of reading, the authors of this teaching material
propose a color signaling, in which a certain color corresponds to one or another spelling. To learn
the rules of reading, signs of international transcription are found.

The development of the ability to read transcription signs, which is necessary for the further use of
the dictionary, is one of the tasks of the initial stage. However, in our opinion, this task is not set
clearly in Biboletova's course. This is evidenced by the lack of transcription for words in the

English-Russian dictionary at the end of the textbook (with the exception of “Enjoy English -2”).

Mastering the technique of reading is inseparable from the work of mastering the ability to extract
information from what has been read. Tasks for reading exercises are also aimed at this. This is very

important for students to understand the communicative function of reading.

Mastering the ability to read aloud and to oneself occurs in parallel. Reading to oneself is
introduced much earlier than it has been done in teaching foreign languages so far. Special tasks are
provided for the control of these skills (reading aloud - lesson 54 task 5, read and answer the
question: why is Nick sad ?; lesson 75 task 7 - read the doctor's advice and determine to whom he
gives them; reading to yourself: in lesson 52 task 3 - read to yourself, choose an implausible
sentence and read it aloud; lesson 56 task 4 - read the story to yourself and guess the name of the
hero; lesson 73 task 4 - read the descriptions of the pictures to yourself, name the numbers and read

aloud their corresponding descriptions).

The development of communicative skills takes place in every lesson and work on reading is
necessarily completed by solving a communicative task. By the end of the “Enjoy English-1” EMC,
children get acquainted with the basic reading rules and transcription signs. They can silently read
and understand a text of about a third of a page, containing no more than 2-3 unfamiliar words, at a
slower pace (1.5-2 times) than when reading in their native language. Reading texts are mostly

descriptive.

In the second or third year of study, students continue to master the technique of reading, get
acquainted with the rules for reading some letter combinations and with the corresponding signs of
transcription. Reading aloud or aloud reading continues to be an important methodological
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technique that allows you to improve your reading technique. The role of reading aloud is explained
by the fact that both “listening to speech and reading to oneself are accompanied by pronouncing
the perceived material in the form of inner speech, which becomes a full expanded speech when
reading aloud” (A.P. Sokolova) [13, pp. 11-14].

When reading aloud, the student hears himself, can control the correctness of his own reading, both
in terms of the articulation of sounds, and in terms of the intonation of speech, which is very

important for understanding the text.

The improvement of reading technique is inseparable from the work on reading as a communicative

skill. It provides for the mastery of three types of reading: viewing, introductory and studying.

Search-browsing reading is aimed at obtaining the most general idea of the content of the text. The
student looks for information in the text that interests him (lesson 76 h.6 - the traveler's story - guess

what animal he talked about).

Introductory reading involves extracting basic information from the text, getting a general idea of

the main content, understanding the main idea of the text.

Study reading is distinguished by an accurate and complete understanding of the content of the text,

the reproduction of the information received in the retelling, abstract, etc.

As material for reading in the textbook "Enjoy English-2" simple texts of various genres are offered
(letters from English schoolchildren, poems by English authors accessible by difficulty, adapted
fairy tales, announcements, pages from a diary). The texts reflect the peculiarities of the life and
culture of the country of the language being studied, correspond to the subject matter of the
textbook. Learning to read is closely related to learning to speak. All information extracted in the

process of reading is woven into oral speech with the help of post-text tasks.

There are many problems in the technique of mastering reading, on the other hand, without learning
to read, teaching English at school is impossible. In addition, learning to read at the initial stage is
the basis for further study of the subject and a support in learning to read at subsequent stages.

A separate group of difficulties may include facts related to an unfamiliar culture, topic,
communication situation, presented in the subject content of the text. It is necessary to learn how to
remove these difficulties using the personal experience of students, situations familiar to them,
meaningful supports of the text (realities: names, dates, geographical names), illustrations for the
text, etc.



The way the message is presented can also be difficult: many characters, lack of a clear
introduction, formulation of the topic, etc. In the absence of such qualities of oral speech as pauses,
logical stress, facial expressions, gestures, in the process of reading the logical and semantic plan of

the text is recognized with great difficulties than in oral speech.
1.1 Difficulties Caused by Graphic and Spelling Features

Mastering reading always presents great difficulties for students caused by the graphic and spelling
features of the English language. In support of the above, the following data can be cited: the
spelling system uses 26 letters, 146 graphemes (letter combinations), which convey 46 phonemes.
So, the English alphabet presents many difficulties for students whose native language is Russian,
due to the differences that exist between the alphabets of these two languages. Of the 26 pairs of
English letters (uppercase and lowercase), only four can be considered similar to the corresponding
letters of the Russian alphabet in meaning and form.

This is K,k,M,T. 31 letters completely new for learners: B,b,D,d,F,f,G,g,h,L,1,1,i,J,j,N,n,Q,q,R,r,S,s
LUuV,v,\Ww,Zz. The letters A, a, B, C, ¢, E, e, H, 0,0, P, p, U, y, X, x occur in both languages,

but are read differently. Therefore, the most difficult letters are the last ones.[1,p.4]

When learning to read English words at the initial stage, it is necessary to emphasize the features of
a new letter, what sound or sounds it conveys in English and its correspondence or non-correlation

in Russian.

A great difficulty is the reading of vowels, combinations of vowels and some consonants, which are
read differently depending on the position in the words.

The paradox of the pedagogical situation lies in the fact that the difficulties of establishing a one-to-

one correspondence between letters and sounds are only stated, but not overcome as such.

When teaching reading, students should learn the basic rules of reading. Which should include:
reading vowels under stress in closed and open syllables and before "r"; reading vowel
combinations ee, ea, ay, ai, oy, 00, ou, ow; consonants c,s,k,g,ch,sh ,th,ng,ck and combinations such

as -tion, -ssion, -ous, -igh.

Students should be taught to read words that are spelled differently but read the same: sun-son, two-
too, write-right, sea-see, etc.

Based on the characteristics of reading, preliminary oral training of educational material helps to
remove some of the difficulties that prevent understanding the content. In other words, verbal
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advance helps more in terms of content, that is, students should understand what they are reading,

but does not help much in terms of process.
1.2 Difficulties in Learning to Read out Loud.

After the oral introductory course, students move on to reading, which begins with its loud speech

form - reading aloud.

As noted, in the native language, reading to oneself and aloud coexist, complementing each other:
in the first case, information from the text is extracted for oneself, in the second, for others. In a
foreign language, these communicative functions are preserved, but reading aloud performs another

important learning function: it is a means of teaching reading to oneself.

This is due to the fact that the main mechanisms underlying all types of speech activity, which is
especially important at the initial stage. Therefore, reading aloud should accompany the entire
process of learning a foreign language, however, its specific weight in comparison with reading to

oneself changes from stage to stage.

At the initial stage, the main form of reading is reading aloud, as for reading to oneself, here only its
foundations are laid. When learning to read aloud at the initial stage, it is possible to conditionally
distinguish pre-text and text periods. The purpose of the pre-text period is to work out the primary
matter - graphics, i.e. the starting point in perception when reading; if in oral speech the absolute
signifier is the phoneme, then in reading this role is played by the grapheme. Graphemes are
introduced during the oral introductory course in a sequence that allows you to read syllables first,

and then words and phrases. learned in an oral introductory course.

The process of elementary synthesis is accompanied by sound-letter analysis, which contributes to
the strengthening of grapheme-phoneme connections in perception. For a better assimilation of the
features of graphics, its differentiating features, one should use the "printing™ technique. Mastering

students in writing in block letters activates the perception of students in printed type.

In the pre-text period, reading rules are also mastered. Usually they apply to letter combinations, the
mastery of which contributes to anticipatory recognition of words. During the same period, the
assimilation of the simplest symbols necessary for the subsequent markup of texts (vertical lines to

indicate pauses, the sign of verbal and phrasal stress, the sign of rising and falling tone, etc.) falls.

In the pre-text period, students learn to read not only words, but also phrases and simple sentences.
In connection with the latter, do not emphasize the function words: articles, copula and

prepositions; do not pause between the article and the next word, between the preposition and the
11



word related to it. The pre-text period lasts while students read individual elements of the text, i.e.
syllables, words, phrases and sentences that do not reflect the situation. With the advent of simple

but related texts, the text period begins, which extends to all stages of learning.

During this period, the text acts as a semantic whole, then it should be read in full or, if it is large, in

semantic pieces.

The task of the text period of reading aloud is to lead students to the simultaneous perception and
understanding of the text. At the same time, the development and improvement of perception is
carried out in unity with the solution of semantic tasks. To do this, it is important to continue
working on the following components of the content of learning to read aloud in parallel with the
stimulation and control of understanding: grapheme-phoneme associations, word and phrase stress,

pause, melody, reading fluency.

Attentive reading aloud at the initial stage is, in fact, the elementary phase of learning reading. In its
implementation, the following modes are used, which together make up the subsystem of learning

to read aloud:

I mode. Reading aloud based on the standard. The standard can come from the teacher, it can be
given in the record. In both cases, reading aloud is preceded by a certain analytical stage, which

consists in the sound-letter analysis of difficult phenomena and in the markup of the text.

The standard sounds twice: expressively, in a continuous text, then with pauses, during which
students read, trying to imitate the standard (""paused reading™). In conclusion, students read the text

continuously, first in a whisper, then aloud.

However, one should not abuse reading aloud based on the standard, since a large proportion of
imitation can lead to passive perception, which will slow down learning to read. Therefore, this
mode must be combined with independent reading without a standard.

Il mode. Reading aloud without a standard, but with preparation in time. This mode maximizes the
perception of graphic matter by students, increases their responsibility. The sequence of work is as

follows:

1. "Rehearsal" in the form of reading to yourself, followed by text markup. Here, reading to oneself

acts as a means of finding intonation.

2. "Mutual reading". In the course of pair work, students first check the markup of the text from

each other, then take turns reading the text to each other. Mutual reading enhances the appeal and
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overall expressiveness of reading. The teacher connects to working pairs through the control panel,

identifying their strengths and weaknesses for further improvement.

I11 mode. Reading without standard and preliminary preparation. Two successive stages are
distinguished here: reading without a standard and preliminary preparation of previously worked

out texts and new ones.

Reading aloud previously worked texts is primarily aimed at developing fluency and expressiveness
of reading. There is no need to read the text to yourself to find the correct intonation. Reading of the
worked texts without preparation in time should be carried out periodically at the end of work on
the topic, when 3-4 texts are accumulated. Such reading should be arranged as a kind of "review of
forces", it can be organized in the form of a "competition for the best reader.” Reading new texts is

also done without preparation in time.

Reading new texts aloud is as close as possible to the natural conditions of reading in a foreign
language, in which students highlight unfamiliar material, recognize a potential dictionary, and
generally become attached to the perception and understanding of unfamiliar parts of the text. This
mode of reading aloud involves the activation of thought processes, since thinking is activated in a
situation of encountering difficulty; in this case, the difficulty is surmountable, since the reading of

new texts is provided by intensive preparation with the help of previous regimes.

All of the named modes of learning to read aloud should be used in combination. | mode, i.e.
reading based on a standard with preparation in time is most often used at the initial stage during the
formation of grapheme-phoneme relations and the assimilation of the main components of

intonation.

Thus , reading aloud already worked out texts and new ones should be carried out systematically.
For the first, we can use part of the lessons intended for repetition. Reading new texts can be

organized at the beginning of work on the topic and then use the texts of the paragraph
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Chapter 2

How to Overcome Common Reading Difficulties

Despite working hard on early literacy to make reading easier for your child, you may find them
struggling with elementary reading skills. Experts say that most children who get timely help with
reading difficulties gain fluency and comprehension soon. On the other hand, if a child is not

offered support for improving reading skills — it may impact their learning for life.
2.1 Developing Reading Habits

The development of reading habits from an early age helps children do better at school, expand
their vocabulary, and enhance their confidence. The first step in helping children overcome their

reading difficulties is identifying the issues they are struggling with.
Most Common Reading Problems Among Children
1. Decoding Issues or Problems with Sounding Out Words

Decoding issues can be understood as the problem of associating sounds with the written
alphabet. Beginner readers struggle with new or unfamiliar combinations of letters. Still, by

practicing phonics and reading aloud, decoding can be made easy.
2. Difficulties in Comprehension

Reading involves comprehension at various levels. It includes alphabet recognition,
understanding the meaning of different words and phrases, and comprehending the text at a
sentence and paragraph level. Poor comprehension skills make reading cognitively

challenging. It can also demotivate a child from developing a reading habit.
3. Mixed Difficulties

Children may have mixed difficulties that prevent them from reading well. This mixture of
problems can include decoding, comprehension, phonemic challenges, or physical

impairments such as dyslexia.

4. Retention Difficulties
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Good retention skills include high-level cognitive abilities, memory, and the ability to group
and retrieve related ideas. From the third grade onwards, memorizing is an integral part of
schoolwork. But retention or committing what you read to memory can be a challenge for

some children.
5. Speed

As students reach higher reading levels, they improve their vocabulary in English, get better
at reading comprehension and retention. All this helps in increasing the reading speed of
your child. If reading speed does not improve as the reading level progresses, the child may

have a slow processing issue with cognitively demanding tasks like reading.
2.1 Some Strategies to Improve Reading Skills among Young Learners.
Here are some techniques that help children overcome reading difficulties;
1. Memorize Sight Words & Environmental Cues

This is a fluency strategy that helps children recall words faster to improve overall fluency
in English. Use flashcards to memorize sight words or names of everyday things that appear
in the child’s surroundings. If the child can recall more words this way, it improves

vocabulary and fluency.
2. Activate lIdeas & Thinking Strategies

To encourage a reading habit, discuss what you are about to read by activating a child’s
prior knowledge of the subject. Showing pictures, mind-maps, titles, or skimming the text
helps children get the central idea of the text they will read and improves comprehension.

3. Building Vocabulary

Building a broad vocabulary can help children recognize more words as they read. Some
ideas for improving vocabulary in English include providing glossaries, pre-teaching key
terms before reading, and using flashcards. Learning words in context also makes them

easier to remember.

4. Reciprocal Teaching

15



Reciprocal teaching is an excellent technique to reinforce the understanding of concepts
taught to a child or enhance the comprehension of a text they have read. Assign different
roles such as questioner, summarizer, clarifier, and predictor to help initiate the discussion

and give students a leadership role in their learning process.
5. Visual Imagery & Audiobooks

For children who respond better to visual cues, choose books that have detailed illustrations
alongside written text. You could also ask the child to draw a picture of what they
understand from a reading text. Secondly, buy audio books as an accompaniment to hard

copies of books. Encourage your child to read along as they listen to the book.
6. The Dolch List

Teaching children words that repeatedly appear across children’s worksheets and textbooks
can help them decode the text faster. The Dolch list consists of high-frequency terms that

commonly occur in children’s books.
7. Does Your Child Need Extra Help?

Lastly, the most essential thing for a parent is to take involvement in your child’s daily
reading practice and observe their reading pattern to find out if your child needs help. You
can also talk to the teachers in school to know their observations or visit a pediatrician who

can comment on the child’s cognitive development.

However, in the process of developing reading skills, a lot of difficulties must be overcome.

1. The absence of sufficiently strong auditory-speech-motor images of linguistic material, which,
for example, younger students have when teaching reading in their native language. It is believed
that this difficulty can be overcome if the so-called verbal advance is carried out (the specifics of
MZ Biboletova's TMC).

The essence of oral advancing comes down to the fact that students start reading when they have
worked out the articulation of sounds, syllables, words, and even small phrases. At the same time,
such authors as: G.V. Rogova and I.N. Vereshchagina about the oral introductory course, they note
that preliminary oral training of educational material helps to remove some of the difficulties that
prevent understanding the content. Oral advance helps in a meaningful way, that is, students should
understand what they are reading, but does not help much in a procedural way. Thus, conducting an
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oral introductory course does not guarantee successful mastery of the technique of reading in a

foreign language.

2. The need to master the system of graphic signs that are different from the graphic signs of the
native language, and the formation of skills to correlate them with foreign sounds.

The spelling system of the English language uses 26 letters, 146 graphemes (letter combinations),
which convey 46 phonemes. Of the 26 pairs of English letters (uppercase and lowercase), only four
can be considered similar to the corresponding letters of the Russian alphabet in meaning and form.
These are K, M, T. The letters A, B, C, E, H, O, P, Y, X, have a place in both languages, but are
read differently, therefore, are the most difficult. The rest of the letters are brand new.

Children have difficulty reading vowels, vowel combinations, and some consonants that read
differently: For example, breakfast - meat; why - who; this-think, her-farmer, corn - doctor; like-

live; window-cow.

Students should be taught to read words that are spelled differently but read the same: sun-son, two-

too, write-right, sea-see, etc.

At the same time, many words in English are not read according to the rules, which in general
condemns students to memorizing an excessively large number of reading rules and exceptions to
them, as well as to repeating educational material many times. In addition, the very perception and
sounding of graphic signs is the result of choosing and comparing them with those standards that

are already in the long-term memory of the student.

The very fact of choosing, which involves remembering the right rule and (or) sound-letter
correspondence, requires a certain, sometimes significant time, which ultimately slows down the
pace of reading, or rather, does not allow the student to quickly and accurately establish sound-letter
correspondences and thereby master the technique. reading at a fairly fast pace.

3. The subsequent transition to reading to oneself, which should be specially organized, and not take
place spontaneously. Before reading the text, it is advisable to perform exercises to work out the
vocabulary presented in the text, which will help remove difficulties for understanding (lesson 70

tasks 4.5: working out individual words (listen and repeat), and then reading the dialogue).

4. Unfamiliar lexical phenomena. In this course, if an unfamiliar word/words is found in the text, it
is usually highlighted in bold and its translation is given in brackets. In addition, a transcription is
given for those words that will undoubtedly cause difficulty in reading.
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Some techniques for relieving difficulties in reading texts in junior high school:

- in order to successfully master the reading technique, phonetic exercises should be carried out at
each lesson (exercise on sound-letter correspondences, learn small rhymes, rhymes to train complex

sounds)

- conduct training exercises with new words based on the material studied (read a new word by
analogy with a familiar one, read words with a particular sound, connect rhyming words, connect

words with the corresponding sound or complete transcription).

- before reading this or that text, you should first work out the vocabulary presented in it (in the

form of training exercises, oral dialogue).

- to teach the skill of reading to oneself, built on the processes of inner speech, proceeding with

hidden articulation.

- it is necessary to form in children the mechanisms of forecasting, guessing, identification, to learn
to analyze, to find language supports in the text, to use a dictionary if necessary.

- It is necessary to teach the reading technique on well-learned lexical and grammatical material.
- texts should be selected on the basis of the program corresponding to a certain period of study.

- select texts in accordance with age characteristics, speech and life experience of students, their

interests;

- the volume of texts should not exceed the allowable (it should be noted that in the last lessons of
the EMC “Enjoy English-1" there are quite voluminous texts for reading, which can hardly be read

during the lesson and complete the post-text task (“Little Roo and Tiger have breakfast” — 3 parts)

- texts should be interesting and attractive in plot, be accessible from the point of view of language

difficulties, be relevant from the standpoint of universal values, contain a problem;
The themes and problems of texts form the necessary language and speech skills.

Mastering reading in English presents great difficulties for students, caused by the graphic and
spelling features of the language; since the spelling system uses 26 letters, 146 graphemes (letter
combinations) that convey 46 phonemes. Of the 26 pairs of English letters (uppercase and
lowercase), only four can be considered similar to the corresponding letters of the Russian alphabet
in meaning and form. These are K, k, M, T. The letters A, a, B, b,C,c,E,e,H,0O,0,P, p, Y, vy, X, X
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occur in both different language, but are read differently, therefore, are the most difficult. The rest

of the letters are brand new.

Students should be taught to read words that are spelled differently but read the same: sun-son, two-
too, write-right, sea-see, etc. At the same time, many words in English are not read according to the
rules, which in generally dooms students to memorizing an excessively large number of reading
rules and exceptions to them, as well as to repeated repetition of educational material. In addition,
the very perception and sounding of graphic signs is the result of choosing and comparing them
with those standards that are already in the long-term memory of the student.

Some techniques for relieving difficulties in reading texts in the junior level:

- in order to successfully master the reading technique, phonetic exercises should be carried out at
each lesson (exercise for sound-letter correspondences, learn small rhymes, rhymes to train complex
sounds); - conduct training exercises with new words based on the material studied (read a new
word by analogy with an already familiar one, read words with a particular sound, connect rhyming
words, connect words with the corresponding sound or complete transcription); - before reading this
or that text, you should first work out the vocabulary presented in it (in the form of training

exercises, oral dialogue);

- to teach the skill of reading to oneself, built on the processes of inner speech, proceeding with

hidden articulation;

- it is necessary to form mechanisms for forecasting, guessing, identification in children, to teach

them to analyze, find language supports in the text, use a dictionary if necessary;
- it is necessary to teach the reading technique on well-learned lexical and grammatical material,
- texts should be selected on the basis of the program corresponding to a certain period of study;

- select texts in accordance with age characteristics, speech and life experience of students, their

interests;
- the volume of texts should not exceed the allowable;

- texts should be interesting and attractive in plot, be accessible from the point of view of language

difficulties, be relevant from the standpoint of universal values, and contain a problem.

The themes and problems of texts form the necessary language and speech skills.
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Many students face reading challenges at the beginner level. It is essential to seek timely
interventions to maximize your child’s opportunities for success. Offering the proper support to the
child when they need it the most can help your child gain confidence and learn new skills with a

positive attitude.

2.2 How to Teach Reading Loud.

Starting to read, students already know all the letters of the alphabet, know how to name them, say
what sound can be conveyed by this letter, give examples of words in which this letter should occur.
For example, the letter Pp, [p], the words: pen, pencil, pupil. They must be able to write all the
letters of the alphabet in a semi-print type; in this way, printed and written fonts converge, which

makes it easier to read and write.

It is known that learning to read can go in different ways. We will indicate two of them: by reading
whole words and reading whole sentences. At the initial stage, the first way is used. Students are
taught to read single words first, organized by the reading rule represented by the highlighted letter,
sound, and keyword. The keyword contains a graphic image of the word and a picture. Students,
looking at the picture, recall the name of the subject from the topics, "impose" the sound image on

the graphic and thus read this word each to themselves, and then aloud.

At the beginning of the work on reading, this requires more time and more effort on the part of the
children than simply repeating after the teacher. But it develops in students conscious methods of
working on reading both in the classroom and at home. If the student himself consciously read the

key word, he can read other individual words by analogy, according to this rule.

When working on reading words that provide students with the establishment of grapheme-
phonemic correspondences based on the principle of consciousness, it is necessary to develop the
speed of reaction to the graphic image of the word, that is, pay attention to the rate of reading

words.

In order to develop reading speed, the speed of students' reaction to the printed word, flash-cards

with words written on them should be used.

Success in learning to read individual words will be determined by how consciously, independently,
the student reads the key word; "sees" in it a rule that allows him to read other words based on it;

knows how to recognize and correctly read a word among others, obeying previously learned rules.

Control of reading words is carried out aloud, individually and at a fast pace. At the same time, the

formation of a skill based on the rule is established on reading words unfamiliar to students.
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Next, students begin to read phrases and sentences and, consequently, to their correct design.

Reading sentences of various types: affirmative, negative, interrogative, imperative, makes it
possible both to form the reading technique and to "pass" through the students' visual channel
everything that was acquired orally. It is as if a secondary "scrolling” of the entire educational
material through reading is carried out, which should have a positive effect on the assimilation of

the educational material and have a reinforcing effect on oral speech.

When teaching sentence reading, the sequence of students' actions is important: first, the student
must carefully look at the sentence, as if reading it to himself and try to understand what it is about,
and thereby prepare to reproduce the exemplary reading of the announcer or teacher.

Then he listens to how to read correctly, that is, he follows the exemplary reading, understands it
and repeats after the announcer (or teacher) during choral reading.

When learning to read sentences, exemplary reading of the announcer or teacher is mandatory, since

students learn intonation through imitation.

The ascertaining stage of the fragment of the experiment.

While working on our paper an experiment was carried out in the fourth grades.
Lesson topic: Home reading. Text "My little sister has school holidays"".

The purpose of the lesson: to identify the main difficulties in the process of learning while reading
in the fourth grade.

Lesson objectives:
1) To identify the level of quality of perception of information when reading aloud and to oneself.

2) To identify the level of students’ ability to establish a connection between the semantic and
graphic form of the word.

3) Determine the level of functioning of perceptual and mental activity associated with analysis and

synthesis.
4) Reveal the level of students in the ability to identify the main thing in the text.
5) Identify typical mistakes students make when reading.

6) Analyze the typical difficulties experienced by students in reading.
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7) Develop methodological recommendations for using the material we have proposed in teaching

reading in order to increase its effectiveness.

The ability to understand the main content of the text was tested when reading to oneself and aloud,
according to the program. The text on difficulty corresponded to the stage of learning. Text
comprehension was tested by answering questions, translating, putting sentences in the correct

order, etc., that is, in all ways that could reveal reading comprehension.
The experiment consisted of three stages:

| stage. Working on the new vocabulary of the text. Practicing vocabulary with the help of post-text

exercises.

Il stage of the lesson. Talk about different ways to spend holidays. The discussion proceeded

according to the following table

After the discussion, the students were asked to talk about the advantages and disadvantages of one
or another way of spending holidays.

I11 stage of the lesson. During the expansion and activation of vocabulary, the students were given
the task to write a story about their holidays according to this plan:

Last winter....

I spent it with....

During my holidays....

In the morning/evening....
I missed....

As for me...

Thus, it is possible to characterize the activities of students in grade 4

Stages Students’ activity Number of replicas
Stage | Low 2-3
Stage 11 Average 3-5
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Stage 111 High 5-7

As can be seen from the table, the more interesting the task, the more it is connected with reality,

the more active their speech-thinking activity becomes.

If we compare these two classes with each other, you can see that the knowledge of children is
approximately the same level. This is an important component in research work: the more equal the
conditions for research in both classes, the more noticeable the results will be.

When reading both aloud and to themselves, students make a large number of errors of a semantic-
distinctive nature. They do not always know how to read unfamiliar words by analogy with well-
known ones, they are not able to put into practice the learned reading rules, poorly recognize, or
even do not recognize the word at all. Indeed, how can a student recognize the word “’teacher’’ if he
read it as [teaher], or with the prevailing graphic image of the word, he does not recognize the
words: son-sun; since-science; thought-thought-through; we-me; does-goes ;day-buy; white-with.

If we talk about the quality of understanding the text, its depth, then, as a rule, students comprehend
the text at the level of subject relations based only on the known meanings of words. Cause-and-
effect relationships are not captured, since students do not have either a linguistic or a semantic

guess.
After conducting an ascertaining experiment, we came to the following conclusions:
The ability to read independently, namely home reading, has not been formed.

Forms of work are used that are little aimed at increasing the activity of the cognitive ability of

students and do not contribute to the development of their independence.

The next stage of our work is a formative experiment. Based on the previous results, the following
goal of the formative experiment was outlined: to introduce the developed tasks aimed at improving
the quality of knowledge, skills and abilities of students and eliminate the main difficulties in

teaching reading

The tasks of the formative experiment:

1) Methodically organize testing of the proposed hypothesis.

2) To study the influence of these methods, forms and techniques on improving the efficiency of

overcoming typical mistakes in teaching reading.
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Since the children are used to the same form of work, | started the formative experiment with

simpler methods, further complicating the task for the children.

At the first lessons, much attention was paid to reading words, phrases, letter combinations, reading

vowels under stress in closed and open syllables. Reading combinations of vowels and consonants.

In further lessons, to consolidate and strengthen knowledge, skills and abilities, we suggested
several games. The game aroused great interest among the students. Children rooted for each other,
experienced successes and failures together. At the same time, the game, which was still unfamiliar

to them, did not cause difficulties.

After overcoming these difficulties, we moved on to reading texts. The texts were accessed

according to this method.
- managed

- partially completed

- failed

This type of exercise involves the formation of a skill for various types of speech activity at the
same time. As one can see, the syntagma in each subsequent phrase expands, but not in a straight
line, but transforming. As can be seen from the diagram, a larger number of students successfully

completed the tasks, and, therefore, in the future they will be able to cope with typical tasks.

Reading helps students develop fluency and expressiveness. This mode of reading aloud involves
the activation of thought processes, since thinking is activated in a situation of meeting a difficulty,
in this case the difficulty is surmountable, since the reading of new texts is provided by intensive

preparation with the help of previous modes.

After analyzing these fragments of the lessons, we concluded that when using a variety of forms
and methods of teaching reading, using various conditional speech exercises, the participation and
students increased, interest in learning a foreign language increased, the ability to understand and

speak a foreign language was fostered.
The control stage of the experiment fragment.

The final stage of the study was a control experiment, the purpose of which was to determine how

much the quantitative indicator of typical mistakes of students decreased.

Tasks of the control stage.
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1) Identification of the level of knowledge, skills and reading skills formed in the process of the

formative experiment.

2) identification of the level of functioning of perceptual and mental activity associated with

analysis and synthesis.

To solve these problems, a generalizing lesson on reading the text was held. It included the
following tasks: read the text and find one sentence in each part that conveys the main idea of this
part, read it for a mark, answer questions, retell the text according to this plan, give a title besides

the one already given.
After these tasks, conclusions were drawn. The results of the experiment are presented in the table.

The result of this experiment.

Student’s name Number of Mark/ Mistakes/ Errors

replicas Overall score

Arinina  Irina 4 4 3 lexical
Zadorkina Tanya 7 9 1 phonetical
Novikova Anastasia 7 8 1 grammar, 1phonetial
Novikov Vasilii 6 6 2 grammar,2 phonetial
Koloskov Misha 7 8 1 lexical, 1 grammar
Zadorkin Aleksei 6 7 2 grammar, 1 phonetical
Novikov Dima 6 8 1 phonetical, 1 grammar

Tsykin Misha 7 9 1 lexical

The results of grade 4, where the experiment was conducted.
F. I Number of replicas Overall score Errors

The table shows that the level of knowledge in grade 4, where methods and techniques aimed at
eliminating and overcoming difficulties, was purposefully and systematically used, the result is

higher.
As a result of our experimental study, we have come to the following conclusions:

- you need to try to make the lessons different from each other, so that the children each time get

acquainted with something new, unusual;

-when reading poetry and texts, pay more attention not only to phonetic, but also to grammatical

features;
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We would also like to note that my work had a positive result.

-children learned to place intonational signs and read texts, poems according to the placed signs
with great interest;

- when retelling the text, everyone tried to express their opinion;

- when reading words, sentences, children learned to correctly divide them into semantic groups;

26



Conclusion

Teaching English as a Foreign Language (EFL) reading skills to elementary school students is a
dynamic and multifaceted endeavor. As educators embark on this journey, they encounter a
spectrum of challenges stemming from the intersection of language acquisition, cognitive
development, and the unique characteristics of young learners. Navigating these difficulties requires

a deep understanding of language pedagogy and a repertoire of effective strategies.

Teaching English as a Foreign Language (EFL) reading skills to elementary school students
presents a tapestry of challenges that educators must unravel with creativity and resilience. The
complexities of limited language proficiency, phonics, cultural nuances, and cognitive development
can test the mettle of even the most dedicated teachers. Yet, within these challenges lies the

opportunity to shape young minds into confident and capable language learners.

While working on our graduation paper we have come to the conclusion that the following points
are of great importance while teaching reading skills to elementary students. Equipping students
with the tools to decode, comprehend and appreciate English texts not only empowers students with

language skills but also broadens their horizons and cultivates a global perspective.

e The journey of teaching EFL reading in elementary schools is one of perseverance and
growth. It is through the dedication of educators, the collaboration of schools and families,
and the determination of students that the barriers to language acquisition can be dismantled,
paving the way for a brighter future filled with linguistic proficiency and cultural
understanding.

e In the process of developing reading skills, it is necessary to overcome a lot of difficulties,
the main of which is teaching the technique of reading. By reading technigue we mean not
only the ability to read quickly and correctly, but also the ability to extract information from
the text.

e Teaching the technique of reading in a foreign language should be carried out on well-
known lexical material already learned in oral speech. Thus, learning to read at the initial
stage should become the basis for further study of the subject and support in learning to read
at subsequent stages.

e When teaching reading at the initial stage, it is important to teach the child to read correctly,
that is, to teach him to voice graphemes, to extract thoughts, that is, to understand, evaluate,
use the information of the text. These skills depend on how fast the child reads. By reading
technique, we mean not only the quick and accurate correlation of sound and letter, but also
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the correlation of the sound-letter link with the semantic meaning of what the child is
reading. It is the high level of mastery of the reading technique that makes it possible to
achieve the result of the reading process itself - fast and high-quality extraction of
information.

Teaching the technique of reading aloud is at the initial stage both the goal and the means of
teaching reading, as it allows you to control the formation of reading mechanisms through
an external form, makes it possible to strengthen the pronunciation base that underlies all
types of speech activity.

Appropriately selected texts and tasks for them contribute to the development of students'
interest in reading in a foreign language, which in turn is an important factor in the

successful mastery of this type of speech activity.
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Introduction

Teaching vocabulary is a crucial aspect of language education. A rich vocabulary not only
enhances communication skills but also plays a vital role in academic success and
personal growth. This essay explores various methods and strategies employed in
teaching vocabulary, aiming to shed light on effective techniques that teachers can utilize

in diverse learning environments.

The actuality of our work lies in the fact thatit is very important for all people who learn a
language to understand and improve vocabularies because the more vocabulary we know
the better we can understand the meaning of the words. Teachers have the important role
to build students’ vocabularies. They should know the factors in teaching such as
methods, strategies, techniques, and materials, so that the teacher can convey the
materials well in accordance with children’s characteristics. It is also necessary to take into
account the students’ age. Young learners are innately curious and love to learn the
names of things that surround them. Hands-on activities, songs, or colorful visuals work
well for kids. Teens, on the other hand, need vocabulary to help them understand the
music they listen to and the shows or movies they watch, as well as words that can help
them communicate with others and express their feelings. Adults need the appropriate
English vocabulary to help them relate to others on both a personal and business level,
and they rely on their teachers to give them the best and most common words and
phrases that will help them improve their communication skills. There are some ways and
methods to improve and enrich students’ vocabularies. This is where the main objective of

our work lies.
Our work consists of Introduction, three Chapters,Conclusion and References.

Chapter 1, entitled “Importance of Vocabulary Acquisition and the Selection of New

Words” refers to the importance of teaching vocabulary and its selection.

Chapter 2, entitled “Strategies and Methods for Teaching Vocabulary”, present various

strategies and methods that are effective to use while teaching new vocabulary.

Chapter 3, entitled “Challenges and Solutions” suggests some interesting ways to work on

new words.
Conclusion sums up the main result of our work.

References provide with the list of sources we used while working on our Research Paper.
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Chapter 1

Importance of Vocabulary Acquisition and the Selection of
New Words

Understanding the significance of a robust vocabulary is fundamental to effective teaching.
A substantial vocabulary is essential for comprehension, writing, and critical thinking. It
empowers individuals to express ideas articulately and comprehend complex texts.
Vocabulary acquisition is a cornerstone of language learning, playing a pivotal role in
shaping an individual's language proficiency and communication skills. Here is an

exploration of its significance, coupled with valuable resources to aid the learning process:

1. Effective Communication: A rich vocabulary empowers individuals to articulate their
thoughts clearly and precisely, enabling effective communication in both spoken and
written forms. A broad vocabulary instills confidence, encouraging individuals to participate

actively in discussions, debates, and presentations.

2. Enhanced Reading and Comprehension: A diverse vocabulary enhances the ability to
understand context in reading, enabling comprehension of complex texts, literature, and
academic materials. Proficiency in vocabulary allows for critical analysis of written content,

aiding in interpreting subtle nuances and themes within literature.

3. Academic and Professional Success: Students with an extensive vocabulary excel in
exams, essays, and class discussions, leading to overall academic success. In the
professional realm, a strong vocabulary contributes to impressive resumes, articulate

communication during interviews, and persuasive business correspondence.

4. Social and Cultural Integration: Understanding diverse vocabulary enhances cultural
literacy, enabling individuals to grasp idiomatic expressions, slang, and cultural references,
fostering social integration. A wide vocabulary aids in empathetic communication, enabling

individuals to express emotions and understand others' feelings with nuance.

5. Lifelong Learning and Cognitive Development: Vocabulary acquisition is a lifelong
endeavor, promoting a love for learning and encouraging individuals to explore new words
and idioms. Engaging with vocabulary enriches cognitive functions, improving memory,

problem-solving skills, and language-related intelligence.



“General Education State Standards and Program of English stresses the importance of
meaningful vocabulary teaching and sets the number of words to be taught at each level of

instruction:[13,pg.34]

elementary school — 400 words
middle school — 400+750 words
high school — 400+750+450+750

This vocabulary minimum may be enlarged with international words, idioms, collocations,
word-forming means (derivation, cmpounding and conversion), and new meanings of

polysemantic words.

But how does the teacher select which 400 of great multitude of words to teach the

students in the first place?

Here are some criteria for the selection of vocabulary that are applied in English language

teaching: frequency, range coverage and learnability.

A general principle of vocabulary selection is that of frequency, Teachers can decide which
words they should teach on the basis of how frequently they are used by speakers of the

language.

A word (or word-form) may be quite frequent, but a majority or even all of its occurrences
might be in just one or two types of text, in which case, although its frequency might look

significant,its range might be quite small.

Another principle of vocabulary selection is that of coverage. A word is more useful if it

covers more things than if it only has one very specific meaning.

Learnability refers to the ease or difficulty of vocabulary learning and is connected with the
notion of frequency, since the most frequent words will probably be absorbed and learnt

simply because they occur regularly. [4,pg.27]

In conclusion, vocabulary acquisition is essential foreffective communication, academic
excellence, professional success, and social integration. By leveraging these resources,
individuals canembark on a journey of continuous learning, enriching their language skills

and enhancing their overall cognitive abilities.



Chapter 2

Strategies and Methods for Teaching Vocabulary

Strategies and methods for teaching vocabulary are:

Contextual Learning: One effective method is teaching vocabulary in context, where words
are ntroduced and practiced within sentences or passages. Contextual learning aids in
understanding words’ meanings and usage in real-life situations. The importance of
vocabulary acquisition in language development and education is multifaceted and plays a
crucial role in various aspects of communication, comprehension, and academic
achievement. Here are some key points highlighting the importance of vocabulary

acquisition: [1,pg.7]

Enhanced Communication Skills:A rich vocabulary allows individuals to express their
thoughts, ideas, andemotions effectively. It provides the words necessary to articulate

complex concepts and communicate clearly with others.

Improved Reading Comprehension:A strong vocabulary is directly linked to better reading
comprehension. Readers with an extensive vocabulary can understand and interpret texts

more easily, leading to improved academic performance across subjects.

Enhanced Writing Skills:Writers with a diverse vocabulary can create more engaging and
expressive pieces. An extensive vocabulary enables writers to choose precise words and

phrases, making their writing more powerful and compelling.

Success in Academic and Professional Settings:A strong vocabulary is often associated
with academic success. It is essential for excelling in standardized tests, academic papers,
and professional communication. Individuals with an extensive vocabulary are often

perceived as more knowledgeable and competent.

Critical Thinking and Problem-Solving:Vocabulary isclosely linked to critical thinking skills.
A rich vocabulary allows individuals to analyze information, draw connections between

ideas, and think critically about various topics and situations.

Cultural Literacy:Vocabulary acquisition also includes understanding idiomatic
expressions, cultural references, and nuances in language. A broad vocabulary enhances

cultural literacy, enabling individuals to navigate diverse social and cultural contexts.



Lifelong Learning:Vocabulary acquisition is not limited to formal education; it is a lifelong
process. People with a strong vocabulary are better equipped to engage in continuous
learning, adapt to new information, and pursue personal and professional growth

throughout their lives.

Building Self-Confidence:A rich vocabulary boosts self-confidence in communication.
Individuals who can express themselves eloquently are more likely to participate in

discussions, debates, and presentations, leading to increased self-assurance.

Social and Emotional Development:VVocabulary acquisition also plays a role in social and
emotional development. It enables individuals to express empathy, understand others'

emotions, and navigate social relationships effectively.

Vocabulary acquisition is fundamental to effective communication, academic achievement,
critical thinking, and personal growth. It is a foundational element of language learning that

empowersindividuals to succeed in various aspects of life.

Word Maps and Visual Aids: Visual tools like word maps and illustrations enhance
vocabulary retention. Associating words with images creates a vivid mental picture,
making it easier for students to remember and use new words. In the realm of language
education, employing innovative teaching methods is crucial to enhancing students’
vocabulary acquisition. Word maps and visual aids are two powerful tools that educators
utilize to facilitate effective learning experiences. This essay explores the significance of
word maps and visual aids in language education, highlighting their impact on vocabulary

acquisition and providing credible sources that support their use in the classroom.

Word Maps: Word maps, also known as semantic maps or graphic organizers, are visual
representations of words and their relationships. They help students organize information,
making it easier to understand complex concepts. In the context of language education,
word maps are employed to illustrate the connections between words, their meanings, and

usage, fostering a deeper understanding of vocabulary.[11,pg.12]

Visual Aids:Visual aids encompass a wide range of teaching tools, including images,
charts, graphs, and multimedia presentations. In language education, visual aids are used
to enhance comprehension, stimulate interest, and provide context. Visual representations
of words or concepts reinforce memory retention and aid in the overall learning process.
[10,pg.46]



Facilitating Understanding: Word maps visually represent word meanings and

relationships, aiding in the understanding of abstract or complex vocabulary.

Enhancing Retention: Visual aids create memorable associations, leading to improved

retention of vocabulary and concepts.

Catering to Different Learning Styles: Visual tools accommodate diverse learning styles,

catering to visual and kinesthetic learners, thereby ensuring inclusive education.

Encouraging Active Participation: Interactive visual aids engage students actively,
encouraging them to participate in discussions and activities related to the presented

material.

Incorporating word maps and visual aids into language education not only enhances

vocabulary acquisition but also fosters an interactive and engaging learning environment.

Word Games and Activities: Language learning is often perceived as a challenging task,
especially when it comes to expanding one's vocabulary. However, integrating fun and
interactive elements such as word games and activities into the learning process can
significantly enhance vocabulary acquisition. This essay explores the importance of word
games and activities in language education, focusing on how these engaging methods

contribute to effective vocabulary learning.

Engaging activities like word puzzles, crossword puzzles, and vocabulary games make
learning enjoyable. These activities stimulate the brain and reinforce vocabulary
acquisition in an interactive manner. Teachers constantly seek innovative methods to
enhance vocabulary acquisition among students. Word puzzles, including crossword
puzzles, serve as engaging and effective tools in this regard. Word puzzles and crossword
puzzles are educational instruments for teaching vocabulary, emphasizing their benefits

and practical usage in the classroom. [8,pg.17]
Benefits of Word Games and Activities:

Active Engagement: Word games and activities encourage active participation, stimulating
students' interest and motivation. When learners are engaged in enjoyable activities, they

are more likely to invest time and effort in the learning process.

Contextual Learning:Games often provide contexts for word usage. Whether it's a

crossword puzzle, a word scavenger hunt, or a vocabulary board game, these activities



allow learners to see words in different contexts, aiding in a deeper understanding of their

meanings and usage.

Enhanced Retention:Interactive word games create memorable experiences. When
students associate new words with positive emotions and achievements (such as winning

a game), they are more likely to retain and recall these words later.

Encouraging Creativity:Certain word games, such as word association or storytelling
games, foster creativity. Students are encouraged to think critically, find connections
between words, and express themselves in unique ways, expanding their vocabulary

organically.

Improved Spelling and Pronunciation:Games that involve spelling bees or pronunciation
challenges enhance not only vocabulary but also spelling and pronunciation skills. These

activities promote accuracy and attention to detail in language learning.
Examples of Word Games and Activities:

Scrabble:Scrabble, the classic word game, provides a stimulating and interactive way to
enhance vocabulary acquisition. Scrabble challenges players to create words using letter
tiles. Players earn points based on the words they form, encouraging strategic thinking and
vocabulary expansion. Players need to strategize and make decisions based on their letter
tiles, challenging them to form meaningful words and plan ahead, thereby enhancing their
vocabulary skills. Scrabble enhances students' word formation skills. By forming words
using letter tiles, students explore the structure of language, learning about prefixes,
suffixes, and root words, which in turn expands their vocabulary. Scrabble words are
formed within the context of the game board. This contextual framework helps students
understand the relevance and application of words, making their learning experience more
meaningful. Scrabble fosters friendly competition among students. Healthy competition
can be a strong motivator, encouraging students to explore and utilize their vocabulary
repertoire to gain an advantage over their opponents. Repeated exposure to words during
Scrabble games aids memory retention. Students often remember words they have

successfully used in previous games, reinforcing these words in their vocabulary.

Scrabble, as an educational tool, offers a dynamic and intellectually stimulating way to
enhance vocabulary acquisition. By integrating Scrabble into the classroom, educators can
create an atmosphere where students actively engage with words, fostering strategic

thinking, word formation skills, and contextual understanding. Through the game of



Scrabble, students not only expand their vocabulary but also develop essential language

skills in a manner that is both entertaining and educational.

Word Bingo: Word Bingo, a popular and versatile game, offers an engaging and interactive
approach to teaching and reinforcing vocabulary. This essay delves into the educational
significance of Word Bingo, highlighting its benefits and practical implementation in
language education, with references to credible sources. Word bingo replaces numbers
with vocabulary words. Students mark the words read aloud by the teacher, reinforcing
their recognition and understanding of the words in a playful manner. Word Bingo actively
involves students, encouraging them to listen carefully and match spoken words to written
ones on their bingo cards. This active participation enhances engagement and retention.
Word Bingo combines visual and auditory learning, reinforcing vocabulary through both
seeing and hearing the words. This multi-sensory experience enhances memory and
understanding. By placing words in specific contexts within the bingo game, students learn
words in meaningful phrases or sentences, enhancing their understanding of word usage
and context. The competitive aspect of Bingo, with its aim to complete the card quickly,
motivates students to actively recall and recognize vocabulary words, making learning a
fun challenge. Word Bingo is highly adaptable. Teachers can create themed bingo games
related to specific lessons, ensuring relevance and allowing for customization based on
the curriculum. By incorporating Word Bingo into the classroom, educators can create a
dynamic learning environment where students actively participate, reinforce their
vocabulary, and develop a genuine enthusiasm for learning new words. Through games
like Word Bingo, students not only expand their vocabulary but also develop essential

language skills in an enjoyable and memorable way.

Charades:Teachers are continually exploring creative and interactive methods to enrich
vocabulary acquisition among students. One such engaging activity is charades, a classic
game that offers a unique approach to learning vocabulary. In vocabulary charades,
students act out a word without speaking while their classmates guess the word. This
game enhances vocabulary and communication skills and encourages teamwork. In
charades, students actively engage in the learning process. By physically representing
words, they are not just passive recipients of information but active participants, enhancing
their memory retention and understanding of the vocabulary. Charades encourage

creativity as students must find inventive ways to convey words without verbal
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communication. This creative exploration fosters a deeper connection with the words and
promotes imaginative thinking. The game hones both verbal and non-verbal
communication skills. Students must convey abstract concepts effectively, enhancing their
ability to articulate ideas and understand the nuances of language. Charades often involve
teamwork, with students guessing words in groups. This collaborative environment
promotes peer-to-peer learning and cooperation, creating a supportive learning
community. Charades offer a dynamic and enjoyable method to enhance vocabulary
acquisition. By incorporating this interactive activity into the classroom, teachers can
create an environment where students actively engage with language, improving their
contextual understanding, creativity, communication skills, and collaboration abilities.
Through the game of charades, students not only expand their vocabulary but also
develop essential language and interpersonal skills in a manner that is both entertaining

and educational.

Online Word Puzzles:Websites and apps offer various word puzzles like crosswords, word
searches, and anagrams. These puzzles challenge students and provide an enjoyable way
to learn new words. Word puzzles provide a context for vocabulary words. Within the
framework of a puzzle, students encounter words in specific situations, enhancing their
understanding of word meanings and usage. Crossword puzzles, in particular, require
students to think critically about word definitions and relationships. Students must analyze
clues and apply their knowledge to solve the puzzle, promoting cognitive engagement.
Engaging in puzzles is an active learning process. Students actively search their mental
vocabulary database to find appropriate words, reinforcing existing knowledge and
exploring new ones in the process. Word puzzles introduce students to new words and
reinforce previously learned ones. The act of solving puzzles exposes students to a variety
of vocabulary, broadening their lexical range. While solving puzzles, students pay attention
to correct spelling and pronunciation, reinforcing correct language patterns and aiding in

the retention of word forms.

Word puzzles and crossword puzzles are valuable tools in teaching vocabulary. Their
interactive and engaging nature not only enhances vocabulary acquisition but also
promotes critical thinking and active participation. By incorporating these puzzles into the
curriculum, teachers can create a stimulating learning environment, encouraging students
to explore the intricacies of language while having fun. Through such activities, students
not only expand their vocabulary but also develop essential language skills in an enjoyable

and memorable manner.
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Vocabulary Relay Races:Teams compete in relay races where they must correctly define
or use vocabulary words before passing the baton to the next team member. This activity
promotes quick thinking and vocabulary recall. Vocabulary Relay Races offer a dynamic
and competitive approach to teaching vocabulary, combining learning with physical activity
and teamwork. Vocabulary Relay Races require active involvement from students,
combining physical movement with mental engagement. This dynamic approach fosters
increased participation and enthusiasm among learners. Vocabulary words used in relay
races are oftenplaced within specific contexts, such as sentences or short phrases. This
contextual learning enhances students’ understanding of word usage and meaning. The
competitive nature of relay races motivates students to recall and use vocabulary words
accurately and swiftly. Friendly competition can enhance memory retention and make
learning more enjoyable. Relay races often involve teamwork, encouraging students to
collaborate and support one another. This collaborative learning environment enhances
communication skills and creates a sense of camaraderie among students. Participants in
relay races must think quickly to retrieve and use vocabulary words correctly. This rapid
recall strengthens memory and helps students become more fluent in using new words. By
incorporating Vocabulary Relay Races into the classroom, teachers can create a lively
learning atmosphere where students actively participate, reinforce their vocabulary, and
develop essential language skills in an enjoyable and competitive manner. Through these
games, students not only expand their vocabulary but also cultivate teamwork, quick
thinking, and communication abilities, making the learning experience both educational

and entertaining.

Word games and activities are powerful tools in language education, transforming the
process of vocabulary acquisition into an engaging and interactive experience. By
incorporating these enjoyable methods into the curriculum, educators can create a
dynamic learning environment where students actively participate, retain information more
effectively, and develop a genuine enthusiasm for learning new words. As a result,
students not only expand their vocabulary but also develop essential language skills in a

manner that is both enjoyable and memorable.[14,pg.69]

Flashcards and Word Lists:Flashcards and word lists are classic and effective tools in
vocabulary teaching. They provide a structured way for learners to memorize and review
new words. Here's how to use them effectively and potential sources for creating
flashcards and word lists:
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1. Flashcards:Benefits:Visual Learning: Associating words with images enhances visual

memory and understanding.

Portable and Convenient: Flashcards can be carried anywhere, allowing learners to review

vocabulary on the go.

Active Recall: Testing oneself with flashcards promotes active recall, aiding in long-term

retention.

How to Use Flashcards: Word on One Side, Definition/Example on the Other: Write the
vocabulary word on one side and its definition, example sentence, or an image

representing the word on the other side.

Interactive Quizzing: Quiz learners using flashcards, encouraging them to recall meanings

before flipping the card.

Games and Competitions: Create games like vocabulary races or flashcard competitions

to make learning interactive and fun.

Sources for Flashcards: Create Your Own: Design flashcards using index cards or digital

flashcard apps like Quizlet or Anki, allowing customization of content.

Pre-made Flashcard Decks: Many language learning apps and websites offer pre-made

flashcard decks categorized by topics and proficiency levels.

2. Word Lists: Benefits: Focused Learning: Word lists help learners focus on specific

themes, topics, or word families.

Gradual Progress: Breaking down vocabulary into lists allows learners to track their

progress and mastery of different categories.

Customization: Educators can create word lists tailored to learners’ needs and curriculum

requirements.

How to Use Word Lists: Thematic Learning: Group words into themes such as family, food,

travel, etc., providing context for learners.

Word of the Day: Introduce a new word from the list every day, discussing its meaning,
usage, and related words.

Incorporate into Activities: Use words from the list in various language activities, games,

and writing exercises.
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Sources for Word Lists:

Curriculum Guides: Educational curriculum guides often provide word lists aligned with

specific grade levels and language proficiency standards.

Textbooks: Language textbooks often include vocabulary lists at the end of chapters or

units.

Online Vocabulary Resources: Websites like Vocabulary.com, WordNet, or Merriam-

Webster offer extensive word lists and related resources.

Specialized Vocabulary Books: Books focusing on specific vocabulary themes (business,

academic, travel) provide curated word lists.

Teacher-Created Lists: Educators can create customized word lists based on learners’

needs and interests, tailoring the vocabulary to their classroom context.

Using flashcards and word lists in combination with interactive activities and contextual
learning ensures a comprehensive approach to vocabulary teaching, promoting both

memorization and practical usage of new words.[9,pg.89]

Storytelling Storytelling is a powerful tool in vocabulary teaching as it engages learners
emotionally and cognitively, making vocabulary acquisition more memorable and
meaningful. Through stories, learners are exposed to words in context, understand their
usage, and remember them in a narrative framework. Words are learned within the context
of a story, making it easier for learners to understand their meanings and usage. Stories
provide a context for new words, aiding in the comprehension of vocabulary in meaningful
situations. The emotional connection to a story often leads to better retention of new
vocabulary. Learners encounter authentic language patterns and idiomatic expressions
used in storytelling. Storytelling encourages learners to create their own stories, promoting
creativity and language production. When using storytelling in vocabulary teaching, it's
important to choose stories that match the learners' interests and language proficiency.
Additionally, encourage active participation and discussion related to the stories to

reinforce vocabulary learning and comprehension.

Reading Extensively: Reading extensively is a powerful method for teaching vocabulary as
it exposes learners to a wide range of words used in different contexts. Through extensive
reading, students naturally encounter and understand new words without the explicit need

for vocabulary lists. This method promotes a deeper understanding of words and their
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usage, leading to improved language proficiency. Encouraging extensive reading exposes
students to a wide range of words and phrases. Through regular reading, learners
encounter new vocabulary in different contexts, strengthening their language skills.
Readers encounter words in meaningful contexts, aiding comprehension and retention.
Exposure to diverse vocabulary enhances word recognition and understanding. Learners
subconsciously grasp grammar rules and sentence structures through extensive reading.
Exposure to well-written texts helps students develop their own writing style and
vocabulary. Reading exposes learners to different cultures, customs, and perspectives,
broadening their understanding of the world. Remember, while reading extensively is
crucial, it's equally important to follow up with discussions, comprehension activities, and
vocabulary analysis to ensure effective learning and retention. Reading should be an
enjoyable and interactive experience, fostering a love for language and literature.[5,pg.78
,6,pg.29]

Role-playing, Debates, Songs, and Movies in Vocabulary Teaching:

Utilizing role-playing, debates, songs, and movies in vocabulary teaching can make the

learning experience engaging and immersive.

Role-playing: Encourages learners to use vocabulary in realistic, everyday situations.
Allows students to understand different points of view, enhancing language

comprehension. Promotes active participation and collaboration among learners.

How to Use Role-playing: Create real-life scenarios (e.g., ordering food at a restaurant) for

students to role-play, using relevant vocabulary.

Characters: Assign roles and characters to students, encouraging them to interact using

appropriate language.

Sources for Role-playing Scenarios: Textbooks: Language textbooks often contain role-

playing exercises related to daily activities, travel, and professional situations.

Online Teaching Platforms: Websites like ESL-lab.com provide interactive role-playing

scenarios with audio cues for learners.

Debates: Encourages students to think critically and formulate arguments using precise
vocabulary. Enhances fluency as students express opinions and counterarguments.

Boosts confidence in using vocabulary in persuasive contexts.
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How to Use Debates: Choose topics relevant to students' interests or current events,
promoting lively discussions.Divide students into teams, assigning roles such as proponent

and opponent for structured debates.

Sources for Debate Topics: News Websites: Use articles from reputable news sources as

a basis for debate topics, ensuring relevance and real-world context.

Debate Platforms: Websites like debate.org offer a variety of debate topics categorized by

subjects and levels.[12,pg.53]

Song: Songs create a rhythmic and melodic context, aiding in vocabulary
retention.Repetition of lyrics reinforces vocabulary, making it easier to remember.Songs

often provide cultural references, enriching learners' understanding of language use.

How to Use Songs:Lyric Analysis: Analyze song lyrics, identifying new words and

discussing their meanings in context.

Karaoke: Engage students in karaoke sessions, encouraging them to sing along and

understand the lyrics.

Sources for Song Lyrics: Lyrics Websites: Websites like Genius.com or AZLyrics.com

provide a vast collection of song lyrics searchable by artist, genre, or theme.

Music Streaming Platforms: Platforms like Spotify or YouTube Music allow searching for

specific songs and artists, providing access to a wide range of music genres.

Movies: Provides visual context for new vocabulary, enhancing understanding. Exposes
learners to authentic dialogues and colloquial language. Offers insights into different

cultures, dialects, and social contexts.

How to Use Movies: Use movies with subtitles, allowing students to read along while
listening to dialogues. Follow the movie with discussions about specific scenes,

characters, and new vocabulary.

Sources for Movies: Streaming Platforms: Platforms like Netflix, Amazon Prime, or
Disney+ offer a wide selection of movies with subtitles, categorized by genre and

language.

Educational Websites: Educational platforms like TED-Ed or National Geographic provide

short documentaries and educational films with transcripts and subtitles.
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By integrating these interactive methods into vocabulary teaching, teachers can create
dynamic and engaging lessons that facilitate vocabulary acquisition in diverse and

meaningful contexts.

Chapter 3

Challenges and Solutions

Vocabulary teaching comes with its own set of challenges, especially when it comes to
ensuring that learners not only memorize words but also understand their meanings and
usage in context. Here are some common challenges faced by teachers and effective

solutions to overcome them:
1. Challenge: Lack of Interest and Engagement
Solution;

Gamification: Introduce vocabulary games and interactive activities to make learning

engaging and fun.

Real-life Contexts: Relate vocabulary to real-life situations and interests of students,

making the learning relevant and engaging.

2. Challenge: Limited Retention

Solution:

Repetition: Regularly review previously learned words to reinforce memory.

Spaced Repetition Systems (SRS): Implement SRS techniques where learners are

quizzed on words at increasing intervals to enhance long-term retention.
3. Challenge: Overwhelming Vocabulary Lists
Solution:

Prioritization: Focus on high-frequency words that are essential for communication and

daily interactions.

Thematic Learning: Group words into themes or topics, making it easier for learners to

remember related words together.
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4. Challenge: Limited Exposure to Rich Vocabulary
Solution:

Extensive Reading: Encourage students to read widely, exposing them to diverse

vocabulary in different contexts.

Authentic Materials: Use authentic materials like movies, podcasts, and news articles to

expose learners to real-world language usage.
5. Challenge: Limited Vocabulary Use in Speaking and Writing
Solution:

Role-playing: Engage students in role-playing activities where they use newly acquired

vocabulary in simulated real-life scenarios.

Creative Writing: Encourage learners to write stories, essays, or poems incorporating new

vocabulary words.
6. Challenge: Language Learner’s Anxiety
Solution:

Supportive Environment: Foster a supportive and encouraging classroom atmosphere

where learners feel comfortable experimenting with new words.

Positive Reinforcement: Provide positive reinforcement and praise for efforts, boosting

learners’ confidence in using new vocabulary.
7. Challenge: Diverse Learner Backgrounds and Proficiency Levels
Solution:

Differentiated Instruction: Tailor vocabulary lessons to cater to different proficiency levels

within the same class.

Peer Collaboration: Encourage peer collaboration, allowing more advanced learners to

assist those struggling with vocabulary.
8. Challenge: Limited Time and Resources

Solution:
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Effective Use of Technology: Utilize language learning apps, online resources, and

interactive multimedia to enhance vocabulary teaching without extensive resources.

Collaboration: Share resources and collaborate with other educators to pool materials and

ideas, maximizing the use of available resources.
9. Challenge: Limited Exposure to Native Speakers
Solution:

Language Exchange Programs: Organize language exchange programs where learners

can interact with native speakers, enhancing their vocabulary and language skills.

Virtual Interactions: Use online platforms to connect learners with native speakers for

virtual conversations and language practice.

By addressing these challenges with innovative teaching methods and a supportive
learning environment, Teachers can create a conducive atmosphere for effective
vocabulary teaching, ensuring that learners not only acquire new words but also use them

confidently in their language interactions.
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Conclusion:

Studying relevant scientific literature and educational manuals | come to the following
conclusion that teaching vocabulary is an art that requires creativity, patience, and
adaptability. By understanding the importance of a rich vocabulary and employing diverse
teaching strategies, teachers can empower students with linguistic proficiency. Addressing
challenges through innovative approaches ensures that every learner has the opportunity
to enhance their vocabulary effectively. Teaching vocabulary is an essential component of
language education, providing the building blocks for effective communication, reading
comprehension, and academic success. By emphasizing contextual learning, interactive
activities, and regular revision, teachers can help students grasp the nuances of words
and expand their vocabulary effectively. Additionally, incorporating diverse sources such
as online dictionaries, vocabulary apps, literature, and educational websites enriches the
learning process. These resources offer not only a wealth of words, examples, and
interactive exercises that cater to different learning styles, making the learning experience
more comprehensive and enjoyable but also fosters confidence in communication. By
fostering a love for words and language, teachers empower students to express
themselves eloquently and navigate the complexities of the modern world with linguistic
proficiency. Through the thoughtful integration of diverse teaching methods and reliable
sources, teachers play a pivotal role in shaping students’ language abilities, preparing

them for a future where effective communication is key to success.

e While working on our paper we have come to the conclusion that the following
points are of great importance while teaching new vocabulary.

e Vocabulary shouldn’t be viewed as a long and boring list of words,but it should be
taught in its contextualized meaning.

e Specific class time should be allocated to vocabulary learning at every lesson.

e The teacher should encourage students to develop strategies for guessing the

meaning of words.
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e Opportunities for indirect vocabulary learning should occupy much more time in a

language course than direct vocabulary learning activites.
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INTRODUCTION

Language is the chief means by which the human personality expresses itself and fulfills its basic need
for social interaction with other persons.

A person who knows a language perfectly uses a thousand and one grammar lexical, phonetic rules
when he is speaking. Language skills help us to choose different words and models in our speech.

It is clear that the term “grammar” has meant various things at various times and sometimes several
things at one time. This plurality of meaning is characteristic of the present time and is the source of
confusions in the discussion of grammar as part of the education of children. There have been taking
place violent disputes on the subject of teaching grammar at school.

The ability to talk about the grammar of a language, to recite its rules, is also very different from ability
to speak and understand a language or to read and write it. Those who can use a language are often
unable to recite its rules, and those who can recite its rules can be unable to use it.



Grammar organizes the vocabulary and as a result we have sense units. There is a system of
stereotypes, which organizes words into sentences. But what skill does grammar develop?

First of all it gives the ability to make up sentences correctly, to reproduce the text adequately. (The
development of practical skills and habits)

The knowledge of the specific grammar structure helps pupils point out the differences between the
mother tongue and the target language.

The knowledge of grammar develops abilities to abstract systematize plural facts.

The name of my work is “Different Methods of Teaching Grammar.”. And the main aim is to clearly
recognize how to teach grammar right.

PART 1 WHAT IS THE GRAMMAR
1.1 The Importance of Grammar in Learning a Foreign Language

What is the grammar? The body of rules which underlie a language is called its grammar. Grammar
includes rules which govern the structure of words and rules which govern the structure of words to
form clauses and sentences that are acceptable to educated native speakers. Most teachers see
grammar as a body of knowledge that they themselves need as professional linguists, knowledge they
can use judiciously to help learners gain insights into the workings of the language.

Some teachers see no need to teach and practice grammar at all. Some even regard structure practice
and other forms of grammar teaching as harmful. Their view is that learners will pick up the regularities
intuitively, provided they meet enough samples of natural language. The teacher’s role, as they see it, is
to provide a language- rich environment in which the learners meet comprehensible language as they
engage in activities of various kinds.

To judge by the way some people speak, there is no place for grammar in the language course
nowadays; yet it is, in reality, as important as it ever was exercise of correct grammar, if he is to attain
any skill of effective use of the language, but he need not know consciously formulated rules to account
to him for that he does unconsciously correctly.

In order to understand a language and to express oneself correctly one must assimilate the grammar
mechanism of the language studied. Indeed, one may know all the words in a sentence and yet fail to
understand it, if one does not see the relation between the words in the given sentence. And vice versa,
a sentence may contain one, two, and more unknown words but if one has a good knowledge of the
structure of the language one can easily guess the meaning of these words or at least find them in a
dictionary.

No speaking is possible without the knowledge of grammar, without the forming of a grammar
mechanism.

If learner has acquired such a mechanism, he can produce correct sentences in a foreign language. Paul
Roberts writes: “Grammar is something that produces the sentences of a language. By something we
mean a speaker of English. If you speak English natively, you have built into you rules of English
grammar. In a sense, you are an English grammar. You possess, as an essential part of your being, a very
complicated apparatus which enables you to produce infinitely many sentences, all English ones,



including many that you have never specifically learned. Furthermore by applying you rule you can easily
tell whether a sentence that you hear a grammatical English sentence or not.”

Pupils need grammar to be able to aud, speak, read, and write in the target language
1.2 The Psychological characteristics of grammar skills

To develop one’s speech means to acquire essential patterns of speech and grammar patterns in
particular. Children must use these items automatically during speech-practice. The automatic use of
grammar items in our speech (oral and written) supposes mastering some particular skills — the skills of
using grammar items to express one’s own thoughts, in other words to make up your sentences.

We must get so-called reproductive or active grammar skills.

A skill is treated as an automatic part of awareness. Automatization of the action is the main feature of a
skill.

The nature of Automatization is characterized by that psychological structure of the action which adopts
to the conditions of performing the action owing frequent experience. The action becomes more
frequent, correct and accurate and the number of the operations is shortened while forming the skill the
character of awareness of the action is changing, i.e. fullness of understanding is paid to the conditions
and quality of performing to the control over it and regulation.

To form some skills is necessary to know that the process of the forming skills has some steps:
Only some definite elements of the action are automatic.

The Automatization occurs under more difficult conditions, when the child can’t concentrate his
attention on one element of the action.

The whole structure of the action is improved and the automatization of its separate
components is completed.

What features do the productive grammar skills have?

During our speech the reproductive grammar skills are formed together with lexis and intonation, they
must express the speaker’s intentions.

The actions in the structural setting of the lexis must be learnt.

The characteristic feature of the reproductive grammar skills is their flexibility. It doesn’t depend on the
level of Automatization, i.e. on perfection of skill here mean the original action: both the structure of
sentence, and forms of the words are reproduced by the speaker using different lexical material. If the
child reproduces sentences and different words, which have been learnt by him as “a ready-made thing”
he can say that there is no grammar skill. Learning the ready-made forms, word combinations and
sentences occurs in the same way as learning lexis.

The grammar skill is based on the general conclusion. The grammar action can and must occur only in
the definite lexical limits, on the definite lexical material. If the pupil can make up his sentence
frequently, accurately and correctly from the grammatical point of view, he has got the grammar skill.

Teaching grammar at school using the theoretical knowledge brought some critical and led to confusion.
All the grammatical rules were considered to be evil and there were some steps to avoid using them at
school.



But when we learn grammatical items in models we use substitution and such a type of training gets rid
of grammar or “neutralizes” it. By the way, teaching the skills to make up sentences by analogy is a step
on the way of forming grammar skills. It isn’t the lexical approach to grammar and it isn’t neutralization
of grammar, but using basic sentences in order to use exercises by analogy and to reduce number of
grammar rules when forming the reproductive grammar skills.

To form the reproductive grammar skills we must follow such steps:

Selection the model of sentence.

Selection the form of the word and formation of word forms.

Selection the auxiliary words-preposition, articles, and etc. and their combination with principle
words.

The main difficulty of the reproductive (active) grammar skills is to correspond the purposes of the
statement, communicative approach (a questionBlan answer and so on), words, meanings, expressed by
the grammatical patterns. In that case we use basic sentences, in order to answer the definite situation.
The main factor of the forming of the reproductive grammar skill is that pupils need to learn the lexis of
the language. They need to learn the meanings of the words and how they are used. We must be sure
that our pupils are aware of the vocabulary they need at their level and they can use the words in order
to form their own sentence. Each sentence contains a grammar structure. The mastering the grammar
skill lets pupils save time and strength, energy, which can give opportunity to create. Learning a number
of sentences containing the same grammatical structure and a lot of words containing the same
grammatical form isn’t rational. But the generalization of the grammar item can relieve the work of the
mental activity and let the teacher speed up the work and the children realize creative activities.

The process of creation is connected with the mastering of some speech stereotypes the grammatical
substrate is hidden in basic sentences. Grammar is presented as itself. Such a presentation of grammar
has its advantage: the grammar patterns of the basic sentences are connected with each other. But this
approach gives pupils the opportunity to realize the grammar item better. The teaching must be based
on grammar explanations and grammar rules. Grammar rules are to be understood as a special way of
expressing communicative activity. The reproductive grammar skills suppose to master the grammar
actions which are necessary for expressing thoughts in oral and written forms.

1.3 The Content of Teaching Grammar

Before speaking about the selection of grammar material it is necessary to consider the concept
“grammar”, i.e., what it meant by “grammar”.

By grammar one can mean adequate comprehension and correct usage of words in the act of
communication, that is, intuitive knowledge of the grammar of the language. It is a set of reflexes
enabling a person to communicate with his associates. Such knowledge is acquired by a child in the
mother tongue before he goes to schools.

This “grammar” functions without the individual’s awareness of technical nomenclature; in other words,
he has no idea of the system of the language, and to use all the word-endings for singular and plural, for
tense, and all the other grammar rules without special grammar lessons only due to the abundance of
auding and speaking. His young mind grasps the facts and “makes simple grammar rules” for arranging
the words to express carious thoughts and feelings. This is true because sometimes little children make
mistakes by using a common rule for words to which that rule cannot be applied. For example, a little
English child might be heard to say Two manscomed instead of Two men come, because the child is



using the plural “s” rule for man to which the rule does not apply, and the past tense ed rule for come
which does not obey the ordinary rule for the past tense formation. Such mistakes are corrected as the
child grows older and learns more of his language.

By “grammar” we also mean the system of the language, the discovery and description of the nature of
language itself. It is not a natural grammar, but a constructed one. There are several constructed
grammars: traditional, structural, and transformational grammars. Traditional grammar studies the
forms of words (morphology) and how they are put together in sentences (syntax); structural grammar
studies structures of various levels of the language (morpheme level) and syntactic level;
transformational grammar studies basic structures and transformation rules.

Since graduates are expected to acquire language proficiency in aural comprehension, speaking and
reading grammar material should be selected for the purpose. There exist principles of selecting
grammar material both for teaching speaking knowledge (active minimum) and for teaching reading
knowledge (passive minimum), the main one is the principle of frequency, i.e., how frequently this or
that grammar item occurs. For example, the Present Simple (Indefinite) is frequently used both in
conversation and in various texts. Therefore it should be included in the grammar minimum.

For selecting grammar material for reading the principle of polysemia, for instance, is of great
importance.

Pupils should be taught to distinguish such grammar items which serve to express different meanings.
For example, -s (es)

The selection of grammar material involves choosing the appropriate kind of linguistic description, i.e.,
the grammar which constitutes the best base for developing speech habits. Thus the school syllabus
reflect a traditional approach to determining grammar material for foreign language teaching, pupils are
given sentences patterns or structures, and through these structures they assimilate the English
language, acquire grammar mechanisms of speech

The content of grammar teaching is disputable among teachers and methodologists, and there are
various approaches to the problem, pupils should, whatever the content of the course, assimilate the
ways of fitting words together to form sentences and be able to easily recognize grammar forms and
structures while hearing and reading, to reproduce phrases and sentences stored up in their memory
and say or write sentences of their own, using grammar items appropriate to the situation.

PART 2 DIFFERENT METHODS OF TEACHING GRAMMAR

English grammar is notoriously difficult to learn for both native and second-language speakers. There
are so many intricacies, obscure rules, and exceptions that it comes as no surprise that different
generation of teachers have used various approaches to teaching grammar to train literate English
writers. In the past, memorization-based techniques that relied on repetition slowly gave way to more
creative methods. Today, we live in a society that prizes literacy and is willing to adapt to more effective
methods to achieve the best results in teaching grammar.

Diagramming Sentences



One of the older forms of teaching grammar, diagramming sentences, first appeared in the 19th
century. This method involves visually mapping the structures of and relationships between different
aspects of a sentence. Especially helpful for visual learners, this method disappeared from modern
teaching at least 30 years ago. Different forms of diagramming are used to visualize sentences, from the
Reed-Kellogg System to dependency grammar, but all organize the functions of a sentence in a way that
illustrates the grammatical relationships between words. More recently, diagramming sentences has
had small pop-culture resurgence in prints of famous opening sentences and websites that allow you to
diagram to your heart’s content.

Learning through Writing

This method is often used in schools in the U.S. and Canada. Students are encouraged to explore
language through creative writing and reading, picking up correct grammar usage along the way. If there
are specific problems with certain grammatical rules, these are covered in a more structured lesson. An
emphasis is now being placed upon language acquisition over language learning, as it has been observed
that learning grammar by memorization does not work well and that students are better able to
recognize and understand grammatical rules when lessons are more interactive (i.e., they have to apply
these rules in their own writing). Repeated practice is also important and easily achieved through
creative or personal writing exercises. This article, posted by The Atlantic, suggests that to better equip
future adult writers, teachers in the 21st century should consider dropping outdated grammar teaching
techniques in early education and opt for learning through writing techniques.

The Inductive Method.

To induce means to bring about, to cause something to happen. Teachers following the inductive
approach induce the learners to realize grammar rules without any form of prior explanation. These
teachers believe that the rules will become evident if learners are given enough appropriate examples.
When teaching a grammar point, their first step is to demonstrate the meaning to the class. For
example, they will hold up a book, saying This is a book. They will do the same showing other objects.
Then they will hold up several books and say These are books. After giving several examples of the plural
form they will contrast the two forms. Their next step is to get the students two produce the two
grammatical forms, working with the same set of objects. The teacher says nothing through this stage
except two correct if necessary. Other objects the students can name will then be brought into the
practice. With luck they will follow the models and produce grammatically correct utterances. The
grammar point is shown on the board only after extensive practice. Explanation are not always made,
though they may be elicited from the students themselves. In such cases, the mother tongue might well
be used. The model is copied and the class may be required to write sample sentences from the model.

The inductive method of teaching grammar involves presenting several examples that illustrate a
specific concept and expecting students to notice how the concept works from these examples. No
explanation of the concept is given beforehand, and the expectation is that students learn to recognize
the rules of grammar in a more natural way during their own reading and writing. Discovering grammar
and visualizing how these rules work in a sentence allow for easier retention of the concept than if the
students were given an explanation that was disconnected from examples of the concept. The main goal
of the inductive teaching method is the retention of grammar concepts, with teachers using techniques
that are known to work cognitively and make an impression on students’ contextual memory.

The advantages of an inductive approach include

*Rules learners discover for themselves are more likely to fit their existing mental



Structures than rules they have been presented with. This in turn will make the rules
more meaningful, memorable, and serviceable.

¢ The mental effort involved ensures a greater degree of cognitive depth which, again,
ensures greater memorability.

e Students are more actively involved in the learning process, rather than being simply
passive recipients: they are therefore likely to be more attentive and more motivated.

e It is an approach which favours pattern-recognition and problem-solving abilities
which suggests that it is particularly suitable for learners who like this kind of

challenge.

¢ If the problem-solving is done collaboratively, and in the target language, learners get
the opportunity for extra language practice.

* Working things out for themselves prepares students for greater self-reliance and is
therefore conducive to learner autonomy.

The disadvantages of an inductive approach include:

The time and energy spent in working out rules may mislead students into believing that
rules are the objective of language learning, rather than a means.

The time taken to work out a rule may be at the expense of time spent in putting the rule
to some sort of productive practice.

eStudents may hypotheses the wrong rule, or their version of the rule may be either too
broad or too narrow in its application: this is especially a danger where there is no overt
testing of their hypotheses, either through practice examples, or by eliciting an explicit
statement of the rule.

e|t can place heavy demands on teachers in planning a lesson. They need to select and
organize the data carefully so as to guide learners to an accurate formulation of the rule,
while also ensuring the data is intelligible.

eHowever carefully organized the data is, many language areas such as aspect and
modality resist easy rule formulation.

eAn inductive approach frustrates students who, by dint of their personal learning style

or their past learning experience (or both), would prefer simply to be told the rule



The Deductive Method.

The deductive method of teaching grammar is the academic and scholarly one which was devised in
order to teach Latin and Greek. The approach is very simple. First, the teacher writes an example on the
board or draws attention to example in the textbook. The underlying rule is explained, nearly always in
the mother tongue and using the met language of grammar.

Finally, the students practice applying the rule, orally and in writing. Special attention is paid to areas of
conflict between the grammar of the mother tongue and that of the target language. The whole
approach is cognitive, with learners considering the rules and weighing their words before they speak or
write. Little attention is paid to the value of the message. Those steps are used by teachers who follow a
grammar- translation method and by those who are working with a textbook which has a traditional
grammar syllabus rather than a structural one. Varieties of grammar — focused approaches still flourish
in certain educational circles, and they are successful when used with selected and motivated students.
We must also remember that language examinations are mainly written, with accuracy as the criterion
of success, so many teachers make increasing use of the deductive approach as examinations loom
closer.

The deductive method of teaching grammar is an approach that focuses on instruction before practice.
A teacher gives students an in-depth explanation of a grammatical concept before they encounter the
same grammatical concept in their own writing. After the lesson, students are expected to practice what
they have just been shown in a mechanical way, through worksheets and exercises. This type of
teaching, though common, has many people—including teachers—rethinking such methods, as more
post-secondary level students are revealing sub-par literacy skills in adulthood. As one former teacher
states, deductive teaching methods drive many students away from writing because of the tediousness
of rote learning and teacher-centered approaches.

Advantages of a deductive approach:

e |t gets straight to the point, and can therefore be time-saving. Many rules — especially
rules of form — can be more simply and quickly explained than elicited from

examples. This will allow more time for practice and application.

¢ |t respects the intelligence and maturity of many - especially adult -students, and
acknowledges the role of cognitive processes in language acquisition.

¢ |t confirms many students' expectations about classroom learning, particularly for
those learners who have an analytical learning style.

¢ It allows the teacher to deal with language points as they come up, rather than having
to anticipate them and prepare for them in advance.

Disadvantages of a deductive approach:

e Starting the lesson with a grammar presentation may be off-putting for some students,
especially younger ones. They may not have sufficient metalanguage (i.e. language

used to talk about language such as grammar terminology). Or they may not be able to



understand the concepts involved.

e Grammar explanation encourages a teacher-fronted, transmission-style classroom;
teacher explanation is often at the expense of student involvement and interaction.
¢ Explanation is seldom as memorable as other forms of presentation, such as
demonstration.

¢ Such an approach encourages the belief that learning a language is simply a case of
knowing the rules

Interactive Method

Another method of teaching grammar is to incorporate interactivity into lessons. Using games to teach
grammar not only engages students but also helps them to remember what they’ve learned. This
method allows teachers to tailor their lessons to the different learning styles of students. For instance,
each student can be given a large flashcard with a word on it, and the students must physically arrange
themselves into a proper sentence. Other games can include word puzzles or fun online quizzes. Over
the years, many methods have been developed for teaching grammar and have been built upon,
abandoned, or combined, all with the same goal in mind—teaching students how to communicate
effectively and understand how to use the English language. Because of the grammatical complexity of
English, each method has its pros and cons. Some lessons are less likely to be remembered, while others
may require more in-depth explanation and practice. Regardless of how grammar is taught, a well-
rounded understanding of English grammar is the most important factor in improving the literacy of
students.

The Eclectic Way.

Both methods above offer advantages. The deductive method is quick and easy for the teacher. Where
a difficult grammar point has to be presented, and perhaps explained because the concept is not one
that is in the mother tongue, this is probably the better way. Where time is short, it is useful, even for a
simple grammar point. Many learners, especially older ones, prefer the deductive approach because
they want to know how the language works. The deductive method requires the students to identify the
rule for themselves. It has the advantage of involving the students much more. The belief is that such
learning will be more effective, though there is no certainty about this. This is probably the better
approach for grammatical regularities which are easily perceived, understood, and applied. Eclectic
teachers will use all three of these strategies at various times. This will make it easier to fit the lesson
into the time available, as well as enabling them to suit the differing needs and learning styles of the
students. Grammar points which do not appear very useful are best avoided. Just draw attention to
their presence in the text and move on, having raised the students awareness of the feature. If you do
choose to teach a grammar point, use either the deductive or the inductive method, depending on the
circumstances. When you yourself are talking, do not be afraid to use grammar forms that the students
have not met. Provided the context makes the meaning clear, you are giving them valuable exposure
and real life practice in decoding utterances which contain forms they do not know. Teachers need to



know terminology in order to find helpful pages in reference book, but school children do not need to
know words like auxiliary, preterit, reflexive pronoun and gerund in order to speak fluently. Teachers
who use unnecessary terminology will appear pedantic, and most of it will be utter nonsense to the
students anyway.

CONCLUSION

In order to understand a language and express oneself correctly one must assimilate the grammar
mechanism of a language. Indeed, one may know all the words in a sentence and yet fail to understand
it, if one does not see the relationship between the words in the given sentence. And vice versa, a
sentence may contain one, two, and more unknown words but if one has a good knowledge of the
structure of the language one can easily guess the meanings of these words or at least find them in a
dictionary, No speaking is possible without the knowledge of grammar, without the forming of a
grammar mechanism. Children need grammar to be able to speak, and write in the target language.

In view of communication being the main goal of language teaching, grammar lessons—like
the primary language skills lessons—need to be context-based, integrated and interactive for
the purposes of better learner motivation, participation and language development. With this
as a backdrop, grammar teachers should provide meaningful instructional input through
relevant contexts and sufficient opportunities for students to relate the grammar item(s) to
their real-life situations and to put them to authentic uses. One of the effective ways in which
this could be done is through a smooth and organized transition of pre-, while- and post-
grammar stages, as illustrated in this paper via the use of past habitual tense through certain

real-life used-to-be situations.
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Introduction

Language is the cornerstone, a very important and fundamental aspect of human
communication and culture. All the aspects of language are equally important for
making an effective communication and this is the reason why the language should
be taught properly to get the students to speak accurately and make their speech
coherent and cohesive,

In the essay | am going to refer to teaching grammar, vocabulary and
pronunciation separately, effective teaching methods such as communicative
methods, contextual learning and constructive feedback.

In my view point the main purpose of teaching a language must be helping
students to be able to learn independently empowering them with various tools and
methods for learning individually beyond the teacher’s help. For that, we must do
everything possible to increase the learners’ motivation.

In my opinion the students will be motivated if they are able to use the language
individually. Communicative teaching is one of the most effective tools to raise
their motivation. If the students can learn and use the target language by interacting
with each other or with the teacher, they will be more encouraged and self
confident. For that we must try to create English environment with different true-
life situations and help them to communicate.

Here contextual teaching comes to prove that every aspect of the language
including grammar. VVocabulary and pronunciation would better be taught in
context beyond pure rules.

For effective learning the constructive feedback is also important.

In the essay I’ll try to refer to each aspect mentioned above separately and also I’11
try to refer to the ways of giving a constructive feedback.



Chapter 1

Teaching Grammar

As it has already been mentioned in the introduction, all the aspects of teaching
are equally important and crucial for using the language both in oral and written
ways.
The first aspect I’d like to speak about is grammar which in spite of being the most
controversial aspect is also an essential component of language education; I’d even
say it is the backbone of the language without which it’s impossible to have
accurate speech and writing. Though it is also the most controversial
Though it sometimes seems challenging and boring for students to learn grammar
and some of them don’t even understand the point of learning grammar especially
rule, it is teachers’ responsibility to make grammar lessons more effective and
interesting simultaneously.
Even though grammar seems be only boring rules and tests in my personal opinion
it is possible, moreover it can even be enjoyable both for the teacher and the
students if it is taught in context beyond pure rules and try to link it with the real
life.
Teaching grammar in isolated sentences is not effective way of teaching unless the
learners see the relationship between the structures and context.
The study of grammar all by itself will hardly make the learners a better speakers
or writers. Anyhow the learners can be taught how to shape the words into the
sentences, sentences into the paragraphs. So they will be able to use grammar
structures effectively.
As Scot Thornbury defines grammar in his book “How to teach grammar” it is

e adescription of the rules for forming including an account of the meanings

that these forms convey and said that:
e Grammar adds meanings that are not easily inferable frol11 the immediate
context.
The kinds of meanings realized by grammar are principally:

e representational - that is, grammar enables us to use language to describe
the world in terms of how, when and where things happen

e Interpersonal- that is, grammar facilitates the way we interact with other
people when, for example, we need to get done using language.

e The author also mentions that there is no one-to-one match between
grammatical form and meaning. Contextual information plays a key role
in our interpretation of what a speaker means.

4



There are two contrasting ways the grammar can be taught:
e Deductive approach, where the teaching begins with the grammar
rule, followed with examples where the rules are applied
¢ Inductive approach, where the teaching begins with examples which
draws to the rule
There is a typical example for deductive and inductive approaches in Scot
Thurnbury’s book. He resembles the approaches to a situation when you come to a
new country and are immediately told that there is a rule in the country to rub
noses when greeting each other
And so you do. This is an example of deductive approach.
An example of inductive approach is, when you arrive in the same country, you
observe several examples of people rubbing noses when greeting each other,
conclude that this is a custom in their country and you do the same.
The Advantages of the deductive approach are that they are direct and can be
effective. But it also has its dangers. It can be dull demotivate learners and they can
react negatively.
Actually a lot depends on the kind of the rules which would better have some
qualities to become “user-friendly”.

For that the rule must have the following characteristics

truth

limitation — when it is clear what the rule covers and what doesn’t
clarity — it is clearly expressed

simplicity —it includes the sub rules and exceptions as well

o familiarity — it uses concepts that the students are familiar with

e relevance - itis a rule that reflects the students’ specific needs and problems
In the grammar effective perception a lot depends on the teacher, the way he
presents the rule. An effective presentation is must be

o illustrated by examples

e short

e students’ understanding will be checked

e students will have an opportunity to personalize the rule

As it is mentioned above, inductive approach is when the learners study the
example before meeting the rule and comes to the rule automatically.



One of the main advantages of this approach is that the learners discover the rules
themselves. In this case the rule becomes more meaningful and memorable.

Students are actively involved in the lesson which is much more motivating than
being passive recipients. That’s why they become more attentive and motivated.
This approach also boosts the pattern-recognition and problem-solving abilities in
the learners which is suitable mainly for the learners who like challenges.
Among the disadvantages of the inductive approach is that it can be time
consuming as more time is spent on putting the rule to practice. Moreover, it is
very challenging for teachers as well to plan a kind of lesson to make the learners
formulate the correct rule accurately. However carefully organized data drives the
learners to formulating the rule easily.
We know that the same word can have different meanings in different contexts. So
we usually hear the expression “What is the context?” as the meaning of the word
really depends on the context. Here are some example sentences to show the
different meanings of the word word in different contexts.

1. What does this word mean?

2. Can | have a word with you?

3. 1 give you my word.

4. If you want help, just say the word.

5. How should | word this letter?

Language is context-sensitive. It means that if there is no context, it is very

difficult to understand the intended meaning of a single word or a

decontextualized sentence. Some times they even seem meaningless.
Context can be of three layers: the text surrounding it, the situation in which the
text is used and the culturally significant features of the situation. Each type of the
context can have its contribution in the meaning of the text.
Beside presenting grammar it is also very important the practice of grammar
through which the knowledge is atomized. Practice activities are aimed at usage of
the knowledge in oral speech and writing improving accuracy and fluency of
production. After or during practicing the course the teacher must give constructive
feedback to the learners in order to help them to improve their grammatical
knowledge and only after discussing it properly the learners can be given a test to
be able to evaluate their knowledge.



Chapter 2

Teaching Vocabulary

Vocabulary learning is also an acquisition to the language learning. Of course the
learners’ word stock also depends on the fact whether it is the first, the second or a
foreign language. Teaching vocabulary is also challenging and raises lots of
questions such as “What does it mean to know the word?” “Which words do
learners have to know?” “How will they learn them?” These questions drive the
focus on the needs of the learners and on the role of the teacher and guiding them
toward the goal.

It is very important to decide what to teach, that is how many words to teach and
which ones to teach.

A lot of researchers say that learners should be taught productive vocabulary which
can be at least two thousand high frequency words.

When we say that we know the word we can mean a range of things.

If the word is in your receptive oral vocabulary, it means that you recognize and
understand it when you hear it. If it is in your productive oral vocabulary you will
be able to use it when speaking. So if the specific word is in your receptive
vocabulary you will understand the word when you come across it while reading.
But when the word is in your productive vocabulary, you can use it writing.

It is worth mentioning that we know more words receptively than productively.
What kind of words do students need to know?
There are three general kinds of words:

o High-frequency words
o General academic words
o domain-specific, academic convent-area words

Academic content area words occur within domains such as math, science, history,
literature etc.

General academic word occur across domains such as analyze, summarize
examine, theory, etc.

High frequency words are those that occur most frequently in texts and
conversations.

How do students learn new words?

Learning a new word is a gradual process. In that process students move from not
knowing the word to recognizing it when hearing or seeing it, to knowing it in



Limited contexts, to knowing it in a variety of contexts (Allen, 1999 cited in
Tompkins, 2003).

Don't know —— recognize — know in limited context —— know
more fully in a variety of contexts

Lexical competence is a central part of communicative competence, and teaching
vocabulary a central part of teaching language.

Learning about a student's home language use can be helpful, even if you are not
teaching bilingually, because aspects of first language knowledge transfer to the
second language (Odlin, 1989; Swan, 1997). Whether this transfer helps or hinders
depends on the particular language.

For vocabulary transfer occurs with cognates that are word that look and sound
similar in two languages. For instance, there is a word telephone in English and
tenedoH in Russian; or there is another example of the word carpet in English
which is juipuytw in Armenian. As far as these words share the same
meanings, they are called "friendly cognates". In such cases knowing the words
in one language make learning easy in the other language, sometimes learners
can guess the meaning of the words.

On the other hand, there are also "false cognates”, that is the words have
different meanings in two languages, though they sound and look similar. For
example there is a word magazine in English and marasun in Russian which
means shop. Of course confusion can occur in such cases.

In teaching vocabulary as in other as well as in other aspects differentiated
instructions are very important. For that the teacher needs to find out what
students already know in relation to grade-level standards, goals and objectives.
Of course, as in teaching grammar, here constructive feedback must also be
applied regularly for students to learn or sometimes to find out themselves the
errors and try to correct them. After that the teacher can assess the vocabulary
knowledge.



Chapter 3

Teaching Pronunciation

Teaching pronunciation is a critical aspect of language education as accurate
pronunciation is essential for effective communication.

Pronunciation is important first of all for communicating with native speakers.
Poor pronunciation can make it difficult for native speakers to understand what
non-native speakers are saying.

Pronunciation also plays an important role in learners' self confidence. When
students feel confident in their pronunciation they are more likely to participate in
different discussions in class and get engaged in conversation with native speakers.

Teaching pronunciation would better be taught from the very first lesson as it is
easier to teach correct pronunciation when students are first learning new words
and phrases, rather than going back ad fixing bad habits later.

One of the most effective technique for teaching pronunciation is to
model for students. So it is very important for the teacher to be a good model
and use the correct sounds, stress, and intonation when speaking.

Repetition is also a good method for teaching pronunciation. Teacher
should encourage the students to repeat words, phrases and sentences after
him. Repetition helps students learn the correct sounds and stress patterns.

Tongue twisters are also a fun and productive way to practice specific
sounds and stress patterns.

Pronunciation drills are exercises that focus on specific sounds, stress
and intonation.

Contextual learning is also an effective way for teaching
pronunciation. Among such examples are dialogues, role-plays, story telling.

As other aspects, pronunciation also has its challenges. Among them are

Pronunciation can be considered as less important than grammar or
vocabulary and be ignored by learners.

Learners' native language can influence their pronunciation and it can
be challenging to overcome.

Not all language teachers are well equipped to teach pronunciation
effectively and this can also cause challenges for learners.

Variability can also be a reason for poor pronunciation as English has
a lot of accents and dialects which can be confusing for learners.
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So pronunciation is crucial for clear communication, cultural competence,
and self confidence.

Employing different effective methods can help teachers and students to
improve pronunciation skills. This will help language learners to enhance
their conversational skills and communicate effectively in the target
language.

Chapter 4

Constructive feedback

As it was mentioned above, providing a constructive feedback is an essential
aspect o teaching a language. It helps the learners understand their strengths
and drawbacks and motivate them to progress by improving them. Feedback
can be through different methods, for instance, through written comments
verbal methods peer assessment, self assessment.

When giving a constructive feedback it is very important to

Be specific that is to focus on a particular language aspect, such as
vocabulary, grammar, pronunciation.

Start with positive feedback. Mention the learner's achievements in
order to build confidence for them.

We'd better address the positive first, for instance, the teacher can
start like this:” Your vocabulary has improved much but we'd better work on
your grammatr..."

Teacher should illustrate the feedback with examples. When the
learner makes a mistake the teacher would better show him how to correct it
to be more practical.

Self-assessment is also very important. Teacher should encourage the
learners to reflect on their work and understand him what he did well and
what can be improved.

Giving feedback we should prioritize the global issues, for instance,
coherence of the writing, and only after that pay attention to the local ones,
for example spelling mistakes.

The goals which are set must be achievable; the actions to improve
the weaknesses for the learners must be suggested to them.

We must also be supportive and understanding. Of course correcting
mistakes is part of learning but the students must feel safe to make mistakes.
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Dialogue must also be encouraged asking the students questions to
find out whether the feedback is clear to them or not.

The feedback must also be timely that is exactly after completing the
assignment when it can be relevant and useful.

The feedback must meet the needs and capabilities of an individual.

While providing feedback we must encourage revision and improving work
It must also be based on cultural differences. For example in some cultures
it can be direct, in others indirect.

Assessment

Assessment is also an essential component of different aspects of language.
It can be through different kinds of tests in case of grammar and vocabulary
such as

Multiple-choice tests, which can cover different grammar structures
and vocabulary word.

Fill-in-the-blanks exercises when the learners should fill in the blanks
with different grammar structures or vocabulary words.

Sentence construction when the learners are asked to make a sentence
or a paragraph using specific grammar pints or vocabulary

In case of pronunciation the assessment can be

oral assessment when we evaluate the learners abilities to articulate the
sounds, stress patterns, intonation during different spoken tasks.
Recording and self-assessment when the learners can be encouraged to
record themselves and try to improve the weaknesses.

Assessment would better be an ongoing process without relying on tests. The
assessment can be also formative to provide feedback and to help the learners to
improve themselves.

Effective assessment of different aspects of language should be aligned with
learning objectives. It should also consider the individual needs and goals of
learners.
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Conclusion
In conclusion, teaching different aspects of language is a dynamic process that
plays a crucial role in effective communication and language proficiency.
Each aspect whether it is grammar, vocabulary or pronunciation, contributes
uniquely to learners' language skills and linguistic competence.

Language teachers must employ different pedagogical strategies to assess and
teach those aspects effectively, considering th individual needs, goals and learning
styles of the learners.

Moreover, it is necessary to recognize that language is not only a collection of
isolated skills.

It should be mentioned also that teaching goes beyond the classroom, encouraging
the student to engage with language in authentic contexts, to interact with native
speakers as well.

In the process of teaching different aspects of language the language educators
boost not only the linguistic competence of the learners but also confidence which
Is essential for meaningful communication.

The educators must also have all the tools to empower learners to be able to
communicate in the globalized world where it is necessity.
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INTRODUCTION

Effective communication is a fundamental pillar that underpins successful
information dissemination education, and engagement across various
disciplines.[1;417,18] In an era dominated by information overload, capturing and
maintaining an audience’s attention has become a significant challenge, offering a
dynamic and engaging approach to convey complex ideas, data and concepts. From
classrooms to boardrooms, form scientific presentations to marketing campaigns the
integration of visual aids has transformed the landscape of communication.

Visual aids encompass a diverse array of tools and techniques, including images,
charts, graphs, videos, and diagrams, that compliment verbal diagrams, that discourse
with visual stimuli. They have the remarkable ability to transcend linguistic barriers and
enhance comprehension by presenting information in a format that aligns with the human
brains natural inclination towards visual learning.

This research work aims to delvein to the multifaced role of visual aids in communication,
exploring their benefits, applications and potential challenges. By examining the
psychological and cognitive mechanisms that underline the effectiveness of visual aids,
this research seeks to uncover the intricate interplay between visuals and information
retention. Furthermore, it explore how different fields, such as education business, and
science; leverage visual aids to enhance engagement elucidate complexconcepts, and
faster meaningful connections with their target audiences.

The significance of visual aids extends beyond their immediate impact on audience
engagement. This research also delves into the principles of effective design that
contribute to the success of visual aids. Moreover, it addresses the ethical considerations
and challenges associated with the overreliance or misuse of visual aids, as well as the
imperative to ensure accessibility for divers audiences. In conclusion, as communication
continues to evolve in a digital age, the role of visual aids evolved from a mere accessory
to an integral, and transformative element. Their capacity to bridge the gap between
information and comprehension underscores their importance in fostering effective
communication practices. Through an in-depth exploration of the their applications,
benefits, and limitations, this research endeavors to shed light on the dynamic role that
visual aids play in shaping how we convey and absorb information.

Conclusion sums up the results of our work.References provide us with the lost of literal

sources we used while working on our paper.



1 TYPES OF VISUAL AIDS

We have some common types of visual aids that are often used to enhance
communication and presentations:[1.415,416]

1. Images and photographs: Pictures can convey emotions provide context, and make

abstract concepts more relatable. They can also be used to showcase products, places, or
people

2. Charts and Graphs:These visual representations of data, such as bar graphs, line carts,

and pie charts, help simplify complex information and make friend and patterns more
understandable.

3. Diagrams and Flowcharts: Visual diagrams help illustrate processes, systems, and
relationships. Flowcharts, in particular, depict step-by-step sequences of decision-making
processes.

4. Videos and Animations: Videos and animations can bring concepts to life, making them

engaging and memorable. They are particularly useful for demonstrating procedures,
simulations, or real-word scenarios.

5. Sides and Presentations Software.

Presentation software like PowerPoint or Keynote allows you to crate slides with a
combination of text, images, graphs, and animations to support your narrative.

6. Models, and Physical Objects: For hands-on on explanations, physical models, proto -

types, or tangible objects can provide a tactile understanding of complex concepts.

7. Whiteboards and Flipcharts: These traditional tools allow real-time illustrations and

notes during presentations or discussions, encouraging audience participation.
8. Infographics: Infographics combine text and visual to present information in a concise
and visually appealing manner, making it easier to digest complex data.

9. Posters and Visual Displays:Used in exhibitionsor public spaces, posters convey

information in a visually captivating way, often combining images, text and graphics.

10. Interactive Media: Touchscreen displays virtual reality and augmented reality offer

immersive experiences that engage audiences and provide interactive learning
opportunities.

11. Mind Maps: Mind maps visually organize ideas or concepts around a central theme,
helping to show relationships and connections between different elements.

12.Screenshots and Screen Recordings:These aids are useful for illustrating digital

processes, software functionalities, or user interfaces.



13. Props and Physical Demonstrations: Objects or materials related to the topic can be

physically manipulated or showcased to enhance understanding and engagement.
Thus, the choice of visual aid depends on the content, context, and audience of your
communication. Utilizing acombination of this visual aids can significantly enhance your

ability to coney information effectively.



2 BENEFITS OF VISUAL AIDS

There are some key bene fits of using visual aids in communication, presentations,
and education:[3-639-642]
1. Enhanced Understanding: Visual aids make complex information more comprehensible

by providing visual representations that can simplify abstract concepts and data.

2.Increased engagement: Visual elements capture attention and maintain audience

interest, resulting in a more engaged and attentive audience.

3. Improved Retention: Visual aids help people remember information better byappealing

to visual memory, leading to improved recall.

4. Clarity and Conciseness: Visual distill information into clear and concise forms, making

it easier to communicate essential points quickly.

5. Cross-Linguistic Communication: Visual aids transcend language barriers, allowing you

to convey ideas to audiences with deverse linguistic backgrounds.

6. Complementary to verbal content:Visual aids reinforce spoken words, helping to

emphasize and illustrate key points during presentations.

7. Catering to learning styles: Visual aids cater to visual learners, accommodating different

learning styles and improving overall understanding.

8. Effective Data Presentation: Visual aids like graphs, charts, and infographics help

present data in a visually appealing and understandable manner.

9. Aesthetic Appeal: Well-designed visuals enhance the overall quality of presentations,

making them more engaging and aesthetic ally pleasing.

10. Increased Persuasion: Visuals can evoke emotions and enhance the persuasive

impact of a massage influencing the Audience’s opinions and decisions.

11. Interactive Learning: Interactive visual aids such as simulations and virtual reality

experiences provide hands-on learning opportunities.

12. Universal Accessibility: Visual aids can be made accessible through features like alt

text and captions ensuring inclusivity for diverse audiences.

13. Demonstration of processes: Visual aids enable step-by-step demonstrations of

complex procedures of workflows, improving understanding.

14. Memorable communication: Visuals createa lasting impact, making the content more

memorable and increasing likelihood of recall.

15. Effective Teaching: In educational settings, visual aids enhance teaching by making

lessons more engaging and facilitatingknowledgeretention.

16. Efficient Communications: Visual aids can convey information faster than verbal
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explanations alone, saving time and improving efficiency.

17.Stimulates Creativity: Visual aids encourage creative thinking and imagination,

stimulating new ideas and perspectives.
18. Audience Interaction: Visual often prompt questions and discussions, encouraging

active participation and fostering a deeper under standing.

19. Better Organization: Visual aids provide a structured framework for presenting
information, ensuring a logical flow and organization.

20. Professional presentation: Well-designed visual aids enhance the professionalism of

presentations, leaving a positive impression on the audience.
Incorporating visual aids into your communication strategy can significantly enhance our

ability to convey information effectively, engage our audience, and leave a lasting impact.



3 ENHANCING ENGAGEMENT

Visual aids capture students attention, providing a visually stimulating learning
experience that can make lessons, more engaging. [2.- 346,347]. Visuals help clarify
complex concepts making it easier for students, to understand abstract ideas or intricate
processes. Visual aids can be used in interactive activities such as group discussions,
role-playing, or interactive whiteboard activities, which encourage active participation.
Visuals can enhance storytelling by providing visual cues and illustrations that make

narratives more engaging and memorable. They make learning relatable by connecting
abstract theories to real-world examples or by showing the relevance of the topic to
student’s lives. Visual aids complement verbal instruction catering to diverse learning
styles including visual, auditoryandkinesthetic. They can beused to illustrate the
progression of a topical concept, helping students follow the logical flow of information.
Visualslike charts, graphs, and infographics make data more accessible and interpretation.
Images and visuals can evoke emotions, making lessons more impactful and memorable
for students. Visual aids can be used to present complex problems or scenarios that
require critical thinking and problem-solving skills. They enable teachers to demonstrate
experiments, processes or techniques, providing a practical understanding of the subject
matter. Visual aids can be incorporated into group as students wort together to analyze
and interpret visual content. They can be tailored to suit the needs and preferences of the
students, making lessons more personalized and relevant. Visual summaries or visual
flashcards can be used to recapandreviewkey points, reinforcing learning and retention.
Digital visual aids, including interactive simulations and educational software, can create a
dynamic and teach-savvy learning environment that appeals to modern students visual
aids can enhance accessibility by providing options for students with different learning
needs, such as visual impairments or language barriers. They can be used in quizzes,
polls or surveys to assess students understanding and gather feedback Engaging and
well-designed visual aids can motivate students to be more curious attentive and
interested in the subject matter. By effectively incorporating visual aids into teaching,
educators can create a more engaging and effective learning environment, fostering

greater understanding and retention of the material among students.



4 VISUAL AIDS IN EDUCATION

Visual aids are essential tool in education, enhancing the teaching and learning
process. Here are some common types of visual aids used in educational settings.
Teachers use slides created with software like PowerPoint or Google Slides to combine
text, images, and graphics, making lessons more interactive and engaging. Visual
representation of information such as flowcharts, Venn diagrams, and organizational
charts, help students understand complex processes and relationships.

Bar graphs, line graphs, and pie charts are used to illustrate historical events, or
show the characteristics of objects and places. Educational videos and animations make
abstract concepts tangible and help students visualize dynamic processes form scientific
experiments to historical events Geographic maps are used to teach geography, history,
and social studies, helping students understand the layout of countries regions and
landmarks. Infographics combine text and visuals to present information in a concise and
visually appealing way, making data and facts more digestible. Physical models or props
are used for hands — on learning experiences, such as science experiments or historical
reenactments. Interactive digital boards allow teachers to display and manipulate content
interactively, engaging students in real-time activities. Timelines visually represent the
sequence of historical events, helping students understand chronological order and
context of historical periods. Visual flashcards aid in memorization, making them valuable
tools for learning vocabulary, facts, and concepts Mind Maps organize ideas and concepts
visually around a central theme , encouraging creative thinking and structured thought.
Math Manipulatives are Physical objects like counting blocks, geometric shapes, and
number lines help students understand mathematical concepts through hands-on
learning.

Emerging technologies offer immersive educational experiences, allowing students
to explore virtual environments or interact with augmented content lllustrated textbooks
with visual elements, suck as illustrations, photographs, and diagrams, enhance students
understanding of written content. Digital Interactive simulations allow students to
experiment with scientific processes, simulations, and virtual experiments in a safe and
controlled environment. Visual elements in educational games and apps engage students
in learning though gamification.

Visual aids like bar charts and tables help students organize and analyze data fostering
data literacy skills. Visual arts can be used to teach creativity, aesthetics, and self

expression.



Thus educational software programs often include visual elements to teach subjects like
mathematics. science, and coding. These visual aids cater to different learning styles and
promoteactive engagement, making them invaluable tools for educators to enhance the

learning experience for students of all ages.



5 VISUAL AIDS IN PRESENTATIONS

Visual aids can significantly improve learning outcomes in educational settings by
enhancing the teaching and learning process in several keyways: Visual aids capture
students attention and make learning more interesting.[4;418-435] They provide a visually
stimulating environment that encourages active participation and minimizes distractions.
Complex ideas and abstract concepts are often challenging to grasp through text alone.
Visual aids, such as diagrams, charts and illustrations, simplify these concepts making
them more, accessible and easier to understand. Research has shown that people tend to
remember information better when it is presented visually.

Visual aids create lasting impressions and enhance memory retention, leading to better
recall of learned material. Students have varying learning preferences. Visual aids cater to
visual learners complimenting auditory and kinesthetic learning styles, ensuring that a
broader spectrum of students can benefit from the instruction. Visual aids help educators
convey information more effectively. They can illustrate complex processes display data
trends and provide real-world examples, making it easier for students to grasp the subject
matter. Visual aids encouragestudents to interact with the content. Interactive whiteboards,
digital simulations, and educational games promote active learning where students are
actively engaged in the learning process rather than passively receiving information.
Visual aids complement verbal instruction providing multiple channels for students to
process information. This multimodal approach reinforces learning and comprehension
Visual aids often prompt students to analyze interpret, and draw conclusions form the
visual content. This encourages critical thinking and problem-solving skills and can
stimulate students creativity by encouraging them to design their visual representations or
contribute to the creation of educational content and can connect classroom learning to
real world applications. They demonstrate how academic concepts are relevant in practical
scenarios, making education more meaningful. Visual aids can be used in assessment and
projects. Students can create visual presentations, infographics, or multimedia projects to
demonstrate their understanding, fostering a deeper level of engagement and creativity
and can be adapted to meet the needs of students with disabilities. Features like closed
captions for videos or alt text for images make content accessible to a broader range of
students.

Well-designed visual aids can motivate students by making lessons more engaging and
enjoyable. Students are more likely to stay focused and enthusiastic about learning when

visuals are incorporated effectively. Visual aids are powerful tools that not only make
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learning more engaging and accessible but also support various learning styles, enhance
retention, and foster critical thinking skills.

When used thoughtfully and effectively, visual aids can contribute significantly to improved
learning outcomes in educational Setting when used effectively visual aids can significantly

enhance the impact of verbal communication.

11



6 CHALLENGES AND CONSIDERATIONS

While visual aids can greatly enhance communication and learning, they also come
with certain challenges and considerations that need to be addressed:[5;237-240] One
common mistake is overloading visual aids with excessive text or complex visuals. This
can overwhelm the audience and detract from the main message. Visual aids should be
clear and concise. Not all audience members may have equal access to visual aids. It's
essential to ensure that visual content is accessible to individuals with disabilities, which
may require adding alt text providing transcripts for videos,or using tactile graphics for
visually impaired. Technical glitches can disrupt presentations. Projectors may fail, files
may not open, or internet connections may drop being prepared with backup plans and
practicing with the equipment can help mitigate these issues.

Visual aids can be interpreted differently by different individuals. Its important to explain
and contextualize visuals to ensure that everyone understands their intended meaning.
Visuals can unintentionally convey cultural stereotypes Careful considerations should be
given to the cultural context and potential sensitivities of the audience when selecting and
using visuals, Using visuals that are too graphics, sensitive or inappropriate for the
audience can lead to discomfort or offense. It’s crucial to exercise discretion when
selecting visual content. Spending too much time on visual aids can detract from the
overall flow of a presentation or less. Visual aids should enhance, not dominate, the
communication.

Poorly designed visual aids can confuse the audience rather than clarify the massage,.
Interesting in effective design and layout is essential for the success of visual aids. While
visual aids can capture attention, they can also lose it if not used effectively. It's important
to keep visuals engaging and relevant to maintain the audience’s focus. Visuals aids
created on one platform or software may not be compatible with the equipment or software
used during the presentation. Checking compatibility in advance is crucial. Managing and
organizing a library of visual aids can be challenging.

Proper file organization and storage are essential for quick access and retrieval when
needed. Using copyrighted images or materials without proper authorization can lead to
legal issues. Its important to respect copyright laws, and use visuals with appropriate
licenses or permissions. Different audiences have varying preferences for visual aids.
Tailoring our visuals to the specific needs and expectations of our audience is essential for

effective communication.
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By considering these challenges and addressing them proactively we can use visual aids
more effectively in communication, presentations, and educational settings while

minimizing potential drawbacks.
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7 FUTURE TRENDS

The future of visual aids is likely to be shaped by technological advancements,
changing educational and communication paradigms, and evolving user
expectations.[6;43-52] Here are some anticipated future trends in visual aids:Augmented
Reality and Virtual Reality technologies will play a significant role in education and
presentations. They offer immersive and interactive experiences, allowing users to explore
content in 3D environments or overlay digital information unto the real world. Artificial
Intelligence will enable the creation of personalized and adaptive visual aids. Artificial
Intelligence will enable the creation of personalized and adaptive visual aids. Artificial;
Intelligence algorithms can analyze user preferences and learning styles to deliver visuals
tailored to
individual needs.

Visual aids will become increasingly interactive, allowing users to manipulate and engage
with content. Touch screens, gesture controls, and voice commands will enhance
interactivity. With the growing importance of data in decision-making, advanced of data
visualization techniques will be integrated into visual aids. This includes interactive data
dashboards, real-time analytics, and predictive modeling visuals.

Holographic displays are emerging technologies that can project 3D images into
physical space. They have the potential to revolutionize visual aids by providing realistic
and dynamic holographic visuals. There will be a greater emphasis on ensuring visual aids
are accessible to individuals with disabilities. This includes the use of assistive
technologies and compliance with accessibility standards. Visual aids will be tailored to
individual preferences, allowing users to choose the format, level of detail, and content that
suits their needs. Visual aidswill offer real time translation andsubtitling features, breaking
down language barriers and making contentaccessible to a global audience. As mobile
devices and wearables become more advanced, visual aids will be optimized for these
platforms, enabling users to access information on the go. With a focus on sustainability,
there will be efforts to reduce the environmental impact of visual aids. This may involve
using eco-friendly materials and minimizing energy consumption.

Visual aids will seamlessly integrate with Al-powered virtual assistants like Sili,
Alexa, or Google Assistant, allowing users to access and interact with visuals through
voice commands. Gesture recognition technology will enable users to control and interact

with visual aids through hand gestures, making presentations and learning experiences
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more dynamic, visual aids with facilitate collaborative work in real-time, allowing multiple
users to interact with and contribute to visual content, especially in virtual environments.
Blockchain technology may be used to ensure the security authenticity and ownership of
visual content, reducing the risk of unauthorized use of tampering. Visual aids may
incorporate biometric sensors to gather users feedback, such as eye tracking data or
emotional responses, to adapt content for maximum engagement and comprehension.
Thus future trends in visual aids are driven by the envolving needs of users, technological
innovation, and the growing importance of visual communication in education, business,
and everyday life. Keeping up with, these trends will be essential for those who create and

utilize visual aids in various fields.
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8 SHARING OUR OWN EXPERIENCE OF USING VISUAL AIDS

As an educator, my commitment to fostering engaging and effective learning
experiences led me to explore the dynamic world of visual aids.[7;367-382] Over the
course of my teaching career, | have discovered the immense potential of visual aids to
transform the classroom environment and enrich the educational journey.In this reflection,
| share my experiences and insights gained from incorporating visual aids into the teaching
process. Visual aids have beeninstrumental in capturing and maintaining the attention of
my students. | vividly remember the shift in the classroom atmosphere when | introduced
eye-catching sliders,interactive whiteboards, and informative diagrams. The mere
presence of visuals reignited curiosity, prompting questions, discussions, and a renewed
enthusiasm for learning. One of the standout benefits of visual aids has been their ability to
clarify complex concepts. I've used diagrams to break down intricate processes, charts to
visualize data trends, and images to provide real-world context: These visual tools have
made abstract ideas more accessible, fostering a deeper understanding among my
students. Visual aids have been invaluable in keeping students engaged throughout
lessons. The incorporation of videos and animations has brought history to life, scientific
principles into the realm of experience, and literature into vivid imagery. The classroom
has become a hub active learning where students eagerly participate in discussions
prompted by the visuals before them. Visual aids have allowed me to cater to diverse
learning styles. They provide a multisensory approach, addressing the needs of visual,
auditory, and kinesthetic learners alike. I've witnessed the transformative effect of this
inclusivity, as students with varying learning preferences find common ground through
visual aids. Visual aids have also played a role in assessments. Through presentations
and projects that require the creation of visual content, students not only demonstrate their
understanding but also develop essential skills in visual communication, digital literacy,
and critical thinking. Of course, interesting visual aids has not been without its challenges.
The process demands a commitment to ongoing learning, as technology and tools evolve.
Additionally, maintaining a balance between the use of visual aids and other teaching
methods requires thoughtful planning and adaptability. In retrospect, my journey with
visual aids has been rewarding one. They have breathed new life into my teaching,
energized my students, and allowed me to explore innovate approaches to education. As |
continue to refine my use of visual aids. | am reminded of their incredible a lifelong love for

learning.

16



CONCLUSION

In conclusion visual aids serve as powerful tools in research, education, and
communication.[8;417-422] The significance of visual aids in various domains of human
endeavor cannot be overstated. From research and education to business and
entertainment visual aids have become integral to our daily lives. They transcend
language barriers making complex data and concepts accessible to a global audience.
Moreover, they serve as catalysts for engagement transforming passive audiences into
active participants in the learning process. Visual aids are not just tools for embellishment;
they are the backbone of effective communication. By harnessing the power of visuals,
researchers and educator can elevate the impact of their work presenting information with
unparalleled clarity and persuasiveness. The inclusion of well- designed graphics, charts,
and imagesnot only enhances the visual appeal of documents and presentations but also
solidifies the credibility of the information presented. As technology advances, visual aids
continues to evolve, offering new dimensions of interactivity and immersion. Virtual reality,
augmented reality, and interactive multimedia are pushing the boundaries of what is
possible. In this age of information overload, the role of visual aids in filtering and
presenting data will only grow in importance. In conclusion, visual aids are not mere
embellishments, they are the bridge between complex information and the human mind.
They are the universal language that transcends words and fosters deeper understanding.
Embracing and mastering the art of visual communication is not just a choice but a
necessity in our increasingly visual world.

While we working on our paper we have come to the conclusion that while using
visual aids we should,

e Designing effective visual aids involves adhering to certain design principles ensure
clarity, engagement, and impact. There are some key design principles for visual
aids: Keep visuals clean and uncluttered. elements or key points within the visuals.
If applicable maintain consistency with your organizations or institutions branding
guidelines to reinforce brand identify. By following these design principles, we can
create visual aids that effectively conveyour massage, engage our audience, and
enhance the overall impact of your communication or presentations.

e We should avoid unnecessary details text or element that may details text or
elements that may distract from the main massage. Visual aids should convey
information clearly and directly.

¢ Maintain a consistent design throughout your visual aids
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Use a cohesive color scheme, font styles, and formatting to create a unified look.
Organize information hierarchically, with the most important elements prominently
displayed. Use size, color and position to indicate the importance of different
elements.

Distribute visual elements evenly across. the space to create a balanced
composition.

Avoid crowding one area with too much information.

Use contrast to make key elements stand out. This can be achieved through color
contrast, font weight, or size variation.

Align elements to create a sense of order and structure. This makes visual aids
easier to follow and more aesthetically pleasing.

Utilize whitespace effectively to give visual aids room to breathe. It helps prevent
visual clutter and improves overall readability select colors carefully.

Use a limited color palette that complements your massage and ensures
readability.

Be mindful of color associations and cultural meanings.

Choose readable fonts and font sizes. Use a maximum of two or three fonts to
maintain consistency. Avoid decorative fonts that may be difficult to read. Balance
text and visuals appropriately.

Visual aids should not be dominated by either text or images. Use visuals to
enhance and support the text. Ensure that every visual element serves a purpose
and directly relates to the content Avoid decorative visuals that do not contribute to
the massage. Design visual aids with accessibility in mind. Ensures sufficient
contrast between text and background, provide alternative text for images are use
readable fonts for individuals with visual impairments. Consider the preferences and
expectations of your audience. Design visuals that resonate with their background,
culture, and learning style. Appeal to different senses through visuals. Use images,
diagrams, and even multimedia elements like videos or animations to engage the
audience on multiple levels. Before finalizing visual aids, test them with a small
audience and gather feedback. Make necessary adjustments based on their input to
improve clarity and effectiveness. Visual aids should support a narrative or story.
Arrange visuals in a logical sequence that guides the audience through the content
smoothly. Minimize the use of text on visual aids. Use concise bullet points,

Keywords, or phrases rather than paragraphs. Let visual and the speakers
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explanation convey the details. Use visual cues like arrows, circle, or highlights to
draw attention to specific elements or key points within the visuals. If applicable
maintain consistency with your organizations or institutions branding guidelines to
reinforce brand identify. By following these design principles, we can create visual
aids that effectively conveyour massage, engage our audience, and enhance the

overall impact of your communication or presentations.
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Ghunwdbpnpuljul, twbtujujuduljut gpuljuinmipyut yEpnidnipiniup gnyg kb
wnwihu, np twhwgsuyhtt dbkpnnh Yhpwenudp hpwluwt (Equiut  Jhowduyph
untinddwt b Jkpupununpldut wdkbwwpynibwygbn tnputwljutphg E: Uyt wywhnynid
E ntuwbnnniuwng, nuwbnn-nuwuwpinu, puuwpinu-juwpubt hnpjubkpgnpénipniun
hwdwjuwpwinid: ‘Unp  dhowduypnid  gpubinpliny  dwubwghnwljut  (Equljub
ghubjhpibpt m  Jupnqmpibbbpp bwwgsught - Ukpngp muwbnnibpht
hwtwpwynpnipjnit £ nnwjhu puduwpup swhny hwnnpppulgyty b hwdwgnpswlghy:

Uju qupqugunid L unynpnnubph wtjwpjnipiuit b yuunwupwbunynipjut
qqugnidp, dpwlnid quukny, hblnwgnunbny, dkjuwpwibint b pttwununuljut dnpbkp
wpunuwhwynbint jupnnnipnibtbpp: Qruwbnnubtpp htwpwynpnipnit Bo vnwtinud ny
dvhuyt hwnnpnulgyt) hwdwlniputghtiph htwn, pugnud dwutwghnulju jpughpubtp
puttmplt] wnunbuwghnuljui-gnpswpupuljut whqkptuh opowtwfubpnid, wyl
2]t hptg wpnkpypypu hwuwlwljhgubph hbn:

Muwtnnubpp qupqugunid kb hptug gnpépuljiputph htn dwubtwghwnwljut
1kqyny hwunnppulgdbnt nitbwlnipniuttpp: Lupiwgswihtt wojpwnwipp nununid k
niuwnnubph htiptwlppnipjut tnubwlukphg dkhn:



Ujuopn Uh pwuipp qupqugué tplpubkpnid wug kpku (kqgh puuwduindw hwdwp
wnwewnnyt) tu puquuphy nuuujuiundut dkpnnubp, npnup htwpwynp £ pudwly
htwnlyuy jadptph.

Yunmgwépught  dnnbkgnid  (jEqnit ghwynid ' npyku  phpuljwubtwufui
hEdkunubph dhdjug juyuygdus hudwljupg)

Phpwlwbwlwl  pupguubnipiui  dkpn The Grammer Translation
Method)- Uju Ukpnnp Utq hwjnuh E plin unbunwljut dudwbwlubphg, npp hhdudwsé k
gpuynp puwpquuinipjut b pupbpguinipjut Jpu: Uju phypmid  unynpupup
Juquynud G wbkpuwnbp, npnup niqnué u npnp phpuwjubwlub juwbnuubph
Uowljdwin: Zhupnid piljws bu punniunignidp, ninnugpnipjniup, pipw -jubnipniut
nt  phkpwluwunpttt  hwpniun  wbpunbph  gqpuiynp  pwupguubnipjutt dhongny
ypulnhut: Zhdw wyu dkpnni ogurnuugnpsynid L Uknws (Eqniukpt ntunidwiuhpbynt
hwdwnp:

e Uninhn — jkqulwl Ukpnn (Audio-lingual method)

Uju dkpnnh Enipjniup tpwinwd E, np unynpnnt wpunhwwn junid nt hplhumd |

ownnupn 1kqyny dwjtiwgpnipintup:

e (Proprioceptive method)

Utpngh tyuwunwlt £ dhwdudwbwl wplwinwiph dkg tkpgput) ninbnh
dwhwynnuljub, wwppupubwlub b unqujub - pmulyghwubkpp: Uju  dkpngh
Ynnuuwhgutpp wungnud L, np unynpnntt ntunigdwn pupugpnid whwp £ hp (Egnid,
pulwynp Junupll  oquwgnpsh whptnhww, unyuhul gpuynp wpwgwputplbkp
Juwnwpbhu:

dniulghnw;  dnnbgnid, npubn (Eqmbt  hwinhuwinmd L npnpwlh
gnpdwnnyputph /pniuljghwubtph/ wprnwhwyndwt b hpujwbwugdwt vheng:

o Llgyh ppwyhdwmluyhl niunigmd — Fwbwynp dnwnnkgnid (Situational language

teaching(Oral approach)

ZhduJws L jEqh Junnigwsph dpw: Unynpnnp Yplhumpjut dhongny
unynpnid k wnwykjwgnijiu hwgwju oquruignpdynn puntpt nL

wpunuwhwynmpniuutpp b ppuip wadhpwybu ogurnugnpénid wpwlunhjuynid: Ujuwnky
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putwynp junupp hpojunid E gpuynp funuph Ypwu b wnwybjugniyt npwnpnipnit k
nupdynid uppwubph Yypw, npnup Jupnn tu pnyp iipdt] puttwdnp junuph ppwugpnid:

o [hinnnpnywé wypwlnhliu thnpdwnnipini b/ (Directed practice)

Uju pliypnud unynpnnt wipinhwn Ypluncd £ wpnwhwjnnipniuutpp dhtish
Jtpohtutphu Jbkpjwuhlynptt  wbghp wbbp: Ujuybu wnidnd £ undnpnnh
punwwyuwowpl nt (kqh gynitunipjnibp, vwluyt hwubtnwd Gup Eqyh hhdtwght/
puquyht/ wprnwhwynnipniiubph wjnndwn nhpuybndwbp:

buntpuljunhy] dnwnkgnid. 1Eqnil hwinhuwinwd k unghwjuljuh
hwpwpbpnipjniuutph untnddwt n hwunmwwndwu gnpshp:

[innulh Ukpnn (The direct method)

Lwhiwwnbuynid E, np ownmwp (kgnitt niunigutymd b dwyptuh (kqyh tdwl,
wjuhipl htpp, unynpkgutint ypnghut wugugynid £ hktg onmwn (Eqyny, hull duypkuh
1kqyh ogquuwugnpénidtt wyn pupwgpnid wpwybjugniyiu pugunynid k' Ubkpnnh
gqunuthwupp onnwp 1kquh <<ptwjuti>> jnipugnidt , hisytiu dwypkh 1Eqyh nbwpnid:

o Zwonpnuwlwihnipyul Ukpny (The series method)

Punwyuywph hwpunwgnud hwonppupwp juwnwpynn gnpsnnnipnibtbpb
wupughwn Yplukny:

Op. Uukt wpwnunn bu wpplwimd bl dudp 7-hb, nquip bl phngniind,
hwqunud td, twppwdwonid b, updnd b, gunid nupng, nwutphg htwnn puytptutpnyg
hwjwpynmid Gup b wpi: Uju tnyt ophtwlp Ywpkih b oquuwugnpsdt] wmwppbkp
dudwtwlwdlttpny wykjh jwy npugdut hwdwp:

o Jnuwlgwlwi niunignid (Communicative language teaching)

Lwhiwwnbunid L nmumdbtwuhpynn  jkqh  oquiwgnpénidp  nsy  dhuyl
hwtdtwpwpnipniutbp juunwpbnt wb quuujuunnnh b dniu unynpnnubph hkn
othytnt hwdwp: Uju tbpwenid E wyiyhuh ptnbkpulnhy qupdnipmniuutp, huswhuhp
&u Ephjununipynibiubipp, nEpwuuntpp, pdpuwghtt wprunwbpbtpp b wgb:

o Lahnumiibgyph Uko (Language immersion

Utpnnt ogunuugnpdynid £ nnuppuljut nupngnid, winwyg puokiny kplyjkqynipjui

(phihtgyhqd) wwppbpuyp  pupngulub spugpny  twpwnbujws  wewpluibpl

11



niuniguibiny ownnwp 1Eqyny: Unyuhull dwypkuh 1kqyny puptpguinipniup ujunid i
onnuip 1Eqyny Jupnunt thnijh mtgubkinig htivn:

o Lpnipjulb Jkpnn (Silent Way)
Uju nwypnid ntunighstt wybkih owwn jpnud k, pwtt jununid: Upunnwuwbinipiniip
unynplgutiny nuppulut pyuuwpwbubkpnid, ntunighst ogurnugnpénid £ nwpunbuwy
gnitwynp wnjniuwlutp, npuntn wdku dh gnyyup fud tpwtp dh hgnih Ba tywbwlynud:

Uju Swbwyuphny k) unp puntp kb ntunigutidnid:

o Fhwlwl Ununkgnid (Natural approach)
Clioup npynud £ wyt hwuljugnipjut Ypw, np unynpnnp Jupnn £ unynpl) wdkh
hus: Swtjugws unp nwu whwp £ hhdudwsé thuh twhunpy npuuh Jpu b (huh dwwngkih
nipugdwt hwdwp:

o  Dhghlwlul wipdwgquipdwi Ukpnn (Total Physical Response)

Unwohtt thnymid unnpnniubpp wwuuhd phjund b iympp wowbg wyh
oguugnpskint: Gpypnpny thnynud tpuwbtp whwp b wpdwquupttt npny puntph,
huwwnljuwtu puykpht, ophtwl, npuip Juwmwpbny: G dhuyt wyu Gpynt thoyp
hunpwhwpbinig htwnn vhwytt unynpnnutpt hptup Eu gnpéwsnid jnipugpus wynipn:

e YGuppuym U wwwdbini Jkpnn (Teaching proficiency trough Reading and

Storytellin

Zudwpynud £ dhghjuljut wpdwquiupdwt dkpnnh upwdniy: Twuwdwinnnp
hwpniun punwwwowpny thnpphly yuwwnunipiniutp Eywndnid unynpnnubpht, hknn
k| hupgbp nmwhu wundmpyut Jepupkpu: dipohtiutpu whwnp £ yuunwupwuki
hwpgkphti ogunuugnpsdtiny yniph punbkpp:

o “Mnguw Ukpnn (Dogme language teaching)

Uju dbpnnp hpwdwpdmd k jEqh niumgdwt pupwgpnid nplk puuwghpp
oquiugnpdkinig  ohonunplnm]  puuwjwinnn-unynpnn  othmdp: Niunignpuiljul
Wynmiptpp, npnughg whwp L ogungh unynpnnp hkug hp Ynnuhg unbnddus gyniptpp
whwp k hukb:

Zuyuwunwth wjwq nupngubpnid, junwpbny ntundbwuhpmipnittbp, Jupnn
tup wubky, np wqkpkt (Eqyh ntunigdw hwdwp wnwetwhbpp upunpynid Et wninhn
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dujtwgqpnipiniuubnh wbpunhwwn junidubpp, dwutwynpuwtu hd jupshpny wyuwnbn
htwpwynp k tkpjuyugut) hbnbyjuy Epynt hEinhttwljwyht dbpnnutpp.

o  Dhduilkpnh dkpnngp (Pimsleur method) hhuujwé b wninhn dwjtwqpnipiniubinh
oquuugnpodwl Ypu: dhpohuibipu wuwnmhdwuwpwp pupputnd kb, wdkt whqud
ubpunistinyg wljnhy tunp punwyuown:

Inljnuinp Mhdujkph dbpnnh hwdwdwyt onwp (Eqnitkph nrunidbwuhpdwt
nuupupwgp wupnne woliwuphmd hwjynith E npybu wninhn guuptpwugubph
wdbbtwnwpwoquoen: Uju ninnus E dudwbwljuljhg dwpnnil, nd htwpwynpnipnii
sniih owwn dwdwbtwly dwhuubk) qpptph ypu: Ujuntwdbuwgthy, nw hhwtwih £ wwppbkp
dujuppuljubpnd (Egnittp unynpbjnt hwdwp: 8nipwpwiynip nwuptipwug punjugus
t 30 nwuhg “jnipwpwbgnipp 30 pnyk: Inljunnp Mnp Chduikpp wunnd k, np dwpgnt
ninbknp 30 pnuyth pipugpnid wdkbwwpynibwybn nknkjunynipniat £ unwbind;

Fninp nuupupwgtbpp wmbnh G niubtnd hunbpwlnphy dluny, npnbn pnip
wudhowlwunpkt ukpgpuydus Yihutp, wjiytu np oninny Ywupnnubwp hwupguby,
pugwwnpk), hunnpnulgyt), wjuhpt. onnwp tplpnd, onwpbtplpyu punupwghubnh
opowtinid ynwnkughwy dwpn qquy:

Ujuop nw wugitpkuh ntunigdw dhwly dkpnnu E, npp hhdugws k hhonnnipjut
niunigdwt hbnhtwluyht, wpunntwgpdws b dhowqquyinpt punnitdus mbjuhlugh
dpw, nph oguuwgnpénidp hwipmnip vinnu tpwohuhp £ wwwhu wyt wdkuh, huy goip
unynpnid kp fjunpp wughp:

Uuqikpkuh gbpwpwug wmhpuybnnd - Ytwuptpwg, npp unbndyt] £ huwnnly
nniuwkqnt ogunwugnpénnubph hwdwp, nypbp wpnkt unynpnud B, fud nypbp npnoky
ku hupunipnyt ujut] mhpuwtnk] whq kpkuh:

Twuptpugh wunnwghwjnd, npp Jupnn Gup jul) wmiddwp b wnwg gpungdwly,
wuynud k.

«Ujdd whqikpku (Eqnit mhpuybtnbint hwdwp quuwgpptp ntunidbwuhpbnt
wihpwdbonnipinit shw: Utnud kjuby b Ypluky, july b junuby »:

Uninhn nuuptpugp wdpnnonipjudp twpwwnbudws k45 dud huptwniunigdwt
hwdwp  punlugus 90 nuuwdudhg 30 pnuk: 2bp juinhpt E nopwnhp juby b wik) wyb
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wuklp, hiy wund ki hunnppuuplibpp — qgnuonpkl wpnuwuwibing wpwewplyny
huginiutbpp, puntpp b twpwnguunipniutp:

Uliqkpkih popnp nuubpp Yphhophtwlpymd kb kpym pubwunubitph Ynnuhg
nniuwunu Uklp, npp pugunpnid b mwphu b dkq wnwgwnpuiiplibp, b pihly ununnp
puhl wlqhwugh, wpunwuwubny pnnp §ppwlut hugmitbtpp b Gpllununipinitubpp
pptug duypkuh (kqyny:

Ultqitpktu inuwljgujuts (kqyh pwpdpnpul] nhpuybndwt hwdwp junphnipy £
npynid opwljuwlt wwpwnby ny wykh, put Ukl nuu, puyg wyju nuup whwp k dowldp
hwpjnip mnlnuny: Udkih wpnynibwdbn niunidbwuhpnipjut hwdwp wdbih quy Edky
nuu whglugub) opwljw Eplnt wiqud " wnwynunyut b bpklnjut: Uhwyt wyn nlwypnid
Jupnn kup wuguk) hwenpny nwuht:

Twuptipugh wjwpwunhg hbnn gnip hwunwn jhdwbwp b, pugupdwuljuybu
wnwbg btpluwnbnt, dkp junupmid foquuwugnpstp dnwn 1500 puntp b hbEownnipjudp
Jyuqutp wiqikptuh vh puth hwpnip pnuwlguljut Yntunpnijghwkp:

o  Uhoky Pnudwup dkpnn (Mishel Thomas Method)

Uju pp dbkp utkpwenmd b puwuwpwinmd wpwés dh  owpp wninhn
duwjuwgpnipinitubp, npubn qpuuwjwinnnt wownnd £ oGpynt ungnpnnh hbw,
pugunpnd tputg phpujwiwlwt juiuntubpp, unynpbgunid punwghwunnipnit b
hwtudtwpwpnipniutbp nuhu: Lunnp huptwpkpwpwp thpunynid £ nyuuwwpngtuh
Uke unubuny fudpmd woptunbynt nupunpmpnih:

Ujuwpuny,  Ywpnn  &bp  UQwwnk, np gubjugws  dbpny  nith o pp
wopwybnipniuibptt nu phpnipniububpp: Ubpnngubtph pbnpmipniop jupedus b ooy
Uyl v quh eunadhg, w tub wywbpubph wwphpaht b wihwnlt
wnwbdtwhwwnlnipiniutitphg, ghnbihputph dwjupguljhg:
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QLNOb 2.
OrruvuytLh FUU MPUULECE UGEN Y GPTUNUUUER

Ujdd ubpluyugubd wjug nupngnid hpujubugdws b hwennjwé nuubtphg
Uklp whqbpkb (kqlh npuuwduinnd Mhdubph dipagnl, wjunbn wowlkpunubkpp
htwpwynpmipmit kb mukgh] wniphn  Awjbwgpnipinitibph  oguugnpduwdp
qupgugul) hpktg pwnwwywowpp: twuh phdwb E tnk) Travelling to London, nph
wnlinnnipjniup 45 pnyt k:

Yuuh byunuljubph b kol

w) unynpk) wpunwhwjnt) dnpkpp phdwgh onipg;

p) oqginugnnsét] phduyh punwwywownpp pttwpldw dke;

@) unnwtiw unp nkntlnipniuutp ptdwgh onipy;

1) wuthntht] uinwugus ghnkjhputpp:

Yuuh Jhponid wowlkpunikpp whwnp E jupnnubugh'’

w) oquwugnpék] phUdwjht Ykpwpbpynn puntptt nt wpunwhwjynmpmnibaubpp
puttupluwt dkg;

p) wpnwhuwynt] dnptpp phdwgh onipg;

q) Yhuky pbdwh  pmpe Adkpp  phpws  thnpdu i ghubhpubpp
hwdwnwuwpwughtbph htwn:

Twuwuiundub wyu dkpnnh hpupnipjudp wowlbpnubpp yhwnp E unpuybu
niunidbwuhpkht "Travelling” ptdwjht yEkpwptpnn puntpp:

Quup  Gwhudnpmdp b wihpwdbon  wwpwquubph ko bk
wnippntjuquplhsp,  wpojkunpp, - hwdwlwpghsp,  wwunwetbpp,  pupunbpp,
dwplybpukpp: Lipjuyugttp nuuh ptpwugpp.

1. Yuquuljbpuyswljut wyuh:

2. Unnwqpnh ( Brainstorming )

Let us see what you know about London.

Uju ukpnnp ogunid £ ntunigshtt wmljinhugut) wowjkpinutpht, wupqgby, pk hts
ghwnku wowljkipnubpp Wyniph dwuht: Uswljbpnubpp hwnnppnid Gu pughwtnip
wnyjutkp Lnungnuh dwuht:
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3. Stuwhnjnjulh phunnud b putiwynid: ( Watching and discussing )
Upwljtpnubtpp gphuimd Bt wmbuwhnnuly Lntunnuh wbuwpdwt Juypbph
dwuht, wytnithtnl putwplnid nkuwsn:

4. Upuyntph ghunud: Upwljkpnubpp ghuinnmd Gu ujuynbp Lnunnth nkuwpdwut
Juypbpny b thnpdnud Gu hpwhtb) uyjuynhtt yunlbpuwsd quypp: Ujunithtnb uinnignid G,
wipynp &hown b Ynwhb) Juypp (Check yourself'):

5. Ugjuwnnwtp qniygkpny ( Pair work ): Uswltpwnubtphg dbkyp wunid E nplk
nbuwpdwt Juyph wintl, dntup’ quind b nplit pun, npb hiy np Yepy qnignpnynid &
wnjuy Juyph htin ( Associations ): Ophliwly’

Madam Tussaud's = waxworks

Palace of Westminster = Big Ben, huge bell

Piccadilly Circus = cinemas, theatres, etc.

6. Upjuwnnwip pupwinbkipny ( Card work ): Upwljkpunubphg dkyp upnnid £ pupunh
Jpw npjus nkuwpdwb Juyph Wupugpnipmiup, dniup jpwhmd b np nkuwpdwb
Juyph dwuhl k unupp:

7. Upuwltpwnutpp ubpjuyuginmd bt twhiopnp wwwnpwuwnws wmbuwpdw
Juypbnh tjupugpmipnituutpp, gnigunpnid yuwuwnwnubp (Describing ):

8.Upwljipnutpp nhuinnid Gt whuwhnnduly Gphwth dwuhtt b pubwplnid
(Watching and discussing ):

9. vdpuyjhtt wphtwnwtp ywuwnwnutpny ( Group work ): Niunighsp pudwunid
nuuwpuwip tpynt pudpbph: vdpbipp gpnud Bt yuwuwnwntbphtt Tnugnuh b Gplwth
nbuwpdw Juypbkpp gnitwynp dupltpubpny:

10. Uplmuwnwbp hudpkpny ( Group work ): Uju Ynsynid E "Praising” ( gnyky):
Tudpbiphg Uklp gnynid £ Bpliwbp, djniup Lotmgnbp:

11. dtpohtt hwuipduwpwlnipniup Ynsynid k « Epuljnipuuupbps(" Guides"):
Snipwpwisinip fudphg plwnpdnid o Gplnt kpulnipuwduipibp Tnugnth b bplyme
Bplwh onipg: Lpwtip whwnp k ukpluyughbt punupubkpp:

11. twuh Jbponid wdthnthnid G unpnipynibtibpp: Nrunighsp quwhwnmd k

wowltpnubpht, hwtdtwpupnid mbwjhtt wytwwnwtpp:
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Ujuyhuny, wuqikpkh (Eqyh ntunigubdwb jupbnpugnyt yuwhp qu unynpnnht
unbnbjunpnipjut hnjowbgdwt tnubwlu b, wy JEpy wuws junupp Jepupbkpnd
niunigubidwt  dbkpnpuwpwinipjutn: Uugikptt (kqyh nmunigubdwt  JEpupbpjuyg
wnbnklnipniuttpp dkq hwuby Gu nphnliu hhtt dwdwbwlubphg, vwljuyt wjuon wyt nith
pujuliwbwsuth S wnwpwenid:  Mumgwiudwb  pnjnp dbpnnubpp Jupbh k
wuylwiwuinpkh nuuwljupgl] jupws htnlbyug kpym hwbqudwbpitphg oy &
gunuynid ntuniguidwt JEunpnunid b wpnnp hwdwpynud £ wyn (Eqnit duypkuh (Egne:
Unwgoht dnnbkp punpnoynid E Epynt dninkgnidubpy, tpp niumguidwt jEunpnund

guuynid k jud wowlpunp, jud ntunighsp:
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B UYUsNkE3NhL

Udthnthtjny wpounwtpp, qujhu tup wyt tqpuljugnipjul, np tnpupupuljut
wnthiininghwubpny hwdwpdws wyju nupnid onnwin 1kqyh puuwjuundwu pnunhpubkpp
unp dwpunwhpwdbpubp bt wowownpnud wpnh wbuwpwbtbpht: Lhqyniunigdwt
pupwgpnid Jhpunynud ki wmbnkjunduljut tnp wkjuuninghwttp, thnpd L wpynid
Uowlj i nt nwuwwndwt unp dukp, Ukpnnubp, dnnbgnidubp b wyjh:

Zhknwugnuuljut wyjpwnwip Juwnwpbihu Bjutp wjt Eqpuljugnipjub, np
utppnhhoju Yhwnkpp twjwt ntip B punnid onnwip 1kqyh nwuwuwundwt pupugpnid
wnwppbp Uninkgnidubp b dkpnnubp Yhpwnkjhu:

e ‘Inljuinp Nhduiph dbkpnnh hwdwdwjt onnwp (hkqniubph nrumdbwuhpdwi
nuupupwgp wdpnne wohiwuphnid huwynth £ npybu wninhn nwupbpwgutph
wdbbwnwpwsqusp: Ut nmiqnjus £ dudwbwlulhg  dwpnmb, ng
httwpwynpnipnit snih pun dudwbwly dSwihuuby gpplph Ypu:

e Ubkpyumidu wykh dbké hbEnhtwlnipmnit &b Juybnud  inpupwpulut
wnbkhiininghwutph hhdwt Jpu dbwynpjws hwdwguwuguyhtt wnpmniptbpp,

nnnup untiiwbu onnwun 1Egniutnh ntunigdwtt wnnnibwdtn vheong Lu:
pnup juy D 1&q n g Y ong
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INTRODUCTION

Classroom management, often considered the cornerstone of effective teaching and learning, is a
dynamic and multifaceted concept that transcends the traditional notion of maintaining order. It
is both an art and a science, requiring educators to orchestrate an environment where students

receive knowledge and actively engage in its acquisition.

In its essence, classroom management encapsulates the very heart of pedagogical excellence. It
represents the delicate balance between structure and flexibility, where educators artfully design
a learning space in which each student's voice can be heard, ideas can flourish, and challenges
can be met with resilience. It is a symphony of strategies and techniques that harmonize to
nurture active student participation, foster academic growth, and sculpt an atmosphere conducive

to meaningful learning [5, 105].

In our ever-evolving educational landscape, the role of classroom management has undergone a
profound transformation. No longer confined to the mere enforcement of rules and discipline, it
has emerged as a holistic approach that places equal emphasis on compliance, engagement,
critical thinking, and emotional well-being. Today's educators understand that effective
classroom management is not achieved through control alone but through cultivating a
supportive and empowering environment where students feel safe to explore the depths of
knowledge [4, 45].

Our research work consists of an Introduction, Chapter 1(The Impact of Classroom Management
on Educational Outcomes), Chapter 2 (Personal Approaches to Classroom Management and

Organization in English Education), and a Conclusion and References.

Throughout this research, we embark on an exploratory journey into the intricate realm of
classroom management. We dissect its key components, unravel the philosophy and psychology
that underpin its strategies, and offer practical recommendations for educators seeking to

transform their classrooms into thriving learning hubs. We delve deep into this critical facet of



education, emphasizing that classroom management is not just about maintaining order; it is the

foundation upon which the educational journey is built [10, 122].

As we navigate the nuanced landscape of classroom management, we uncover its profound
impact on various educational outcomes, including student achievement, behavioral
development, teacher satisfaction, student engagement, lifelong learning skills, and holistic

development [5, 12].

We explore the symbiotic relationship between effective classroom management and these
outcomes, highlighting how success in one area reinforces success in the other.

Furthermore, we dive into the dynamic interplay of classroom management components. From
setting clear expectations to fostering positive teacher-student relationships, mastering time
management, aligning instructional practices, embracing adaptability, and promoting
consistency, each element plays a crucial role in creating a harmonious and effective learning

environment [3, 45].

Additionally, we explore the role of emotional intelligence in classroom management,
emphasizing its significance in building trust, supporting emotional well-being, and de-escalating
tense situations within the classroom community. We explore the importance of establishing
classroom routines, behavior management strategies, crisis management, and parent-and-

guardian engagement [6, 82].

In conclusion, this chapter serves as a comprehensive introduction to classroom management. It
underscores its transformative power in education, emphasizing that effective classroom
management is not just a means to an end but a journey that fosters the holistic development of
students and enriches the teaching experience. As we delve deeper into the subsequent sections,
we uncover the intricacies of each classroom management component, providing educators with

valuable insights and practical guidance to cultivate thriving learning environments [7, 62].

Classroom management plays a pivotal role in shaping the educational experience and has far-
reaching implications for students and educators. Its multifaceted and profound influence extends
to various educational outcomes, making it a critical component of effective teaching and
learning [2, 2-8].



The conclusion sums up the results of our work.

References provide us with the life-real sources we have referred to while working on our paper.






CHAPTER 1

The Impact of Classroom Management on Educational

Outcome

Classroom management encompasses the strategies, techniques, and practices educators employ
to create and maintain a positive and productive learning environment. This environment is the
foundation upon which educational outcomes are built, making it imperative to understand the
depth of its impact [2, 88].

1.1 A Comprehensive Introduction to Classroom Management

One of the primary ways classroom management influences educational outcomes is through its
effect on student engagement. When a classroom is well-managed, students are more likely to
feel safe, comfortable, and motivated to participate actively in the learning process. Conversely,
poor classroom management can lead to disruptions, distractions, and a lack of student
engagement, ultimately hindering the acquisition of knowledge and skills [8, 55].

Furthermore, classroom management directly affects student behavior and discipline. Effective
management strategies can help prevent and address behavioral issues, fostering a positive
atmosphere where students can focus on learning. In contrast, inadequate classroom management
can result in disciplinary problems, disrupting the learning environment and detracting from

educational outcomes [7, 55-59].

Additionally, classroom management plays a significant role in promoting inclusivity and
addressing diverse needs within the classroom. Skilled educators use management techniques to
create an inclusive environment where students feel valued and supported. This inclusivity
enhances educational outcomes by ensuring all students have equal learning opportunities and
resources [3, 12-13].



Moreover, classroom management influences the overall classroom climate, which, in turn,
impacts students' emotional well-being and mental health. A well-managed classroom promotes
a sense of belonging, reduces stress, and fosters positive relationships among students and their
teachers. Such a climate improves emotional well-being and educational outcomes[1, 100].

Educators themselves are not exempt from the effects of classroom management. Effective
management can reduce teacher stress and burnout, allowing them to focus more on instructional
planning and delivery. On the contrary, poor management can lead to increased teacher stress,
making it challenging to provide high-quality instruction and support to their students [2, 100].

In conclusion, classroom management is a multifaceted and fundamental aspect of education that
profoundly influences various educational outcomes. It shapes student engagement, behavior,
inclusivity, and emotional well-being and even impacts the professional lives of educators.
Recognizing the significance of effective classroom management is crucial for creating a
conducive learning environment and fostering positive educational outcomes for all stakeholders

involved in the educational process [8, 120].

1.2 Effective Classroom Management and Student Achievements

Effective classroom management is the cornerstone of a successful educational experience, with
a profound and nuanced impact on students' academic achievements. A well-managed classroom
goes beyond the physical arrangement of desks and chairs; it encompasses a dynamic blend of
strategies, routines, and interpersonal skills that create an atmosphere where teaching and

learning can thrive [4, 111].

In such a classroom, students step into an environment carefully crafted to minimize distractions
and foster concentration. Neatly arranged desks, organized instructional materials, and
thoughtfully designed learning spaces create an ambiance that invites students to focus on the
subject. This emphasis on a structured environment promotes a mindset conducive to academic
success [20, 55].



Moreover, effective classroom management is synonymous with active student engagement.
Educators who excel in this regard skillfully capture their students' attention and maintain it
throughout the lesson. They accomplish this through the establishment of clear expectations and
consistent routines. These predictable patterns allow students to channel their cognitive resources
toward learning rather than deciphering classroom dynamics. Consequently, students are more
inclined to actively participate in class discussions, ask questions, and enthusiastically delve into

their studies.

One of the critical benefits of proficient classroom management is the minimization of
disruptions. Educators promptly and adeptly addressing disruptive behaviors ensure that valuable
instructional time remains uninterrupted. This uninterrupted time equates to more opportunities
for teachers to delve into the subject matter, clarify concepts, and provide in-depth explanations.
This, in turn, contributes to a deeper understanding of the material and greater academic progress
[9, 122].

Effective classroom management extends to clear and consistent communication between
teachers and students. Educators convey their expectations, guidelines, and academic objectives
transparently. This clarity empowers students to take ownership of their learning journey, as they
know precisely what is expected of them academically and behaviorally. The result is a
classroom dynamic characterized by a shared sense of purpose, where students and teachers

work together to achieve educational goals [8, 11].

Positive reinforcement, a pivotal element of classroom management, is crucial in boosting
student achievement. When teachers use praise and rewards to acknowledge and reinforce
desired behaviors and achievements, they motivate students to strive for excellence. This positive
feedback loop fosters a sense of accomplishment, encouraging students to set higher academic
standards for themselves and to take pride in their educational achievements [1, 110].

Furthermore, effective classroom management empowers educators to provide individualized
student support. When classrooms are well-organized, and disruptions are minimized, teachers
can allocate more time to address the unique needs of each student. This personalized attention
can include additional help for struggling students, tailored explanations, and differentiated



instruction. Conversely, high-achieving students can be challenged with enrichment

opportunities, ensuring that every student's academic potential is fully realized.

Lastly, proficient classroom management contributes to the emotional well-being of students,
reducing stress and anxiety levels. In an environment where students feel safe, respected, and
supported, they are more likely to approach their studies with confidence and a positive mindset.
This emotional well-being is intricately linked to academic success, as students who are less
anxious and stressed can dedicate their mental and emotional resources to their studies, resulting

in improved academic performance.

In conclusion, effective classroom management is a multifaceted and finely-tuned orchestration
of strategies and practices that create an educational environment where students can thrive. It
optimizes the learning environment, promotes active student engagement, minimizes disruptions,
fosters clear communication, provides positive reinforcement, offers individualized support, and
contributes to students' emotional well-being. As a result, it plays a pivotal role in enhancing

student achievement and laying the foundation for a lifelong love of learning.
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CHAPTER 2

The Dynamic Components of Classroom Management

Classroom management isn't solely about enforcing rules; it's also about fostering the
development of positive behaviors and social skills in students. When educators promote respect,
cooperation, and empathy, students excel academically and become responsible and well-
rounded individuals. Classroom management is a platform for teaching students valuable life
skills, including self-discipline, conflict resolution, and teamwork, which extend far beyond the

classroom.
e Teacher Satisfaction

Classroom management significantly impacts teachers' job satisfaction and overall well-being.
Educators who can effectively manage their classrooms experience reduced stress and burnout.
With a well-managed classroom, they can focus on delivering high-quality instruction and
supporting their students' growth rather than constantly dealing with disruptions or behavioral
issues. Ultimately, a well-managed classroom contributes to increased job satisfaction and

promotes a more sustainable teaching career.
e Student Engagement

Engagement is a critical driver of learning. A well-managed classroom cultivates active student
engagement by creating a safe, respectful, and participative atmosphere. Students are more likely
to engage in discussions, ask questions, and explore topics when they feel comfortable and
respected. Effective classroom management encourages students to take ownership of their

learning, fostering intrinsic motivation and a genuine passion for acquiring knowledge.
e Lifelong Learning Skills

Beyond academic achievement, classroom management is crucial in nurturing lifelong learning
skills. Students who experience effective classroom management develop skills such as time

management, organization, and self-regulation. These transferable skills empower students to
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become independent, self-directed learners equipped to thrive in diverse educational and

professional contexts.
e Holistic Development

Classroom management contributes to students' intellectual, emotional, and social growth. It
gives them the tools to become responsible, respectful, and resilient individuals prepared for

life's challenges.
e The Symbiotic Relationship

The relationship between classroom management and educational outcomes is symbiotic.
Effective classroom management enhances educational outcomes, and positive academic results
reinforce effective classroom management. It is a cycle where success breeds success, creating a

virtuous circle of learning and growth.

2.1 The Art of Creating an Effective Learning Environment
To create a healthy learning environment, the following points should be considered.
e Clear Expectations:

Clear expectations are the foundation for effective classroom management. They provide
students with a roadmap for behavior, performance, and participation. When students understand
what is expected of them, they are more likely to stay on track, engage in meaningful learning,
and respect the established norms.

e Positive Teacher-Student Relationships

Positive relationships between educators and students are the glue that holds the classroom
together. These relationships foster trust, open communication, and mutual respect. They create
an environment where students feel valued and supported, making it easier for educators to

manage behavior and promote a positive atmosphere for learning.
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e Time Management

Time management in the classroom is about making the most of limited instructional time.
Effective time management ensures that instructional time is used efficiently and that students
remain engaged throughout the lesson. Educators who master time management can deliver

content effectively, address questions, and maintain a brisk pace that prevents disengagement.
e Instructional Practices:

Instructional practices encompass educators’ methods, strategies, and techniques to deliver
content and facilitate learning. The alignment of instructional practices with classroom
management is crucial. Engaging and differentiated teaching methods can captivate student
interest and minimize behavior disruptions. Conversely, misaligned instructional strategies can

lead to disengagement and classroom management challenges.
e Adaptability:

Adapting to changing circumstances and student needs is a hallmark of effective classroom
management. Educators who can pivot their strategies based on the dynamics of the class,
individual learning styles, or unexpected events are better equipped to maintain a productive
learning environment. Adaptability also involves recognizing when to modify expectations,
respond to behavioral issues, or introduce new instructional approaches in real time, fostering an
atmosphere of flexibility and responsiveness that enhances the overall learning experience for

students.
e Consistency:

Consistency is the thread woven through all classroom management components. Consistently
applying clear expectations, positive teacher-student relationships, time management, and
instructional practices are key to creating predictability and reliability in the classroom. When
students experience consistency, they feel secure, knowing what to expect and how to navigate
the learning environment effectively. This sense of security reduces anxiety and promotes a
sense of belonging and trust within the classroom community. Moreover, it allows students to

focus their cognitive and emotional resources on learning rather than expending energy adapting
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to constant changes or uncertainties. As a result, a consistent classroom fosters an atmosphere
conducive to deepening comprehension, critical thinking, and meaningful engagement,
ultimately facilitating educational goals. Additionally, a consistent approach to classroom
management is a model for students, demonstrating the importance of reliability, responsibility,
and commitment to their educational journey. By embodying these values, educators inspire
students to carry them forward into their academic pursuits and beyond, nurturing a foundation

for lifelong learning and personal development [8, 111].
e Emotional Intelligence

Emotional intelligence, or recognizing and managing emotions in oneself and others, is a
valuable asset in classroom management. Educators with high emotional intelligence can
empathize with their students, understand their emotional states, and respond sensitively. This
skill helps create a supportive and empathetic classroom atmosphere where students feel safe
expressing their feelings and concerns. Additionally, educators with solid emotional intelligence
can effectively de-escalate tense situations, defuse conflicts, and promote a sense of emotional
well-being within the classroom. By modeling and encouraging emotional intelligence, educators
empower students to develop their emotional awareness and interpersonal skills, enabling them

to navigate challenges, build positive relationships, and thrive academically and emotionally.
e Classroom Routine

Establishing consistent classroom routines can contribute significantly to effective management.
Patterns provide structure and predictability, reducing anxiety and disruptive behaviors. Whether
it's a morning greeting, a designated time for questions, or a routine for transitioning between
activities, these predictable patterns can help maintain order and create a sense of security for

students.

Furthermore, well-designed classroom routines have several additional benefits. First, they
optimize instructional time by minimizing the time spent on managing transitions and explaining
procedures repeatedly. This ensures students receive maximum engaged learning time during

each class session [9, 100].
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Second, routines help students develop self-regulation skills. When students become accustomed
to the established structure, they learn to manage their time and behavior within that framework.
This fosters a sense of independence and responsibility as they understand what is expected of
them during various parts of the school day.

Additionally, classroom routines can serve as powerful tools for differentiation and inclusivity.
Educators can ensure that all students can participate comfortably by incorporating flexible
patterns accommodating diverse learning styles and abilities. For instance, providing multiple
options for how students can ask questions or access resources can make the classroom

environment more accessible and inclusive. [5, 55]

Moreover, routines contribute to developing a positive classroom culture. Students who know
what to expect are likelier to feel safe and secure. This, in turn, enhances their willingness to take
risks, ask questions, and engage actively in their learning. A well-established routine also
reinforces the sense of community within the classroom as students learn to cooperate and

collaborate within the structured environment.
e Behavior Management Strategies

Classroom routines are crucial for effective management. They offer predictability and structure,
reducing anxiety and disruptions for students. Additionally, they optimize instructional time,
foster student self-regulation, support inclusivity, and contribute to a positive classroom
atmosphere. Educators must be flexible in adapting routines to changing needs. There is no one-
size-fits-all approach, and tailored performances are key to success.

e Crisis Management and De-escalation:

Occasionally, situations may escalate to the point where crisis management is
necessary. Educators should be trained in de-escalation techniques to handle
challenging behaviors or emotional outbursts calmly and safely. These skills protect the
well-being of all students and help maintain a productive learning environment once the

crisis is resolved.

e Parent and Guardian Engagement
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Collaboration with parents and guardians is another dimension of classroom management.
Establishing strong communication channels with families can help educators gain insights into
students' backgrounds, interests, and needs. It also enables parents to support their child's
learning at home. Regular parent-teacher conferences, newsletters, or online platforms for

updates can facilitate this vital partnership.
e Professional Development and Continuous Learning

Classroom management is a skill that can be continually refined and improved. Educators should
engage in ongoing professional development to stay updated on best practices, new strategies,
and educational research. Networking with colleagues and seeking mentorship opportunities can

provide valuable insights and support for professional growth in classroom management.

Thus, we can see that effective classroom management strategies are to create a positive
atmosphere where students can focus on learning and enjoy the educational process [2, 120].

2.2Personal Approaches to Classroom Management and Organization

Classroom management and organization in English education is not merely that of maintaining
decorum and order; it is the art of creating a dynamic and engaging environment where language
learning flourishes. As an English teacher, my journey in education has been defined by the
continuous exploration of strategies and techniques that transcend conventional classroom
management. This chapter delves deep into my personal experiences and approaches in
managing and organizing an English classroom, illustrating how these methods have shaped the

language learning experiences of my students.

Language, the conduit of expression and connection, carries a unique set of challenges and
opportunities. Effective classroom management in an English language context involves
establishing behavioral norms and cultivating a supportive, immersive, and communicative space

where learners can confidently and authentically develop their language skills.

Throughout this chapter, we will share specific strategies, real-life examples, and insights from
years of teaching English. These approaches encompass setting clear language expectations,

fostering positive teacher-student relationships, optimizing time management in language
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lessons, adapting to the ever-evolving language needs of students, maintaining consistency in
language learning routines, and utilizing behavior management strategies tailored to the

intricacies of language development [1,100].

This chapter aims to shed light on the nuanced and dynamic nature of language learning
environments by delving into these facets of classroom management within English education.
Through these personal experiences and detailed examples, we hope to provide a comprehensive
understanding of the vital role that effective classroom management plays in nurturing confident
and proficient English language learners.

a.The Power of Clear Expectations in English Learning

Clear expectations are fundamental in English language classrooms. Beyond behavior, they also
guide language acquisition and communication. In our classroom, we set clear expectations for

language use, participation, and respect for diverse linguistic backgrounds.

Example: When introducing a new unit on persuasive writing, we create a set of clear
expectations for language proficiency and participation. For instance, we expect students to
express their arguments using appropriate vocabulary and sentence structures. To ensure clarity,
we provide sentence frames and examples. By setting these language expectations, students

understand what is required of them in language use, making the learning process more effective.
b.Fostering Positive Teacher-Student Relationships in English Education

Building positive relationships with English learners is paramount. Effective communication and
trust are essential for language development. We try to understand each student's unique

language journey and create a supportive atmosphere.

Example: In our English as a Second Language (ESL) class, we had a student who recently
immigrated and struggled to communicate. We dedicated extra time to having one-on-one
conversations with him, discussing his interests and experiences. This helped improve his
language skills and made him feel valued and welcomed. Over time, his confidence grew, and he

began participating more actively in class discussions and assignments.
c. Time Management and Effective Planning in English Lessons
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Time management is critical in language classrooms, where every moment counts for language
acquisition. We meticulously plan lessons, considering language proficiency levels and learning

objectives.

Example: We carefully structured lessons for a literature analysis unit to maximize language
exposure and practice. We designed activities encouraging students to analyze literary texts and
express their interpretations in English. Time management was crucial to ensure that we covered
the required content while allowing ample opportunity for students to engage in meaningful
language use.

d.Adapting to Changing Circumstances in English Teaching

Flexibility is essential in language education as students progress at different rates. Adapting to
their evolving language needs and responding to unexpected language challenges is a key aspect
of my approach.

Example: A spontaneous discussion arose during a unit on Basic English vocabulary and
phrases. Instead of dismissing it, we embraced the opportunity for authentic language practice.
We explored everyday topics in English, challenging students to express their opinions and
engage in conversations. This unexpected detour improved their language skills and

demonstrated the real-world applications of English.
e. Consistency in Language Learning Routines

In language education, consistency is key to language acquisition. We establish routines that
provide structure and predictability, reducing language anxiety and enhancing language

development.

Example: In our English language class, we follow a consistent routine that includes daily
vocabulary practice, group discussions, and language games. Students know what to expect,
which reduces language anxiety. This uniform structure also allows them to focus on language

learning rather than worrying about changes in routine.

f.Utilizing Effective Behavior Management Strategies in Language Classrooms
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Effective classroom behavior management involves addressing language-related challenges. My
strategies include encouraging risk-taking, providing constructive language feedback, and

promoting a growth mindset toward language acquisition [8, 100].

Detailed Example: A student hesitates to speak in an advanced English class because of fear of
making mistakes. We implemented a "Language Challenge™ activity where students were
encouraged to use new vocabulary and sentence structures, focusing on communication rather
than perfection. This approach reduced language anxiety, and the student gradually gained

confidence and became more willing to participate in English conversations.
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Conclusion

Classroom management is not merely a tool for maintaining order; it is the heart of effective
teaching and learning. It is the foundation upon which students build their educational journeys,
providing a safe and empowering environment to explore their intellectual, behavioral, and
emotional potential. This comprehensive understanding of classroom management is crucial for

educators as they navigate the complexities of modern education.

Throughout this research, we have explored the multifaceted nature of classroom management,
dissecting its various components and highlighting its significance in shaping the educational
landscape. From the delicate balance of clear expectations and adaptability to nurturing positive
teacher-student relationships, we have seen how each element contributes to the symphony of
classroom management. While working on our paper, we have concluded that the following

points are crucial when dealing with classroom management.

e The role of classroom management extends beyond the confines of academic
achievement. It shapes students' behavioral and emotional development, teaching them
essential life skills such as self-discipline, conflict resolution, and teamwork. In doing so,
it prepares them for success in the classroom and the challenges they will encounter in
their future endeavors.

e Classroom management isn't just a one-size-fits-all concept. It embraces diversity and
inclusivity, recognizing that each classroom is unique, with its dynamics, challenges, and
opportunities. Effective educators can adapt their strategies and techniques to meet the
specific needs of their students, fostering an environment where all can thrive.

e Classroom management is not a static concept but a dynamic and evolving practice.
Educators who continually engage in professional development and seek growth
opportunities are better equipped to manage their classrooms effectively and, in turn,

support the growth and development of their students.

In essence, classroom management is the key to unlocking the full potential of both educators
and students. By honing this art and science, educators can instill a passion for learning, foster

personal growth, and prepare their students for a future prosperous with opportunities and
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possibilities. It is the art of teaching and life, where each student's journey is celebrated, and each

potential is realized.

e Classroom management in English education involves maintaining a structured learning
environment and creating a space where learners feel encouraged, supported, and
motivated to engage with the complexities of language.

e Setting clear language expectations is the foundation upon which language proficiency is
built. It provides students with a roadmap to navigate the intricacies of vocabulary,
grammar, and communication. | have witnessed students grow from tentative language
learners to confident communicators by sharing specific language goals and exemplifying
language use.

e Positive teacher-student relationships, another cornerstone of effective classroom
management, have allowed me to understand the unique language journeys of my
students. By embracing diversity and fostering an atmosphere of trust, | have witnessed
students become more willing to take linguistic risks, knowing their efforts are valued
and supported.

e Time management in language lessons is critical, ensuring every moment is dedicated to
language acquisition. | have maximized language exposure and practice through
meticulous lesson planning and dynamic activities, guiding students toward greater
fluency.

e Adaptability in language education is essential as learners progress at different rates and
face distinct language challenges. | have seen students overcome language barriers and
achieve newfound confidence by responding to their evolving needs and seizing
unexpected language opportunities.

e Consistency in language learning routines has provided structure and predictability,
reducing language anxiety and enabling students to focus on language development. This
predictability has, in turn, fostered a sense of security and an eagerness to engage with
the English language.

e Behavior management strategies tailored to language development have empowered

students to embrace a growth mindset toward language acquisition. By promoting a
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culture of language exploration and emphasizing the value of communication over

perfection, | have witnessed language apprehension give way to linguistic self-assurance.

In closing, effective classroom management in English education is the catalyst for empowering
learners to embark on their language journeys with confidence and enthusiasm. Through the lens
of personal experience and the presentation of concrete examples, this chapter has illuminated
the nuanced and dynamic nature of language learning environments. These approaches,
strategies, and insights serve as a testament to the transformative potential of classroom
management in nurturing proficient and confident English language learners. | hope these
experiences will inspire and guide educators to cultivate the next generation of effective

communicators and global citizens.
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wpnhwlubntpyniip wuydwiudnpyus Eybpp todws hwbqudwbpubpny:
Ugluunwibiph typunnwuljyn | pugwhwyink) ntumghsubph Yntdipjuwjinipinip b qupph
nuqUuyupnipiniutibpp Ynud hjrnwghtt hppwdhdwlubpnud:
Lywwnwlhg phuntd tu htwnlbywy jpughpubpp.
1. ubpluywugilynu$ihunp tnpynihp, wkuwlbpp,
2. pwugwhwjnk] Ynudpluntbtph  wuwndwntbpp  dwijuijupdulut  Ynkljnpgh
unipjjnubkph dhol,
3.  pugwhuwynt) nwumghyibph  Jupph pwqUujupmpmttbpp  Ynudhljnwght
hpuh&wlybpnd,
4. ubpluywuguby Ynudhunibph hugpuhupdwh mohikpp:



ZEnwugnum pjut Ukpnnhuubpp:
Zhnwugnuinmipull typunnwlym] Yhpungl] b «Unu$hnugh’t whdbudnpnipmnia bp»
phuwnp b «4. fndwuh Jupph nwquujupnipiniup §ntudhljrnughtt hpuyhdwlynid»:

Usluuwnwtiph unnigjwdpn:
Uojpwnwtipp punlugws b wnbuwljut b hEnwgnuuljut dwubphg, tkpwénipiniuhg,

tqpuljugnipinithg, qpuljuinipjut gwulhg: Upjowwnwbpnmid ubkpjujugdus tu 2
nhwgpuuubp: Cunhwinip swduwp juqunud £ 18 wnuyughn ke:



1. Unudhljntph Enpynitit b mkuwljubpp

Untpihlinp (qun .conflictus) ynnubkphpufund, hwljwiwpnnipynt L,
nphplipugpnudlnnukphggnibuklphulwrwlynnihgnpénnmpnibikpipilunudknpybu
pputthwlubhbinwppppnipyniitbphtine pwhbpht nunwsuyunbug hp:

P.U. Ohpniup Ynuphyup pimpugpnid £ npyhu «dwppuilg ghnwlgnipyul dke
Updjmbg hwinby hwljungupd mgqjus b wihwdwnbnbh dhundibph pufuncd’
Juyws puguuwlwi unip hniquljuh wypndibph htns:

Cutn U4, Unpngniyh «4ynudhinp hudwinbn gnpsniubnipnit Jupnn umpjklnbtph
pujunid & (wbhwwnbbph,  Judpbph,  upmggudpubph)  juquwlbpynippuot
gpgutuljutpnid jud dholjuquultpuyswljut dhgufuypnid»{5]:

Cuwn U9, Ubpglysnihh’ «gnupihljunp withwinibph withwdwnbnbih tgunulibph,
htwnwppppnipniiitph, nhppnpnynudubph, Yupshputph, hwjugpubph putfuntd
b» [4]:

b nwupplpmpint wy hkphtwlatph' U.U. Unngupkiynt jnudhlup pinipugpnid ko
ph npybu pujund, wy hwljwunipmnih. «Unu$hlpup bphny, bpkp b wkh dwpnljuig
(hipkph) Upoh ump U pddup msynn hwliwumpmi E npp phnipugpyod  E
hwludwpnnipjudp, hwljwuny  Ynndtph  Ynnuihg mdbn  dhgngubph  thnjuwnupd
Yhpundwp hufwowy Yonuht hunpebint bywnwyngs (4]

Unthlpntibptl bugbu wwppbpdmud B hwljwunipmibibphg: Zwljuunipmiiibpp b
nupudugimpniibbpp hwdwp ognulup ki numgdwt b puunhwpulnippub
qnpdpupugp  Yuquulbpybim  hwdwp:  Stwopkp  jutnppp ny  pk  mumghsubph
Jupshputpp pwgwpdwl dhwutmput hwugtbni, wyp tpwtg hwjwugpubpmd tnwsd
nupudugimpniibbpp Yntdhjnh  shwugibne dbe: bul bphk wukh phwypmu sh
hwgnnb] funtuwhty Ynpihljinhg, wyw ntopkiip gnuk whwnp £ wilkh Yhpy jubjuh gpu
htwnwqu qupqugnudp, pwth np Ynudihljintipl mukl puypuyhy, Ynpswbwpwup punype b
np wdkbwluplnpb £ wgnnud &u dwpputg hngkputwdhghninghwljwt Jh&wlh pu:

«Unupihintipp Uhow uppbubip kb, hnghpubwljwh puh&fwsnpnii, ny hwdkh
hngkljwl  Jp&wl, whpupbbyuun  woliunwipught b Yhuwfwi  hEnbwipibph
huwjuwbwluwinipyniin:

U.d. Unpnqnyp tkpuyugunid L Yntudihjunttph htnlyug nuuwlwupgnudp:



+  pun Uwubwbhgitph Yupguih&wlh Ynuhhnbbpp (htnud b moqubwgug
(ktpwljuttph b ntyuduph thel) fund hnphgntnaut (huwy Kupulwitph dhob),

J putn ppubinpiwi wunhfwih pug b pupl]ws Ynupihlunibp,

«  pun  hlnbiuhfupet  wunhdwbh quo wpowhwgngws  Gud sgdus
Yntirhlunlitp,

J putn nbnynipjul Jupfwnb b kpjupunt Ynuphlnbtp:

tnbPihlwnh wwpplipt (5] |

. Untihljnp opjlljnnp hpwljutt gnymipynie niitignn opjkjinpy] ywwndwnl £ nphg £y
wnwgwgl  Yntiphlnp: IntPrhlnh opklwnp swgnud t intipihlnhg wnw:

J Cunphdwpunuubpp Ynudhjnh dwubwlhgubtpt G, npnup shugws dpgulgnid L
hpwp dbke, dhpw sk, np pouwdhubp i hwinhuwinid: Unuyphjund dwubwlgnid Eu
wnwbdhtt wudhp, puyg upwip Jupnn Gu Wkpuyugubl] husybu hpbig wbtdtwlud,
wjtyku £y fadph, uquuljpuynipyuob b wyjuh pwhbpp:

. Uhownbup hkug wyu gnpénnnipiniut , npp peuljnid E Ynudihjunp, puguhwynnid
hwlwunipjniuibnh qnnipiniup: Uhownbuhg htinnn §nudhjup wogunid k pug duh: Uy
Jtpy wuws, bpwb Jupkh E wiuil] wehp: Zwdwh dhpwnbuyp npik wnbsnipmnit sh
niukunid Ynudhljnh opjjinp htwn:

. Unudpihjnh wnwplub  «bubkppht  guwwdwnt E npp gpymd Eodwpnmb
wndwljundwi:  Unudhjnht dwubwlgnn jnipuwpwiymip pugphdwjunu, b phdu
opjijunnhy hwuquuwupubph, nith Ynudhiuh tjundwdp hbnwppppnipjut wbdtwlut
yuwndwnubp»:

Unwdtwbinid i Ynudihjnubkph hbnlyuy mbuwlutpp [2].

o Ubpwbdlwght (ynbhlpn Ynblpbw whdh wwppbp unnuibhph, Yuphpbbph,
guhbph dhol);

. Uhpwtdiwghtt (wpwbdhtt wmthwwnbph dhol Ynudihlwn);

e Ubphupuyht (4nipihln wihwnh b hodph dholy);

. Upghuipunhti (judpkiph dhol Ynudihlwn):

Uhowtdtughtt  Ynuyphjrup  wowbdhtt  wbhwwibph  pwjunudt E tpwig
thnjugnpdwlgnipjut - gnpdpipugnud:  Uhpwtduughtt - Ynupihjinubph  wowgugduh
punhwinip unghw]-hngbputiulju UEhuwtthqup thnuwqnnn wthwwnukph



wihwdwnbnbjhnipnitt . nptt wpunwhwyund £ Yngdtphg  wotduqu  dblh
gopénnnipiniuttph b djniu Ynnuh wlujuhpubph wthwdwwywnwuiwin pyudp:
Ubphfpaght ynbdihlnbbpt  wilh  phy wwpudiws i, pub  dhpwbdbughl
Unudihlintitpp, puyg wykih dwupnwpwihlt & b jupnn b (hulp wbih ump: “pwbg
wpryniipp Jupnn b jhuk] wihwwnh hiowgnuip pedphg, b Unyglhuly njuduph
wuwonnuwblnipmibp:

Uhghuipuyhtt §nu$ihlnt wpnwhuwynymd E nwppbp fodpkph pwhtph pupodundp topp,
Uhghti, unpnp: 2. $plynp pugwhwynkg dhopulpuyhtt pptwdwiph swgnudp «onwptbtph» b
«lkupht> tppjuwdnipjub hwinby: Uju ppludnmpjut «<ayuinwlpy bw pugunptg
npybu fpdpuyhtt hwdwpdpdusnipjut yuwhwywtdwi hhdtwlwt dvheng:

Ubkpwudbuuwghtt Ynudhuubpp wbinh tu mubkund dwpnnt ubpwopiwphnud, b dkquithg
mipupwisinipp Upnnwwbu  pwpynud £ ppuwbg: Ywenignpnujut  Gkpubdbuwght
Ynudihyunttpp tywunnd b wthwnwluwiniput qupqugdwip: Ujuntwdbbugtihy,
Ynpdwtwpup tkpuwdtuwghtt Ynuyhunubkpp nipe Juuuiq Eu ukpjuyugunid whwwnh
hwdwp ujuws swip wypnidibphg, npnip wihwhqunnipnit ki yungwnnid, dhish
npuitig Swypuhtn dip” haptwuwwinipynit [3]:

2. Unudphljunutiph wrweugdut yuwndwnubpp vwijujupdului YngEjnhynid

Uwtujujupdujutt  gnpéniubnipjutt  pupwgpnid  Ynjkjnhdh  wunwdutph  dhol
thnhuqupd Yugh pugubunipimbty hutwpdaod b dwblodupdulut Yogknhdao
wnwowgnn Ynuphjuutph hhdbwlwit ywwndwnp: Unudp hjunutpt wijuntuwhbh o
wolfuqt wjt ywwndwony, np dwiuwjupduljwut  gnpdptpugh  jnipupwbignip
Uwuliwljhg niuh hp hwjugpubpp, fupshpp, uljqpnibiputpp, hnwppppnipnibbpp:
Yypnguljut hwdwlwpgnid  wnwbdtwgynd  Eu  hbknlbju;  dhowtudtught
Yntupihlunlikpp.
1. Niumghy - wowlbpwn: Ynudpihjnp ntunigsh b wowltpnh vhol wnweowtmd k
niunigsh wbquuyuénipjniihg, husyhku twb tpw Ynwyunipmnithg, wiwpgupugh
wiwljyusd quuhwwnwljuthg, wihhdt Yonmwdpwtiputiphg, htywbu twb woywlkpnukph
wihwnwlwt hngbpuwtwlut wpwbduwhwwnlnipnitubph shdwgnipniihg: Eulub
wqntignipnit nith niunigsh hwnnppulgdw ndp b Jupph rpwquuupnipniup: Fuyg
tppbidt wowltpnutpt tu hptug quppny b Jipwpbpdniupny unbtnénid Ynudihjunughte
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hpwdhgwl:  Uhgwlidlughtt Yntpihyunbbpp numghstbph b wowlkmnlbph  dhol
unynpupwp wowewbnid ki pupdp guuwpwibpnid, putth np gudp puuwpwtbpnid
niunighsp hinhtwlnipnit E wowltpnh hwdwp: Pupdp quuwpubikpnud wpwlkpunp
dqunid | wwpniyuitly ubthwuwb nhppp, gutjwinud (hul) pugwpdwl wuwfu hp
gnpénnnipnittbpmd b wpwuppubpnud, hist  E Ynbudhiuughtt hpughdwl k
wnwowguniy:

2. Stopkt (miudwujuwp) - nrunighy: Ujunbn, npybu Jubnb, Ynudjhlunubpt
wnwowlinid ki wbopkth Ynnuhg Yuquulibpydws npuuwjunidubphg hbwnn:
Niunighsubpp pddupnipjudp Eb hwdwdwjunid wpnupwugh nhunnnnipniuttph htn b
skt pugmiunud  ubthwlwt  uvpiwjubpp: Unynpupwp wpuybu B qupynud Jud
tphnwuwpy, jud pupdp hiptuquwhwinwlwing nunighsutpp, jud £ tpwbp, nypkp
bwluyhtinud pupdp wupuntkp kb qpunbgpl;: U Yonuhg Ynudihup Yupog E
wnwewiu] monkth wuthnpdnipinihg, wnwljinnipiniihg, whuljqpniupwjinipniihg:
3. Stopkl - nudwujup (Guquultpuhs): Uju Jupgh Ynudhhjnt ntuntdbwmuhpbihu
wwpqytp £ np wwndwe jupnn Ehwinhuwbeg widiofut ppudwbpp,  shwjud
htwpwynp kbt twb wuwonntwlwt punyph Ynudphjunutp:

4. Suopkl (nrunighy) - sunn: Unuh hjnukpp sunnubtph htinn pupdl) tu hwdwpwlh: Uh
Ynnuhg Sunnubpp pundqnud tu, Gpp b Jhdwlh sk (hunud Jwpkint yupuwyuniupubp
hwdwp, djnru Ynnuhg ntunighsubptt Eu pughwpynud unnubph htwn, pwih np sunnubpt
hpkug Epkjuwubph nuwuunhwpwlnipmpoiop puppnud B nwunighsubph Jpu b skt
gutjuunid pungniub] tputg wppupwugh ghnnnnipnibiubpt nt wwhwbetbpn:

5. Munighy - niunighy: Niunighsutph dhol Ynudhjnnh yuwnmdwn Jupny tu nundug
wihwnwlwi-hnghputwjut wpwtdtwhwwnlnipnibibpp, wthwdwnbnbjhnipniup:
Uuhpwdbtown E ok, np hwipuljppuljut npuypngubpnid §nudjhjnutp G wnwowunid
twl wowlbkpunuth dhol: Zhytwjuwinid yuwndwnp juwws t jhptpnipjut htwn, bpp
nuuwpwind ut dh pwuh jhpkpubp, npntghg mipupwtgnipp gmuawiunid E npubinply
ubthwljut wpwybnipniup: Unynpupup wyjuyhuh Ynudhjunibpp nbnh o ntbbund
nnwhwuttph dnwn: tw juydws k npinwhwuttph dnn hwuwlwlhgubpht quuhwnbknt
pupnjutphulut  ywihwhputph  dbwnpdwl  wuwnpdwbhg,  Upwig  Jupphl



ubpjujugynn  wwhwbebphg: Nrunmghsubpp wwpuwynp o dhowdwnl] wyy
punhwpnudubpht, jupquynpby gpubp:

Cunn U. Ohpwynduyh’ niumghsubph U wowlbpunubph dhol wpwewlnid ki htnlyuy
Yntihlwnttpp.

J gnpéniubinipjul, npnip wpwowunid L wowlpinh gudp wnwewnhunipyu b
npjud wpnuniunidtuljut hwtdbwpuwpnipniubpp sunuptnt yuwndwnny,

. Jupph (wpwpplbph), npntp wrwgwinuwd ki wowybpnh ypngnud b qupnghg
nnipu Jupph Juunttbpp prwpunbint yuwngdwnny,

J hwpwpbpnipniutbph, npntp wpwowunid tu nwumghsubph b wowlkpnukph
hniquljwt-wtdtwhtt hwpwpbpnipnitutph ninpund:

Qnpontubnipjut Ynudhjnubpp wnwowtinud . niunigsh b wowljbpwnubph dhol, Epp
wowltpwnp hpwdwupynuwd E junwpl) ntunigsh yuwhwbetbpp: Ldwbwnhy Ynudhjnutp
wnwowinid ki wowljipnh hnquwénipjut, nyhwn nhnnnnipjut, ntuntdbwljub yniph
pupnnipjui, ny opjkljnhy quuhwwnwljuth ywwwndwnny:

Jwpph Ynudphyuntbpt wowowunid tu wyt phwypnmid, Gpp nrunighsp wowlkpnubph
wpwppubph upwy JEpnismipyut hhdwt Jpw wthhdt  Eqpuljugmpmitbtp k
Juwnwpnid:

Zupuphpmpimibtibph Ynbt$hljnitpp hwdwp wowewbnid ki numgsh wpnpphdwghb
hpwyhdwljp ny hunin YEpuny nisknt hinmbwupny: Uju Ynudihjunkpp, npyytu jubnt,
Abknp L phipnid wmduuyhtt punype b Gpljupunb Eu:

Judwdugt U.Q. Unjupmlh  Ynudjhlpnubpp puguuwpwup ki winpununind b
unspligninnid nne Yokl wohtunwbipp wqykinyg dwppljuig ijuppubhnghpubuljwi
Jhdwlh Ypu: Lpwp, nypkp pungpyymid G Ynudhhjnh by, uljunid Eu dwnwshk] ny ph
wojuwnwtiph, wy] yuwypwph dwuht: Udnud £ widbwjut wthwiunnipdnnuljuunipinip:
Lnythul tpimt wbdh dhol dwqué Ynuphlunu hp dbke Ywpnn b ubpgpudbly wyp
dwppjuig, hhdtwuwind  tpwbg, nypkp 4dquumd tu  pugwhuwjnb] Ynudhunh
hwljuwunipiniutbpp, wuwndwnubpp: unonp Ynudphjuntbpp Jupny b unythul puypuygbty
UniEunpyp: Uhbynbkn Ynudjhunh nisnudp phpnud b jupduénipjutt  pniyjwugdwd,
lhgpwpwthdwl, wowwnwbpuhtt  wWuwpuwlwinipnibtbph  Jpu nwnpnipjubp
JEunpntwgdw: Unudhjnh ontnwthnyp nsnudp hwtghgunid L upwb, np dwpnhly



ujunid - B qwl  wopunky,  dpdjubg  tjundudp  wwhywil)  pupkludwljub
hwpwpkpnipyntibbp:

(+L. Uphsbuht tomd k np Ynu$ihuibpp, pugh puypuyhs punyphg, mukt twh
Jupnignquijub pinyyp, npp ppoud Ejuodpuljughte nhadhljugh mdtnugdwd, Ynklnpdh
qupqugdwi: Puswhup htnbwbpttp ynibkiw Yntpihljnp b piyybu jugnh Ynklpnpdh
thnjuhwpupbpnipmibbbph b gopémiubmput  Jpu  juwpjws t o dwubwlhgubkph
qupqujusnipjut dwfuwpnuljhg, qupph puquujwupnipniihg, tputg hnghpumfub
hwinympjniutphg b hknwwppppmipymtttphg, pupnjulub ywhwihpubph b hnglhnp
wipdbputiph dbwynpdwt wmunhgwihg:

3. Qupph rwquunjupmpniikpp Ynbbihlpnught hpunfh&wlikpoud

tntdihlnught hpwhdwlikpnud Yhpuegnud b qupph 5 muquuupnepinitibtp(1]
1. Upguijgnipjuitt n&:Uju n&p Jupnp £ Jhpwnk] wybt dwpnp, npt nidbn Judp niuh,
pujulubwyuth - htnhtwlnipnit, hojowbmpinit, wjipwt £ pwhwgpghn st djniu
Ynnutph htnn hwdwgnpswlgnipyut Uke b dquunid £ wnweohti htippht ubthwlwb pwhtpp
purupupt): Uyu ndp upbih £ hhpunt), kpk.

J Untudhjnp Gpp owwn Juplnp E dkq hwdwp b nnip ks ubpgpnud Gp juwnmwpnid
hwpgh (niddw hwdwp,

. nnip pujulubtwswth hojuwbnipinit b htnphtwlimpmt mbubkp b dkq hwdwp
wljuhwyn E, np dkp wpwowpljus jnidnidp juugnyyut k,

. qgnud bp, np goip wy] ptnpnipinit snikp b Ynpgubne pub sniubp,

. wlwnp E wyuyhuh npnonid Juywgubp, npht pwntpp hwjwinipyni sk vnw, b nnip
punjuljuitwswith (hwgnpnipinibp nubp wyn puyip junwpbine hudwp:

2. Zudwgnpsuiljgmpjut n&: Uyt Jupbih £ Yhpwnek, btpk ubthwlwb owhbpp
htimwwunbng, nnip uvnhydws btp hwodh wnbbkp dniu Ynndbph Yuphpubptt oo
guuljnipinitiubpp: Uju ndp wpwbkp nddwp k pmbth np wdbjh mbhwlwb wpiunwip &
wuwhwbonid b Jhpweknt tyuwunwlp kpjupunt hnjupwhwybwn npnonid dpwl i k: Ujt
ubthuljut guulynipnitubpp pugunplng, dhdjutg juknt, ubthuljuwb hnyqbpp quubnt
Jupnnnipniuubp £ ywhwbgnid: Unudihjnnh jupquynpdwtt hwdwp wyu ndp Jupkh b
Yhpunt) hunbyuy hpwdhdund.
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o whpwdbown k punhwinip nsnud qunuily, tpp Uninkgmdubphg mipwupwbgnipt b
Juplnp kb thnjughgnidwyhtt mwppkpwy sh hwnnipdnud,

J nbwlwib, wdnip b thnpjujupdwoénipyut punype niitignn hwpwpbkpnipniutubph dke
tp Ujniu Ynndtph htn,

J Ynnubtpt pugnitwyy kb jubnt dhdjug b owpunpbint hpktg owhbpp,

J wlihpwdbon E wmbuwljnttph hunbkgpnid b gnpénibtnipjutt by Ynnukph
wdtuyhti pungpyyudnipjut nidtnugnid:

3. Onjughgdmt nd: Uju ndh tmpmitt wjbk, np Ynndbpp  dqunud G
nwpwdwjinmpmniutpp jupquynpl] hnjpunupd gheontdubph nbhwypnid: Uju wnnudng
thnjughguwt n&p npny swthny hwdwgnpéwljgnipinit £ hhobgunid, puyg hpwjwuwtnid £
wybh dwlbpbuwhtt dwuwppulind, pwth np Ynndbpt hty-np pwinid gheonid Eu
Uhdjutg: Ynudhjinh psdwtt wyju Udnnbgnidp Jupkih E ogquwugnpsty hbwnlbjug
hpwyhdwljutpnid.

. Epynt Ynnutpt E hwjwuwpwybu hwdnghs thwuwnwpljubkph o mhpuybnnd
hwjwuwp hojuwtinipnit niukl,

J Abp guuynipjut pujupupnudp dkq hwdwp own UES tywbwlnipinit sniuh,

J thnfughgnidwhti (nidnidp dkq Jupnn L pudupwpb], pwth np wy) jnwdnid qguniknt
hwdwp dwudwbwl sjw, jud b wupqb] £ np jpugph nsdwt wy] dnnbkgnidubpt

wpynibwybn sk,
J thnjughoniup pniy Junw wdkb hs Ynpgubint thnjpwpkt gnuk htg-np put vnwiwyg:
4. Intuwhdwt ndp: Unynpwpwp ppuwlwbwugynd k, Gpp puunhpt wyupwb k) dkq

hwdwp Juplnp sk, nnip wugnud p dkp hpwyniupubpp, (nidnidp qunkint hwdwp pnip ny
Uthh htwn shp hwdwgnpsulgnid b stp guujunid nidbp nt dwdwbwl Juunil) jnisdwut
Jpu: Uju ndp Yhpwnbh b twb wt ghwypnwd, bEpp Ynndbphg dbhu wdbh dbs
hojwtnipnit muh ud qgnud E, np hpwwgh sk, jud hwdwpnud E, np othnudubpp
owpnibwlknt hwdwp nipg hhupbp sfwt: vntuwhdwt ndp Yhpwetkh k, Epp.

. nupwdwinipnitibph wnpoipp wupgnil | b kg hudwp bufwub sk wkh
Juplnp pughpubph hwdbdwnnipyudp, wyn yundweny b gnip hwdwpnd Gp, np swpdt
npw Ypw nidbp Swhauly,

o ghwkp, np skp Jupnn fud tnyuhuly skp nignid hwpgp 1nwsk) dkp oqunpl,
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. gubjwinid bp dwdwiwl pwhby, npwhugh nplt npnonid Jujughbinig wpwe
niunulbwuhplp hpunh&wljh n pugnighs wkgkljungneni winwiup,

. Jutnhptt wthwywn nistip Juwuquunp £ pwih np §nudihljinh puguhwyinnudp b
puig ptiwplynuup fupnn &b dhwy Juinugit) hpudh&wlyp,

. nnip dwp op tp mubgh], hul wyy hwpgh jménwdp Jupnn £ dhuyl jpugnighy
whwjunpdnipynibibp phply:

Qutnp £ Jupst), pt wyu ndp jtnhpubphg thuwjust) jud yunwupwbwingnipyniihg
luntuwthl] b wowbwlnud:  Ppujuinid  juntuwthbp jud  hbwwdqbp jupnn E
Upwbquiluyt hwlwwywnwufuwh k), pwth np wyy pipwgpnid wyt jupnn t hupt hpku
syl Yud ) goip Yupnn tp wylh mp qpunyl) gpuing, tpp pufuljubwywth
nbnkjunynipintt b niskint guilnipintt §niikhwp:

5. Zuplupiwit n&:Uw tpwbwynid L, np nnip djniu Ynndh hkn gnpénud bp
huwdwwntn, pun npnud junhpp hwppbint b ptwlwint dpuninpup JEpuljubqubint
yuunwlny skp thnpdmd wink) dkp pwhbpp: Zwdwpymd b np wpu ngt wounby
wpmbwybwn k jhunwd, bpp gnpsh Epp swhwquitg upbnp b o §aqutph hwdwp b
wyipwl b bwljwh sk dkq hwdwp, ud Gpp gnip qgnhowd bp ubthwljwh pwhbpp djniu
ynnuh oqunpl: Zwpuwpytine ndp upnn Ejhpundty.

. Juplnpugnyi jpunhpp hwiquuinipniiop b juyniunipyniip Jipujuqub)v E wyg
ny ph Ynudihljinp upquynpbyp,

. nwpwdwjiiniput wpwplub wjipwb b kwljwb sk dkq hwdwp b junwpgush
wnpwbdbwybu sh hnignid dkg,

. hwilwpnul tp, np un]th jun] £ puph hwpwpbpmpimbtbp guhwwibp dupglubg
htn, put winkp ubthwlub nkuwlbnp,

. ghnwugnid kp, np &puwpunwgh stp,

. qqnud tip, np pufwpup hpfuwtnipeynit b hwnphint pudupup htwpunnpoipeyniutp
sniubp:

4. Mumghsutph Ynudhjunuginipjui b Ynudyphjunughtt jupph nrunitdtwuhpmpiniip
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Ushumnwtiph thnpdwpupulut dwunid §niunidbwuhpgbt dwbwdnp punuph

ntumghstibph Yntihlnuginipiut dwwpgulp b Yethiuughl hpudhdwlitpnu
Jwpph nwquujupnipniip:

Zbnwgnuunipjuin  dwubwlgl;  Eu 160 niunighy: Unudihjunugyunipiut
nuumdbwuppnipjui hudwp plnply tp «Unidihlnugh s whdbwdnpmpents kps phunp
[3, ko 61]1 «4. @ndwuh Jupph nwquuyupnipniip Ynudbhljrnughtt ppwdhdwuynid»
ptuwnn [2, Lo 168]

Uunpl Jubpjuygytt htnwgnunnipjuip dwubwljgus niunighsubph htnn wighugpws
ptunbph wpynipubpp:
Unuphjuugh’t  whdbunpmpimi  bps phunh  wpymbpibpp  Gkpjuyuglus Lo

nhwugqpud 1-nud:

18%

78%

Wy ynudjhunugh W Ynudihljnwght ® ghplyntpihunwgh

“Yhwgpud 1.ntunighsttiph Ynud hjunugunipyut dwjupguyp

bPusytku wnbkutnid tup nhwgpudhg, niunighsutph 78%-p ny Ynudihyunughtt El,
hmununuubp &, yuwnowd duny tu hpkug npulnpnud, skt uhpnud Ynudyhunubph dke
dntk), junuwthmd  Gu JELEphg,  uwwluyt bpwbg  Gpphdt wbduwind - Eo

hwpdwpynnuljut:
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18%-p niunighsubph Ynudpihunughtt B, puyg Ynudpjhnp dbe B dnumd dhuyt wyh
ntwpnid, tpp hwdnquwsé &b, np hpkup dhown G Lpwtp jupnnuinud Eu quonuwwky
hpklg wkuwlbnp wwhwywibng punupwjupnpjub Juinbbbpp, ponipu squipnd
Ynnklunnipjut sppwtwljutphg, hisp hwpqutp E wnwewugunid tpwutg ujundwdp:

4%-n qbpynudhjrnuyhtt wbhdtwynpnipniuttp tu: Uhpnud B Yntdihjnh dbe duntby,
puttmunwwnb] Upnrutibpht, gnigupbpl) whquuyuwédnipinit b jnuynnipnii:

«4. Pndmup Jupph nwquuwjupnipmiiup Ynuhhjunughtt hpwdhdwljubpmd phunh
wpyniupubipp ukpjuyugdws nhwugpud 2-nid:

45
40%

40
35 32%
30
25
20 17%
15
10 9%
5 2% I
, N

Unpgwygnipintt Swdwgnpbwygned dnhughgnid runLuwthnud Swnpdwpnud

Yhwgpud 2. Miumghstiph Jupph pwquujupnipniup Ynudhljnuwght

hpwyhdwljutipnid phunh wpyniupubpp

Upguljgmpyut n&p Jupnn £ jhpwnk) wjt dwpnp, npi mdtn jundp niih, paduljuiwswh
hinhtwlnmpmnit, hojwbnmpnit, wjbipwt b pwhwqpghn sk Umiu Ynnubph hbwn
huwdwgnpswlgnipyut Uk bt dguunid E winwohti htipphtt ubthwljwb owhbpp puydwpupky:

Zudwgnpsuiljgmpjutt n&p Yupbh t jhpunt), tpt ubthwliwt swhtpp hbnwwunbking,
nnip unhyywsd tp hwpdh wetl) dniu Ynndbph Juphpubpt nt guulynipynibaubpp: U
ndp wnwyk] nddup k, putth np wykh mbwjut wohunwip L yuwhwionid b jhpwunkinu
tywunwlp Epjupunb  thopppwhwdbnn . npnond dowljn B Uyt ubthwujut
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guulnipniiubpp  pwguunpting,  dhdjuig ubnt,  ubhwlwt  hoyqbpp quubne
Jupnnnipniutbtp E ywhwionud: BJupldus gnpénuutphg dkjh puguljuynipniut wyu
ndp ny wpynitwybn E nupdund:

Onjughgdwmt n€h Enipniut wyt E, np Ynndbpp dquumd ki nmwpwdwjunipmitttpn
Yupquijnply npwnupd ghgmudubph glypnid: Uju wenudng thnjughgdwb ndp npny
swthny hwdwgnpsulgnipnit £ hhotigunud, puyg hpwjwbwinud £ wdbjh dwljbpbuwght
dwupnulnid, pwth np Ynnutpt htg-np putinid qhgnid L dhdjug: Uju ndt wnwy by
wpynitwybtn k. Epyne nndbpt £ dhbbnyt putt B gubwiund, puyg sghnbky, np nu
wlhpwgnpstih k:

niuuhdwt ndp: Unynpuwpwup hpujubwgynid k, Epp juinhpt wyipwt b dkq hwdwp
Juplnp sk, nnip wugnmd bp dkp hpwyniupubpp, pusnidp gukne hwdwp goip ny dkYh
htan stp hwdwgnpdwljgnid b skp gumuljuinid nidtp n1 dudwbwl] Juunttp jnisdw Jpu
Uju nép hwbdtwpupbih £ twbh wb ghwypnwd, Epp Ynnutphg dbln wybjh dbs
holumtinipnitt mth jud qgnud k, np hpudwgh sk, jud hwdwpnd E, np gthnudubpp
owpnibwlknt hwdwp nipe hhupbp shwb:

Zupdupdwt ngp tpwbwlnd k, np goip djniu Ynnuh htinn gopénud p hwdwwnkn, puy
npnid  dpunnpup  hwtnupunbgibine b whiwnwipwhtt  ptwjuint  dpunnpup
Jhpuwluiqubnt tywwnwlny stp thnpdnid wunky dkp pwhtpp: Zudwpynid £, np wyu ndu
wnwybk] wpynibwybwn k jhunwd, Gpp gnpsh Epp swhwquig jupbnp £ djniu Ynndkph
hwdwp b wyupwlb b kbmwb sk dkq hwdwp, Jud Epp nnip gnhnud tp ubthwljut swhbpp
Ujniu Ynnuh oqunht:

5. Unudihljunutiph hwunpuhwpdwb myhukpp

Uwtijwjupduljut Ynikynhgnud Ynudihlntph Yubhoupgbpiot b hugpwhupdet
tywunwlny wnwewplynid Lup.

1.Pwug tplununipni. Fypngh whopkunipniup wyhwp b jupwuniuh winudutph dheol
pug b wquhy Gpllununipjnitip: Uw ubpwpnud £ qub] miphoutiph wmbuwlnttpp b
wpunwhwynt) ubthwlwt dnpbpt nt qqugudniupubpp: Zwdwh Ynudyhjunubpp upth &
[ty pliwplkyny hwpgp:

2. zmufumbuym] mphoubph nhppnpnynudp. juplnp £ hwufwbwg wyp dwbjufwpdubph
nppuuyuwndwunttptt nt hbnwppppmipniuutpp: Unudhjnubpp jupnn o wnwewtiug
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nwpwdwjunipnibtbph yuwwdwnny, puyg nppwtt junpp hwuljwbwb ywpdwnhpubpp,
wyipwt wykh htipwn Y1hth thnjughonidwyhti (nisnid quntkyp:

3. Uwuttwghnwlwi ntunignid b qupgqugnid. unynpbjp b qupgqugnidp Jupnn L oqly
dwtjwjupdutpht unynpby tnp nkjthfw, puptjuyl) guuwputh juowujupdwb
hdwnnipnitutpp U hwpunwgul] puuwduwindwu thopdp: Uw Jupnn b aduqbguty
Yntpihlwtibph dwluwprulp:

4.OhUwihtt wpiwnwtp. hudwgnpdwlgnipiniup b phuiwyht wpiwinwiipp juplnp tu
nuuwpinuwui wtdtwuqund: Nrunigswljut phip whkwnp £ dhdjutg nhnh npytu
nuiptwlihgubiph, wy ny pt Upguyhgutph:

5.Unudhljnnttiph jurwjupmd. Uw Eipunpnid £ wjiyhuh wkjuthwubph {hpwunnid,
npnup  oqunud L wbdh  huptwlwpquynpdwip, hnyqbiph  junwjupdwip,
uppluwjuyniinipyub pupdpugdun:

6. Unpuynpunp] dpwynyph wnbndmud. ppuljumb b wenne Ynpynpunpy dpwlnyph
unbknénidp Jupny E uduglgut) Ynudp hjnh hwuwiwwinipniup: Uw jupng k ubpuntg
hudwjipught dpgngwonudukph  wighugnidp,  wppiwwnwhgutphtt  Ypply
hwunwnnm pjut wpdtpubph dwuhi b wy:

7.Uunbtmghunuljutt wowlgnipjnit. dwtjuwdwupdutpp Jupnn tt dwubwghunwlub
wowljgnipnit b junphppuwnynipnitt wnwbw] npwljuwynpdwt hngbhpwtiibphg U
pntjutpttphg:

Sulijugud Yntdihln mdkihu hwpludnp b upwh qluhwint) hpudhsulp b il
thwunbphwy  ny  pk hnyqkph  dpw,  hwulwbw)  Yonukph  wwphpuyhl
wnwbdtwhwwnlnipniutbpt m hngbidhdwlp  (hwnjuwtu  wowlkpn-wowljtipn
Ynudhunitpnid): Zwjwdwpunng Yngdbph dnn dbwygnpl) jud wdpugul) wpdbipught
hwdwlwpg b unynplgut] gnigupbplk] gpuljut dninkgnid guujugus hupgh jnisdwt
dudwbwl: Uthpwdtown E vwhdwtbk] juymt hwdwgnpswlgnipnit Ynndbph dhol b
hhinbnnuljut woluwnwip ik dhish Yna$ihlynh Jepugnidp:

BoruyusNhrEe3NhL
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Quunupbiny nbuwlwt Jepndnmipmnit b hnpdwpupuljut hblnwgnunipnit, Ejub
htwnljwy Eqpuljugnipiniutkph.

L. Uwtjuwjupdwljut Ynjkjnpdnmd §nudihunubpp puguumlub wqpbgnipni G
niubinud niumdbwlwt  gnpépipugh Ypw, pwbh np Ynudihnph dwubwlhgubpp
JEinpniwbnud ki uligph (nusdwb Jpu, wyp ny’ ph munidbwljub gnpspupuigh:

2. Uwtwljujupdwlui Ynitjnhynd §nuphjniutptt wnwpwiinid tu nupnguljut
hwdwljupgh hbwnljuw; umpjkljnutph dhol. wbopku-niunighy, niunighs-niunighs U
niunighy-sunn hwpwpbpnipnitubkpnud:

3. [Munubwlwl g¢npéptpugp Ywpnn b pwpwpll] nupplp gundwnbtpn,
npnughg dklp ntunighsutiph Ynudhjunuyunipeniut k:

4 Uwbljurfwpdwlub Ynjknhdnd ntunighsiipn Ynibihuught hpoghéwlitpnd
wykh pun Yhpwunnid i thnjughenid b untuwthnid qupph nwquuupnipniattpp:
Ujuyhuny, Jupkjh £ hwpygh wntb] wyb, np §nudihniubpt niukh ny dhugb puguuwljul,
wy] bwl ngpuljut Ynndbp: Lpwtp pujws tu BYnpnighwyh hhupnid b uinhwynud Eu Ukq tnp
ghwbtijhp, thnpd ni hdnnipjnit dbknp phpl], oqunid L Lwbwsk) hupubpu dbkq b g
Uwpnljutig, nfptp mpwnpnipjul nt wgwlgmpjut juphp ntubb:

Untphywp hwunpwhwplut dudwiwy jupkh b wpug hwubl) gpuljul wpynibph
Jhpwntny tppwtuwnnipnil, dhonn nwquuydupnipntl, Jupybnnpemnit, gnigupkpl)
wiulnputwu) b fwppuuhpuljub dnintgnid:

G UTULNRESNPL
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In the recent two decades, educational tendencies have changed and
developed greatly. Numerous new interactive methods, system improvements,
techniques and technologies have been created to make teaching and learning
process more

interesting, motivating and easy. The teacher-centered approach has been
replaced by the pupil-centered one, classical textbooks have been substituted by
more colorful, illustrated and updated ones, there have been created a number of
games, easy and fun tasks and modern technologies that can provide the
necessary information in a moment.

Learning is undoubtedly an interesting activity with all the above
mentioned aspects. But can we guarantee for the quality of education? Has it
been improved or not? This is a very important questioning and unfortunately
we can’t give a truly positive reply to it.

On the one hand, all this is highly productive by the engagement of all
pupils into the process of learning, no matter they are weak or strong, on the
other hand there are a number of widely spread activities that prevent brain
from exercise. Making everything too easy and achievable somehow affects
pupil’s thinking and analyzing abilities. Let all the “smart equipment” that are
inevitable today. Almost everyone has a smart phone that plays an important
role in his or her life. Pupils are not exceptions. They want to carry them
everywhere and to schools, too. There is no doubt that it deviates their attention
from lessons, and a simple solution to this problem can be the banning of cell
phones in schools. But it isn’t as helpful as it may seem. Anyway pupils can’t
stop thinking about them and looking forward to the moment when the classes
will be over and they will rush to their houses to take their precious toys.
Unfortunately, our children have become “smart addicted” and we must try to
find useful ways of implementing their smart phones instead of forbidding
taking them.

Thus, this research will focus on the methods specialists have cultivated
to use this equipment in classrooms productively namely in language learning
ones.

The use of mobile phones in school setting or environments is a topic of
debate. Supporting parents believe that cell phones address their safety concerns



by enabling them to communicate with their children. Teachers and
administrators opposed to mobile phone usage in schools believe that they cause
disruption, and may be used for malicious purposes such as cheating or tests or
taking inappropriate photographs.

A study of a group of undergraduate students, published in the journal
Computers in Human Behavior in 2015, found that among undergraduate
students, total mobile-phones use measured in number of minutes per day, not
limited to school time was “significant and negative predictor of collage
students’ academic performance, objectively measured as cumulative GPA”
The study controlled for various other factors.

A 2015 study by the London School of Economics, conducted in four cities of
England, found that test scores increased by more than 6% in schools which
banned cell phones.

In the United Kingdom, no schools banned mobile phones in 2001
However, by 50% of the schools had banned these devices, and by 2012, this
number had to 98%4 According to CNN Money, students’ academic skills
reflected improvement when cell phone policies were implemented to bad cell
phone use in schools. Schools banning students from carrying phones helped
students score higher on exams and reduced the students’ temptations to use cell
phones for non-scholarly purposes.

Recent interest in the potential for mobile phones and other portable
devices to support learning and teaching has been driven by the fact that mobile
phones are relatively cheap and increasingly powerful (Chinnery 2006;
Kukulska-Hulme and Traxler 2005). Another benefit is that leaners are used to
working with them, often more so than with computers. Thornton and Houser
(2003) report that young Japanese leaners prefer to use mobile phones for many
activities, from emailing to reading books. Research on the use of mobile
phones for the delivery of vocabulary materials to English learners in Taiwan
shows that students enjoy using their phones because of easy access to materials
and the ability to practice anytime and anywhere; in addition, some students like
the screen size limitations, which make the amount of content more manageable
than that of other teaching materials (Chen, Hsieh, and Kinshuk 2008).There are
several pedagogical reasons to consider using mobile phones in the second
language classroom. Most importantly, phones are social tools that facilitate
authentic and relevant communication and collaboration among learners. This
makes them an ideal tool to support situated learning theory, which states that



learning is more likely to take place when information is contextually relevant
and can be put to immediate use (Lave and Wenger 1991). For example, second
language learners can use mobile technology to access relevant vocabulary and
expressions while at a bank opening an account, to look up movie reviews while
at the teacher, or to discuss weekend plans with an English speaking friend.
Since mobile phones are part of students’ everyday routines, they help minimize
the separation between the classroom and the outside world. Applied linguists
agree on little it comes to theories for explaining language learning, but one
thing seems clear — more exposure to the target language and more practice, or
time on task, explains most of the variation in students’ success. Any tool that
can increase students’ access to the language will contribute greatly to their
progress. Another compelling argument for using mobile phones in the
classroom is that they give students control over their own learning. Students
control the medium, and teachers, by elaborating how best to use the medium,
provide a blueprint for autonomous learning, especially during the wide range
of daily social activities where mobile phones are most likely to be used.

There have been a number of successful projects with cell phones in the
less developed areas of the world, but none has been as successful as the British
Broadcasting Corporation (BBC) Janala (,,window,, in Bangla) project in
Bangladesh (BBC 2017). BBC Janala turned the cell phone into a cost-effective
tool for language education, allowing the most basic cell phone to receive
hundreds of brief audio lessons and SMS quizzes, enabling individuals to study
and learn English “as a tool to improve people’s livelihoods” (BBC 2017).

One example covered a simple dialogue titled, “What clothes are you
wearing?” The audio, approximately three minutes long, had explanations in
Bangla and allowed the listener to practice when the lines were spoken. In
Addition to the material delivered by phone, the audio scripts and lessons were
published four times a week in a local Bangla newspaper.

In another mobile learning pilot called Bridge IT, the international Youth
Foundation in Tanzania partnered with the Ministry of Education and
Vocational Training and other external entities to increase academic
achievement and educational quality “among students at primary school level in
mathematics, science and life skills through the innovate use of cell phones and
digital technology” (Enge 20111,2). According to Enge (2011), test scores in
math and science from students who received Bridge IT lessons showed
“significant gains during the 2010 academic year in comparison to test scores of
students in the control schools who did not benefit from Bridge IT (3). One



lesson included a video projected from a mobile phone onto a TV illustrating
how to accomplish a math task, after which the teacher explained the task and
allowed students to respond to questions and engage in associated activities.
This example shows how a low-cost technology can be used creatively by
enhance learning in school environments and communities that are traditionally
underserved (Maghembe 2009).

A study by Zhang, Song, and Burston (2011) in China looked at whether
the learning and retention of vocabulary could be increased through the use of
cell phones. One group of students received five vocabulary words per day via a
free messaging application. A second group received 130 words on paper, and
those students determined their own study schedules. One conclusion of the
study is “that short-term spaced vocabulary learning via mobile phones can be
more effective than massed vocabulary learning through the paper medium”
(Zhang, Song, and Burston 2011, 208). The researchers also found that students
who received the words on their cell phone along with short reminders to study
were more motivated to learn the words released that day (Zhang, Song, and
Burston 2011). Though this is just another way to deliver vocabulary, it
supports the argument that chunks of learning are more easily processed and
retained than larger chunks and that cell phones can play a role in delivering the
content.

PHONES COME In MANY SHAPES AND FORMS

There are smart phones with Internet capability, which have many functions
similar to a computer’s, and then there are feature phones that have basic
features such as video, still cameras, and sound-recording technology. These
basic features are helpful to not only strengthen students skills, but also create
content that connects the language to the outside world, thus giving more
purpose to what students are doing. When students see such a purpose, they
become more active and feel empowered in the learning process (Sad 2008;
Reinders 2010). Following are several activities using cell phones that will
empower learners and develop their confidence in learning and practicing
English.



CELL PHONE ACTIVITIES USING PHOTOS

1. Describing Places

Have students take a photo of Buildings or of specific places in the city.
They can use prepositions to describe the location of each building or
place and adjectives to describe the building or place. For beginners,
provide prompts similar to these:

e Thisisa

e It’s beside / near

e They sell / make

Advanced students can create short narratives about the place and what happens
there. There are many ways to use photos for description. Figure 1 provides a
simple procedure for using photos from cell phones.

2. English All around Us

In many setting where English as a foreign language is taught, you can find
signs, advertisements, and menus with English words. With cell phones,
students take pictures of “English all around us”, creating a visual activity.
Challenge students to go out and fine as many English words and phrases as
they can in the local environment. When my students do this, they often
return with lists of oddly translated sentences or menu items that sound
unappetizing, and we work together to come with improved translations. The
exercise becomes even more engaging because the pictures give contextual
clues as to what the intended meaning might have been, Work together as
English detectives to come up with alternatives to what students find. The
example below is from a elevator sign:

Warning Notice to Passengers:
Before boarding the elevator make sure it is parked at this floor.

Here you notice that passengers is spelled incorrect. We can also discuss the
use of the word parked, which we would not normally use for an elevator.
What words could we use that have a similar meaning? We might use
stopped, located, or even positioned. The activity shows that there are
various alternatives.

If a teacher does not want to send out to look for English phrases or



wards, he or she can share pictures with the class to help students find an
alternative or spot something odd with a certain phrase or word. This activity
Is motivating and gets everyone talking. Figure 2 suggests ways to adapt the
activity for different levels.

PROCEDURE FOR USING CELL PHONES PHOTOS

Pair or group students. Students take out their phones and choose a
picture of a friend, family member, food, place, etc. Or teachers can
send pictures.

Students discuss in pairs or groups.

Beginner: Tell when, where, and why you took the picture, and why
you like it (time, location, opinion statements). For example: This is
my sister. | took the picture on Sunday. We were at the park. | like the
picture because the park is my favorite place in town.

Intermediate: Explain who or what is in the picture (family,
descriptions, adjectives, vocabulary developments). For example: My
sister and | went to the park last Saturday. | was standing by a large
tree when | took the picture, and she didn 't know that I had taken it.
The picture reminds me of fun afternoons with my family | have spent
in that park.

Advanced: Write short stories about the picture using recently learned
vocabulary or structure (creative thinking, idea development). For
example: The city park is the most interesting place in the city because
you can see a variety of people there. Everyone comes for a different
reason. Some come for picnics; others come to play sports; many
people come to just walk and enjoy nature.

Other activities include having students write a description of a
friend’s picture or describe a picture and have a partner guess where it
Is or what is happening.



ENGLISH ALL AROUND US ACTIVITY
Beginner:

e Using the English phrases and words collected, students work to
simply understand the language.

e Students use bilingual dictionaries to try to find a better word or
phrase (having the pictures in context helps).

Intermediate:

e Look at spelling and word choice to suggest synonyms for the
words used or phrases that improve the original.

e Afterward, students present their suggestions to the restaurants and
businesses where they discovered the odd English translations.

Advanced:

e Students discuss where they found these phrases. If there is a place
that has a phrase or message in both English and the local
language, students discuss the root of the unusual translation and
why they think it was chosen.

e Students extend the discussion to word choice, context, and
audience in relation to translation, or they discuss the advantages of
translating word for word versus translating the meaning of a
message.

Figure2. Ways to adapt English All around Us for students of
different skill levels



ACTIVITIES FOR LOW-RESOURCE ENVIRONMENTS

1. Take Out Your Cell Phone

This is a simple activity that you can use a warm-up. Students take out their
cell phones and, in groups of three, discuss the favorite features of their
phones. It can be anything they use regularly or that they really like. They
talk about why they like the feature and what they use it for. Students who
do not have a phone can describe a feature that they would like to have on a
phone. Take this opportunity to have students practice using descriptive
language, giving support for opinions, or making comparisons of different
phones and their features.

Alternatively, have students talk about the least useful feature or
application on their phone. They could discuss why they dislike it, why they
don’t use it, and how they might change it if they could design a phone.
Below is sample language might use in this activity.

e My phone is . (size)

o It’s . (color)

e My screenis . (brightness and size)

e | can listen to . (audio features)

e [ do/don’t like my phone’s . (size, color, features)
e My phoneis a . (brand)

e [ can/can’t (take pictures) with my phone. (capabilities)
e Your phone has a (camera), but mine doesn’t. (comparisons)
e On my next phone, | would like . (desires)
e My favorite/least favorite feature of my phone is
because (opinion of feature using “because™)
2. Create Listening Material

In many contexts, teachers lack material for listening practice. Cell phones
have the potential to change that. You may not have access to recordings of
“native speakers”, but you can create your own short listening clips for
students. Here are a few ways to make the most out of the voice-recording
feature on cell phones:



e Record a newspaper headline or a short poem on your phone. Send it
out to students in a text or via Bluetooth, then have them listen to it
and try to recreate it by recording into their phone. Alternatively, plug
In a speaker in class, play the recording a few times, and have students
attempt to imitate it and record into their phones.

o Create video dictionaries. Students use their phones to record a list of
vocabulary words, showing a picture of each item and pronouncing
the name of the item at the same time. The goal is to help retention of
the world for future use.

3. Talk and Text Activities

A number of projects have encouraged reading on mobile phones. West and
Chew (2014) describe reading activities on mobile devices in developing
countries and suggest that cell phones can be used to increase literacy. In
areas that lack resources, people typically own cell phones that are simple
and have limited access to data, and they tend to use talk and text functions
more than apps. Below are descriptions of two activities that take advantage
of the most basic features of a phone.

Vocabulary activity. Send an SMS to students with five vocabulary words
per week or per day and have them find the definitions and/or practice using
the words in context.

Dictation activity. The following suggestions require the cell phone to have a
recording function.

e Send a short recorded passage (60 seconds maximum) to students,
have them listen to it and write out what they hear.

e [For oral practice, have students record a passage (60 seconds
maximum) and let others listen to it and write it down. Later, they can
compare what they wrote with the original passage, and the teacher
can focus on pronunciation, if needed.

Cell Phone Learning Strategies



Recording Lectures: The “Flipped” Classroom

Many teachers are structuring their lessons in what is being coined “Flipped
Classroom”. These teachers are recording their “lectures” using video or audio
and students are listening to that outside of class as the homework and in class
they are completing the practice and the teacher serves as a guide, re-teaching as
needed. On most cell phones with a data plan students can watch a video of a
previous lesson.

According to the recent research from University of Hafia, 95% of high
school students are using Cell Phones at School. Many schools have been
debating on the usage of cell phones in school, students use cell phones in
various wayi, i.e.; to surf the internet, to access social networks like
facebook.com and twitter.com, to stream videos on YouTube and so much
more. Instead of fighting the battle of banning cell phones in schools, | suggest
teachers and school administrators should find ways of integrating cell phones
in schools for educational purposes.

Every student can own a cell phone at school, because they’re affordable and
easy to carry compared to laptops or tablets. Below some 25 creative ways are
listed to use cell phones in schools for academic purposes.

1. Use Cell Phones as Reminders: Students tend to use diaries to note
down important dates and assignments, however, this diary can get lost at
any time, if not, a student can easily forget what they wrote in a diary.
Cell phones can be used as reminders; teachers can use bulk text
messaging services like Remind 101.com to send text messages to
remind their students about an exam or assignment. Also cell phones
come with a built-in diary which can be set to remind a student about a
specific task at a given time.

2. Use Cell Phones For Research Purposes: Most schools have computer
labs where students go to make research online, however, it can be
inconvenient for students, because in most cases the computers in the lab
are never enough and the competition for computers is always high. It can
also be expensive to provide a computer to each and every student at



school, so the best option is to use cell phones as research tools. All smart
phones can access internet, so teachers can group students and assign
them research work, if students work as a group, they will stay on track.

. Use cell phones to take polls in the classroom: You can easily know the
response of your students on a specific subject using cell phone polls.
One of the best polling system is polleverywhere.com, it’s instant and
affordable. As teachers you can get your classroom’s attention on instant
with Poll everywhere, it is compatible with most devices. It is the best
way of keeping students engaged and it also gives a chance to a shy
student to participate in a classroom debate. To make polls interesting,
you can segment your students and have them compete against each
other; the competition can be open so that they can see who won in real
time.

. Use cell phones to share educational material: Students can easily use
cell phones to take pictures or videos in the field with other students at
school. For example, Geography students can take picture or record
videos while in the field carrying out a geography research, let’s say, they
go to study features of a volcanic mountain, a student can take pictures of
various features and activities on that volcanic mountain, and then they
can share those pictures or mini clips with their fellow students at school
in real time.

. Use cell phones for audio & video lessons: Teachers can record
instructions in video format or audio format, and then upload recordings
to a classroom blog or school website. Students with smart phones can
easily access a classroom blog via the internet and download these
recordings which they can play at anytime of the day. This practice can
save teachers time and it also promotes mobile learning. Students can feel
comfortable if they learn via their cell phones, because they can be in
position to play back the audio or video until they understand the concept
being explained by their educator.



6. Use cell phones as Gamification tools at School: As a teacher you will
agree, that integrating games in the classroom can boost a student’s
interest in learning. For example, you can tell your students to download
and install “Seek ‘n Spell” mobile application; this App can challenge
your student’s mind and brains which will keep them attentive both in the
classroom and outside of the classroom.

So how does “Seek ‘n Spell” work?

Seek n’ Spell uses your cell phone GPS to create new games for your
students based on the surroundings at school. It gathers virtual letters and it
creates words which can be used to challenge players of the game. Try out
Seek ‘n Spell.

7. Use Stop Watches on Cell Phones in a science classroom: During a
science experiment, students will need to use stop watches in the
laboratory, most chemicals or experiments will react at a given time, so it
is better for each student or group to have a stop watch. So if you’re a
science teacher and your school has very few stop watches for your
science classroom, then opt for stop watches on student’s cell phones.
Smart phones like iPhone have good digital stop watches which can start
or reset on instant,

8. Use Cell Phones for Video Conferencing at School: This can sound
weird, but a teacher can use a cell phone which has video conferencing
application like SKYPE to consult another teacher or educator on a
specific subject, this discussion can be streamed on a smart white board
using Blue-tooth technology and all students learn from this video
conference call. During this video call, students can have a chance to ask
question to that expert or educator and this will help them learn more
about a specific subject. Also students can create virtual discussion
groups using Skype; this can help them share educational ideas while
using their cell phones.

9. Use Cell Phones to learn new languages: Your students can easily learn
new languages using advance mobile language applications like
BABBEL. It is very easy to use Babble, a student will simply paste the



content they want to translate, and then select a language they’re
interested in, and Babble will translate that text to a student’s favorite
language. Both teachers and students can use Babble to learn any
language, some of the languages you can learn on Babble include; Italian,
Swedish, Polish, Indonesian, English, Turkish, Dutch, German, French
and much more. Babble mobile App comes with an integrated speech
recognition tool which a student can use to test their pronunciation.

10. Use Cell Phones as Calculators: It does not matter if your cell phone is
expensive or not, every cell phone has a calculator with basic features.
Students can use a calculator in math and physics classroom. Cell phone
calculators can be used to solve simple equations in the classroom.

11. Use cell phones to scan text books: All smart phones have cameras, so
students can use those cameras to scan and bookmark important pages in
text books, bookmarking services like Evernote.com can be used to store
these bookmarked scanned pages and students can easily search for these
bookmarks. So this is what a student has to do:

Step 1: Take a picture of any text or diagram in a text book.
Step2: Use the Evernote app to save the scanned page.

Step 3: Make sure you name each document you save so that it becomes
easy for you to search for them.

12. Use Cell Phones as Digital Storytelling tools: There are Samsung smart
phones which can record mini audio clips and videos, literature students
can find this feature very important, they can record audio speeches by
recording most interesting poems and share them with friends online.
You can spice up your stories with pictures or video clips recorded using
your cell phone.



13. Use Vernier Video Physics App for Cell Phones: Physics students can
take advantage of Vernier Video Physics App to take a picture or video of
an object in motion, mark its position frame by frame, and then set up the
scale using a known distance. This video Physics will draw trajectory,
position, and velocity graphs for the object. Try out Video Physics; it is
great for both physics students and instructors.

14. Use Cell Phones as E-reader Tools: Most smart phones have big
storage space of about 30GB; students can easily download e-books
online and store them on their cell phones. Most of these smart phones
have wide touch screens which can enable a student to read downloaded
e-books, or read full text websites like Wikipedia.

15. Use cell phones as dictionaries at School: Students or teachers can use
cell phones to text Google definitions system using their cell phones.
Many times we don’t go with our dictionaries in the classroom, but a cell
phone is always with us. If you have no internet access in your classroom
or cell phone, then you can text the term you want to be defined to 466-
456, then wait for a while, Google will text you back with a correct
definition of that term.

16. Use cell phones as Timers at School: You can create a text book
reading competition in your classroom, let students form reading groups
and give each group a paragraph or sentence to read and explain. But to
make this interesting, you can judge them by time and accuracy. So you
can use a timer with an alarm, when the time is over, the horn will make a
sound. This is just an example, as a teacher you can use timers in so
many creative ways.

17. Create SMS based Chat Rooms for students using a cell phone:
Services like Groupme.com can allow you to create a discussion group
and communicate with your fellow students using SMS messaging.
Encourge your students to create virtual discussion groups and exchange




educational information in real time, this move can also help shy students
because they can set fake profile names to join any group, students can
even share photos or share locations with friends. Groups me works on
most smart phones, you can have as many groups as you want.

18. Use tumbler as a classroom blog platform: Your students can easily
take pictures while in the field and upload them on Tumblr classroom
blog, other students in the field or classroom can post comments on these
pictures taken from the field. Students can also write text on these photos
to describe various features in the photo.

19. Use Study Boost App for Cell Phones at School: Study Boost App is
an instant messaging which allows both students and teachers to study
and review questions in real time. Students can have chance to study with
instant messaging and text messaging. Teachers who have always been
asking how they can integrate mobile learning technology in their
classrooms can try out Study Boost Mobile Application. For students
with unlimited texting plan, you can be in position to use Study Boost for
free. But students outside USA, will pay a small fee to benefit from this
service. Students and Teachers, try out Study Boost.

20. Use ChaCha at school to help your students get answers on hot
guestions: Chacha is a community based Question and Answers platform
which will help your students get real time answers on just about
anything while in the classroom. Students can use their cell phones to
text a question to 242-242, Chacha does not charge for this service, but
you will need a full time text messaging plan to benefit from this service.

21. Use cell phones as blogging tools at school: Try out phone casting
applications like iPadio.com to enable your students to broadcast live to
the web from their cell phones. Students can easily broadcast audio
messages and share them with their classmates. Also blogging platforms
like Blogger & WordPress can be used on cell phones. As a teacher you




can create a classroom blog which uses a responsive theme which can be
accessed well on all mobile phones, so your students can post comments
or discussions on that classroom blog using their cell phones.

22. Use Junaio Mobile App to make research or access academic
information on instant: For those who don’t know Junaio, it is an
augmented reality browser for mobile phones. You can also use Junaio to
unlock augmented content on images and objects and play games or
experience virtual interactions. The tool is not developed as an
educational technology, but any creative teacher can take advantage of its
features and use them for educational purposes. Try it out.

23. Use cell phones to go paperless in your classroom: Teachers can
reduce on the use or papers in their classrooms by integrating cell phones
in the learning and teaching process. Phones can be used to mark
student’s exam paper, so teachers can assign exams or tests using cell
phones and each student can submit their work via email, then the teacher
can mark these tests using a Markup App for iPad.

24. Use Cell Phones to Preserve Lectures: Smart phones can shoot and
record video, so you can record all the lecture in video format, then share
this lessons with students who missed attending class on that day. These
videos can be shared across video hosting platforms like Vimeo.com &
Youtube.com, so students can easily access these lessons from anywhere.
As a teacher, you can create a classroom Youtube channel and upload all
lectures. It is a good idea if you create a Youtube classroom channel,
because your students will always go to that channel for further studies.

25. Use Cell Phones to Take Attendance at School: Many times students
dodge lessons or school and attend non educational activities, if this
behavior is not well monitored, it can affect student’s grades at the end of
the term. Teachers can use GPS Location Tracker App to track locations



of each and every students, also parents can use the same app to know if
their children are attending school or not.

In conclusion, this is a summerized list on ways cell phones can be used at
school, teachers and educators who think that cell phones are distracting
divuces at school, you should skip that andfind better ways of using cell

phones in schools.
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